1

12)

HERTIR

ARCLE 2 & 2 9 % ECF ( English Curriculum
Framework : $h @D A ECT— B Lo RFEH B E R
FTHIZDDTL— LT — ) (SRR %, S ERE
HH BT D EBROFRE L E OIS ALY D2 o0
TR R T2,

FOCUSing on VerbS Of Perception ...................................................................

RABKRRNT T O—FIZE SV BBEQBFADIEE oo
BEHEHE B E B - AT A 7 IFFCR 6 001

R ARAK



Focusing on Verbs of Perception

FRT A
Saiki TERASAWA
15K
Shinshu University

Abstract
This article is concerned with the manner in which second-language (L.2)
learners are taught polysemous and synonymous English words using material
from a dictionary that adopts the idea of core meaning. It proposes the material
and the manner in which that material should be presented to explain the
relationship between the two uses of look as in(1) Jook implying “Look at the
picture” and “You Jook happy,” and (2) the difference between /ook and see. The
idea of core meaningis adopted to allow learners to grasp the complete meaning
of the word and indicate the range of its usage. The example items are
introduced in the network of the verbs of perception as a whole rather than

separately.

Introduction

Explicit vocabulary instruction is essential for beginning language
students, whose lack of vocabulary limits their ability to use the language
effectively. Accordingly, researchers(Sinclair, 1991; Willis, 1990) have devoted
considerable attention to what comprises a core vocabulary. In addition, many
researchers have focused their attention on the manner in which vocabulary
should be presented. For instance Luppescu and Day (1993), in their study of
Japanese students of English, found that the use of bilingual dictionaries often
resulted in vocabulary learning. If, however, a word had multiple entries, the
use of dictionaries seemed to have actually confused learners. According to
Grabe and Stoller (1997, p.114), “Common words with many meanings [senses]
required some ambiguity tolerance and would have to be looked up again when
they reappeared...” Nesi and Meara (1994) pointed out that a number of errors
made by adult EFL learners seemed to be the result of over-reliance on a single
definition of the several that are provided in the dictionary. Coady (1977),
drawing on the above researches, emphasized the need for more instruction on

the best manner in which to use a dictionary.
The material and the manner in which that material should be offered to
learners is a subject that needs to be resolved. McKeown (1993) has placed

importance on providing overall essence, or an all-inclusive, exhaustive
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definition and not fragments of a word in a dictionary. Nation (2001, p.90) has
suggested that it is necessary to “draw attention to the generalisable underlying
meaning of a word,” that is, “in providing an explanation of a word, the teacher
should try to show what is common in the different uses of the word.”

A look at the manner in which Japanese L2 learners acquire the
meaning system of the target language indicates that they do not seem to have
grasped the full extent of the target word although they may understand the
prototypical meaning of each word. When learning a word, it is probable that
they learn only the example sentence to which they are exposed and overextend
the usage of this word to an incorrect context. For example, they may use look at
instead of see in a sentence like, “*Can you look at the white house over there?”

When we shift our focus from the learners to the words, we encounter
words that have one form but seemingly different meanings, such as “(You) look
at the picture” and “You look happy.” In the former sentence, “you” are the one
who is going to “look” at the picture while in the latter, “I” am the one who
“looks” at you and judges that you are happy. Furthermore, certain words have
two forms but have similar meanings, such as /ook and see. How do we present
and explain these examples to learners? From an educational point of view, it is
important to combine methods that introduce examples and those that enable
learners to grasp the complete meaning or image of a word. What is the material
that would be most effective in promoting learners’ understanding of the
complete meaning of the English word to avoid overextension or under
utilization, and what is the most effective manner in which this material can be
presented? In this paper, we would like to focus on verbs of perception which are
used in diverse ways, highlight their common qualities, and place them within
the bigger picture of a network.

Core Meaning

The concept of core meaning underlies this discussion. Drawing on
Miller (1978) and Ruhl (1979), Tanaka (1990) points out the importance of
separating context-sensitive and context-free semantic content. According to
Miller, a large amount of contextual information is included in a dictionary entry
instead of merely the core concept. Ruhl points out that most common words,
such as come, go, bring and take, or of to, from, on, in and at have only one
single general meaning. He argues that “one particular shortcoming of
dictionaries is a habit of overspecifying, of attributing to words meaning that in
part is supplied by the context (p.1).” Core meaning or concept comprises
context-free semantic content and is differentiated from the contextual sense. It

includes the common qualities underlying each contextual sense. This idea of
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core meaning is similar to the idea of “concept and referents” used by Nation
(2001). Nation points out that “having a clear idea of the underlying meaning of
a word running through its related uses, and...being aware of the range of
particular uses it has.... contribute[s] to being able to understand a word when it
is used in a new situation, and being able to use a word in creative ways.(p.102)”
Core meaning is a pedagogical device that presents the complete meaning of a
word. It should help prevent language transfer or overcome the danger of cutting
the meaning of an English word into pieces when a learner compares and
contrasts it with a corresponding translation (Tanaka, 1987; Tanaka & Kawade,
1989) especially in verbs and prepositions. For example, we present below
various sentences are presented below using run, along with Japanese
translations. (Sentences are quoted from the E-Gate English-Japanese
dictionary or have been composed by the authors, except when mentioned
otherwise.)

1. She ran first [second, last] in the 50 meter race. “hashiru”

2. My stocking ran again. “(kutsushita ga) densen suru”

3. A small stream runs in front of my house. “nagareru”

4. My nose has been running for days. “hana ga deru”

5. She runs a small translating business. “keiei suru”

6. Run the manuscript through the printer. “(kikai ni) kakeru”

7. They ran a nuclear test in the desert again. “(jikken nado wo) okonau”

The core meaning of run in these sentences has been provided in E-Gate
as “to move quickly, smoothly and continuously in a certain direction.” This core
meaning, when placed within a context, concretely describes the scene or
situation. In example (1), the core meaning of run is expressed as “hashiru” in
the context of a 50-meter race. In (2), the core “to move quickly, smoothly and
continuously in a certain direction” is expressed as “densen suru” in the context
of a stocking. In the context of a small stream in (3), the core meaning of run is
“nagareru,” and when referring to a nose, runis expressed as “hana ga deru.”

These examples are presented in the form of

CONTEXT [CORE] > SENSE (contextual meaning)
as follows:

CORE: run: to move quickly, smoothly and continuously in a certain
direction

1. Context: 50-meter race [core: run: to move quickly, smoothly and
continuously in a certain direction] = “hashiru”

2. Context: stocking [core: run: to move quickly, smoothly and
continuously in a certain direction] = “densen suru”

3. Context: small stream [core: run: to move quickly, smoothly and
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continuously in a certain direction] < “nagareru”

4. Context: nose [core: run: to move quickly, smoothly and continuously
in a certain direction] 2 “hana ga deru”

5. Context: woman, small translating business [core: run: to move
quickly, smoothly and continuously in a certain direction] = “keiei suru”

6. Context: manuscript, printer [core: run: to move quickly, smoothly and
continuously in a certain direction] = “(kikai ni) kakeru”

7. Context: certain people, nuclear test [core: run: to move quickly,
smoothly and continuously in a certain direction] = “(jikken nado wo) okonau”

Examples (4), (5), and (6) are rather abstract and are not typical
examples that possess all the qualities of the core meaning of run. However, they
are produced by projecting the image scheme of the typical example onto the
abstract domain and have at least some of the qualities of the core (Johnson,
1987; See also Kawade, 1993). Businesses or companies as referred to in (5)
should move smoothly and continuously, probably in a certain direction, to gain
profit. The manuscripts mentioned in (6) are put through the printer, which
moves quickly, smoothly, and continuously. The tests referred to in (7) possess a
continuity in procedure. We consider it effective to hypothesize a core meaning
for each word and place it within each context to understand its sense.

In the case of verbs of perception, we would like to highlight sentences
that use Jook and see in the manner mentioned below. Examples of sentences
using Jook as a verb can be roughly divided into two groups. The first one
includes examples wherein “(the subject) turns his eyes [his attention] on the
object in order to see it, such as (1) or (2). The second group includes examples
wherein the subject appears in a particular manner, such as (3) or (4). The
examples of sentences using Jook as a noun are also divided into two
corresponding groups. The first includes the act of turning the eyes (attention)
on the object to see it, as described in (7) and the second refers to appearance or
expression as mentioned in (8) or (9).

Verb

1. She looked at her new haircut in the mirror.

2. Look what you’ve done!

3. You look happy.

4. You made me look a complete fool! (Oxford)

5. A newborn kitten can’t see.

6. I saw a big Christmas tree at the plaza.

Noun

7.1 had a look at the woman.

8. He had an anxious [a tired] look.
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9. By [From] the look of the sky, it’ll rain tomorrow.

10. She has good [poor] sight (eyesight).

11. Tourists are a rare sight in this area.

As mentioned above, learners encounter a difficulty in the usage of Jook
when it is used to imply “(You) look at the picture” and “You look happy,” or
when they have to differentiate between similar expressions such as Jook and
see. The manner in which to present these examples to L2 learners is a subject

that needs to be discussed.

Focusing: in the case of remember

One way to do this is to pick out certain focal points in the process. Let
us look at the following examples using remember

12. I remember my first train ride as if it were yesterday.

13. You should remember that there are all kinds of people in this world.

14. While I was watching TV, I remembered that I should call you.

15. She remembers well.

These examples are translated into Japanese as “oboete iru (have in
mind)”; “wasurezuni iru (not forget), oboete oku (keep in mind)”; “omoidasu
(recall, regain)”; and “monooboe ga yoi (have a good memory),” respectively, and
are confusing for Japanese learners of English. To simplify these examples, we

” &«

have focused on the “input,” “retention,” and “output” stages in the process of
remembering and proposed the core meaning as “to output information retained
in one’s memory when necessary.” Learners can then realize that the above
sentences are not as distinct in meaning as they seem to be; only the focus is
different. Any information that has entered the mind is the object of the act of
remembering. Therefore, to remember is to retain information and recall it
whenever necessary. Input is a prerequisite and it is confirmed only by output.
Example (14) emphasizes this output. Examples (12), (13), and (15) are
considered from the point of view of the second focal point of retention although
output is necessary for confirmation. Therefore, you cannot attach the meaning
of retention alone to remember. If you change remember into something like
retain or store in sentences (12), (13), and (15), you cannot obtain the same
contextual senses. Remember is translated as “oboete iru (keep in mind)” and
not “oboeru (learn, memorize).” Words like take (in), acquire, learn (by heart), or
memorize cover the concept of input. Both recall and recollect cover the concept
of output although they have different nuances, such as “yobi modosu (call
back)” and “kaki atsumeru (gather up or collect),” respectively; therefore, they
are not suitable in contexts that emphasize retention. In summary, remember

refers to an act of output including retention and implies a prerequisite of input
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(Kawade 1987). (See also Tanaka, 1987 and Dewell, 1994 on focusing.)

The Case of Verbs of Perception

In the case of verbs of perception, we would like to highlight certain focal
points in the process of perception as we did for remember. Here, however, we
would like to go a step further and highlight the core meaning of all the verbs in
a network rather than separately.

First, let us begin with smell We selected three focal points, f1, f2, and
f3, which are used by the nose in the act of smelling. This implies that an
instance of a continuous act is extracted, but it does not imply that those stages
are autonomous or completely independent.

f1: Onset of action or putting into motion: The subject begins to activate
the sense organ.

f2: Functioning: The sense organ functions and captures the object.

f3: Evaluation: The subject states the evaluation of the object.

Here, f1 is likened to the prerequisite input in remember; 2 is the stage
wherein the sense organ is functioning, and it is likened to retention; and f3 is
the stage of “evaluation,” which is likened to output in remember.

In the case of the word smell, we have the following three focal points:

8a. Smell the rose.

b. I can smell roses in the air.
c¢. The rose smelled good.
In (8a), a sense of smell is put in motion (“nioi wo kagu”); in (8b), it
functions and captures an object, a scent, an odor, an aroma, a fragrance, etc.
(“nioi wo kanjiru”); and in (8c), the subject evaluates the object (“nioi ga suru”).
In (8c), the form of the sentence suggests that the object is emitting a smell: The
rose smelled good. However, it is the subject who senses the fragrance of the rose.
The focal points with regard to smell are as follows:
f1: Verb: The subject begins the act of detecting the smell.
Noun: the act of smelling something*

f2: Verb: The subject detects the smell with the sense organ.
Noun: the ability to sense things with the nose*

f3: Verb: The subject evaluates the smell. (Object emits the smell.)
Noun: a sense that is experienced with the nose*

Similarly, in the case of taste, the subject in example (9a) puts the sense
organ into motion to detect the taste (f1); in (9b), the subject can or cannot
capture the taste with the sense organ (f2); and (9¢) is an evaluation of the
object’s taste by the agent and the form assumed by the sentence suggests that

the object is emitting the taste.
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9a. The chef tasted every dish before serving it.
b. I have a cold so I can’t taste properly.
c. This orange tastes sour.

Next, we deal with feeling or “the sense of touch.” For this, we usually
use our hands. 7buch and feel describe the point (f1) of putting the sense organ
into motion (moving the hand) to detect something (10a). In 2, the sense organ
functions and detects something (feels it) as described in example 10b. Feel is
used to imply “a direct contact with a concrete object,” and it can also be applied
to the emotional sense such as feeling happy or sad. The noun feeling implies a
physical sensation and its projection onto the emotional sphere; emotional
experience expresses this point. The word touch but not feelis used as a noun in
sentence (10b). The examples provided in 10c are the agent’s evaluation of the
object. These sentences assume a form that suggests that the object possesses a
specific quality or characteristic. Here again, only touch is used in sentences
that require the use of a noun.

10a. She touched him lightly on the shoulder to wake him up.

My mother felt my forehead.
b. I felt the spring breeze.
I could feel the ground shaking.
Blind people rely a lot on (their sense of) touch.* (noun)(Oxford)
This silk is very soft to the touch. (noun)
c¢. The baby’s skin felt smooth.
This material has a velvety touch. (noun)

Roses have a good smell, oranges have a sour taste, and babies have
smooth skin. These qualities or characteristics are detected by our senses. They
are determined only when we smell with our noses, taste with our tongues, or
touch with our hands. Here, the agent and the object are inseparably merged. It
helps to have learners touch the surface of the desk with their fingers and
experience this feeling. The sensation experienced by the finger will soon blend
into the surface of the desk, and it is difficult to tell the boundary (between the
finger and the desk) (Tanaka & Kawade, 1989). Here, the shifting of points at
which one’s eyes are focused or a shifting of the focal point takes place. We
presume this on the basis of such experiences, wherein the subject or the owner
of the sense organ and the object become one, resulting in the usage of both focal
points f1 and 3.

Now, let us focus on visual perception and introduce sentences with Jook,
which imply the use of f1. We provide the core meaning of look as “to turn one’s
eyes or visual attention to see an object.” The location of the object is indicated

by a preposition or an adverb.
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She looked at her new haircut in the mirror.
(> She turned her eyes or her visual attention to see her new haircut

in the mirror.)

look

© Benesse Corporation 2003
Figure 1. LOOK (reprinted from E-Gate English-Japanese dictionary, with
permission)

The above sentence presents the case of an intransitive verb. However,
we do not pay additional attention to the distinction between transitive and
intransitive verbs. The core meaning of look itself does not change in the
example below, which uses the transitive form of the verb Jook (*1).

Look what you've done! (= Turn your eyes or visual attention to see
what you’ve done!)

In the case of 2, Jook is not used in a manner similar to “A good sense of
smell (*look)” or “His taste (*look) is very keen [sensitive].”

The word see expresses the meaning associated with 2. The core
meaning of see is to have the visual sense organ work in order to capture the

object.

see’

© Benesse Corporation 2003
(reprinted from E-Gate English-Japanese dictionary, with permission)
Figure 2. SEE
I saw a big Christmas tree at the plaza.
You can see the most beautiful sunset from here.
Can you see the white house over there?
A newborn kitten can’t see.
It’s getting dark. I can’t see to read without the light now.
The ability to sense an object with the visual sense organ is called sight

and not /Jook.
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We present the following sentences for £3 “~ni mieru (seem).”

3. You look happy.

4. You made me look a complete fool! (Oxford)

In (3), the subject judges that the object is happy by observing the
object’s appearance or countenance. Similarly, in (4), someone put me in a
situation in which people around evaluated me as a complete fool by observing
my appearance, countenance, or action.

The following sentences are examples of nouns: (5) refers to the act of
turning one’s eyes toward the object while (6) and (7) describe the appearance or
evaluation of an object on the basis of its appearance.

5.1 had a look at the woman.

6. An anxious [a tired] look

7. By [From] the look of the sky, it'll rain tomorrow.

In the case of the visual organ, it is extremely likely that the merging of
the two actants or the shifting of attention between the owner of the sense organ
and the object occurs as it does with taste or tactile organs. This, however, may
not be consciously recognized by the viewer because of the distance between him
and the object. A link is formed between the subject who looks and the object or
the recipient of the look. This is illustrated by the expression looker, which is
used to describe both “a person who looks” and “a person who (is beautiful and)
1s looked at.” Listen is also used to imply seem or sound although such usage is
rare.

The example of the hearing organ is similar to that of the visual organ.
Listen implies f1: to pay auditory attention or to hear something, and hear
implies f2, which is “to capture something with the hearing organ.” (See figures
3 and 4.)

hear
look

© Benesse Corporation 20003 © Benesse Corporation 2003

(reprinted from E-Gate (reprinted from E-Gate

English-Japanese English-Japanese

dictionary, with permission) dictionary, with permission)
Figure 3 LISTEN Figure4 HEAR

Unlike the cases of other perceptual verbs, f3 is described by the word
sound rather than the word /isten, probably because the object producing the
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sound 1s regarded as being more autonomous and more independent than the
objects of the other perceptual senses.

Unlike Jook, listen uses to as the preposition or the adverb in most cases.
This indicates the direction in which to turn one’s auditory attention.

We enjoyed listening to the Beatles.

This is because the visual organ and the auditory organ have different
characteristics. While the former can pinpoint the object, the latter can only
guess at the direction in which the object lies.

Another example of turning one’s auditory attention (in this case, the
opponent’s) to a particular point is provided below:

Listen, I've got something to tell you.

As in the case of look, and unlike smell or taste, the word listen(ing) is
not used for f2.

A good sense of smell (*listening)

His taste (*listening) is very keen [sensitive].

My grandmother doesn’t/can’t listen very well.

The word hear expresses the meaning associated with f2. The core
meaningis to capture the object by auditory sense. Examples are given below:

“Tommy, can you hear me?” “Yes, I can hear you.”

I heard [could hear] my father snoring in the other room.

My grandmother doesn’t/can’t hear very well.

The ability to capture the object with the auditory sense organ is called
hearing and not listening, which is illustrated in the following sentence:

“IT listened hard but didn’t hear anything” implies “I turned my auditory
attention to capture a sound but didn’t.”

Finally, on the basis of an analogy of the other four verbs of perception,
the sentences used to express the meaning associated with f3 would read
somewhat as follows: “This music listens terrible” or “This new recording doesn’t
listen as well as the old one.” (Random House)

Besides verbs of perception, we have examples like “This paragraph
reads well,” “This pen writes well,” “This keyboard plays smoothly,” or “The
goods sell like hotcakes.” However, in the case of listen, the word sound
expresses the meaning associated with f3 as follows:

He sounded very urgent on the phone.

How does this sound to you?

That sounds like a gunshot.

It sounds as if he isn’t satisfied with his success.

Sound in these examples can be replaced with seem. The speaker’s

evaluation, which is drawn from the object’s state, is expressed here.
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Below is a summary chart of the verbs and nouns of perception.

olfactory |taste visual auditory |tactile
f1:
settingin  |verb |smell* taste* look listen touch
motion or,
getting into a feel*
state or
position to  |noun |smell taste look listen touch
activate the
sense organ feel
f2:
the verb |[smell taste see hear feel
activated sense
organ noun touch
smell taste (eye)sight |hearing
feel
feeling
3:
evaluation verb |[smell taste look sound feel
noun |smell** taste** look** sound** |touch
feel**

Chart 1. Focal points in the process of the verbs and nouns of perception

*Note: In f1, feel, rather than touch, bears a close parallel to smell or
taste in f1. In the sentences “She smelled the meat to make sure it was still
good,” “The chef tasted every dish before serving it,” and “My mother felt my
forehead,” perceptual attention is set in motion in order to detect something. A
probable explanation for this is that the word touch is frequently used because of
the characteristics or explicitness and frequency of the action of touching, which
can be observed externally. However, we will not discuss this point further in
this paper.

**Note: The following nouns express the quality or characteristic
possessed by an object: scent and odor for smell flavor for taste; sight, scene,
and view for look; sound for sound;, and texture for touch or feel In the case of
sound, we have examples in which an object produces a sound or examples of the
word sound, which convey a meaning that is closer to seem than to f3: The object
emits/produces/generates something.

Verb: The bell sounds at noon for lunch time.
Sound a trumpet.
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Noun: the sound of the clock ticking

The verbs presented in Chart 1 place emphasis on the use of f2 or 3. The
concept of f2 is chiefly expressed by verbs of perception. This does not contradict
the fact that many examples of f2 take the verb can or cannot, which express the
ability or inability of the subject to capture the object by activating the sense
organ. When f1 is expressed in a form that is different from {2, that is look,
listen, and touch, it bears separate emphasis. Smell and taste are probably
extensions of the meanings associated with f2 and are used in f1. In the case of
smell and taste, the extent to which the subject and object merge is great.
However, as compared with smell and taste, the subject and object are mostly
seen as having a separate existence (merging occurs to a lesser extent) than in

the case of Jook, listen, and touch.

Conclusion

We have discussed the material and the manner in which that material
must be presented to learners of English vocabulary by focusing on verbs of
perception, particularly on expressions such as “Look at the picture” and “You
look happy” or the relation between the words /ook and see. The following steps
have been proposed. These were applied in the author’s classes and elicited a
favorable reaction from the students.

1. Introduce the idea of core meaning. Present verbs of perception

within the bigger picture of a network.

2. Highlight certain focal points in the process of the activated
perceptual and sense organs.

3. Take into account the shifting of focus between the subject (the owner
of the perceptual and sense organs) and the object.

When the perceptual and sense organs are activated, the process is
not strictly divided into completely separate steps. However, setting certain
focal points facilitates learners’ understanding of the word. Henceforth, it is
necessary to propose the core meaning of other words and organize them

within the network.

Note (1): We do not attach great importance to differentiating between
a transitive and intransitive verb. We focus upon the differences in terms of
whether or not the verb has an object. For example, settle implies “(of
someone/something that is moving about) to come to stay in one place for
some time.” Examples of transitive and intransitive forms of the verb settle
that have a common core meaning are provided below:

11a. The dog settled comfortably in front of the fireplace.
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11b. The dog settled itself in front of the fireplace.
11c. He settled the child in his lap.
Note (2) I'd like to express my gratitude to Prof. David Carlson at
Matsumoto Dental University for his valuable comments.
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Appendix

SMELL

Smell the rose.*

f1 [verb | She smelled the meat to make sure it was still good.
He picked up the fish and smelled it.

The cat was smelling the visitor’s shoes out of curiosity.

noun | Have a smell of this egg and tell me if it’s bad.(Oxford)

I can smell roses in the air.

I smelled the curry in the hallway.
verb | Don’t you smell gas?

f2 I smell a rat.

I cannot smell because I have a cold.

noun | a good sense of smell
Smell is one of the five senses.(Cambridge)

The rose smelled good.
f3 |verb | Babies smell of milk.
The baby’s diapers began to smell.

noun | These flowers have a nice [bad] smell.
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TASTE

f1

verb

The chef tasted every dish before serving it.

noun

Please have a taste of this soup.

f2

verb

I can taste ginger in this cookie.
I have a cold, so I can’t taste properly.

noun

His taste is very keen [sensitivel].

f3

verb

This tea tastes of soap.
This orange tastes sour.

noun

This wine has a sweet taste.

TOUCH/FEEL

f1

verb

She touched him lightly on the shoulder to wake him up.
Touch your ears.

Do not touch.

My mother felt my forehead.

noun

That pile of books looks as though it will collapse at the slightest
touch.(Oxford)
Could I have a feel of that Persian carpet?

f2

verb

She felt in her bag for her lipstick.

I tried to feel the wall of the cave.

He (could feel) felt someone’s shoulder against his back.
I (can) feel something move [moving] in my sock.

I (could feel) felt her presence in the next room.

He cannot feel now. He’s dead.

He felt very sad when his dog died.

noun

Blind people rely a lot on (their sense of) touch (Oxford)
This fabric is very soft to the touch.

The material is very hard to the feel.

I lost feeling in my right hand.

f3

verb

The baby’s skin felt smooth.
feel like/feel as if

noun

The warm touch of her mother’s hand had a soothing effect on the
child.

This cloth has a velvety touch.

She likes the feel of her new coat.
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LOOK/SEE

f1

verb

Just look at that rainbow!

She looked at her new haircut in the mirror.
Look, here comes the parade.

Look what you’ve done!

noun

I had a look at the woman.

f2

verb

I saw a big Christmas tree at the plaza.

You can see the most beautiful sunset from here.

Can you see the white house over there?

A newborn kitten can’t see.

It’s getting dark. I can’t see to read without the light now.

noun

have good [poor] sight (eyesight)
Get out of my sight.

3

verb

You look happy.
You made me look a complete fool.

noun

an anxious [a tired] look

By [From] the look of the sky, it’ll rain tomorrow.
Tourists are a rare sight in this area.

The mere sight of blood made me sick.
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LISTEN/HEAR/SOUND

I listened hard but didn’t hear anything.

f1 |verb | We enjoyed listening to the Beatles.
Listen, I got something to tell you.
noun | Hey, just have a listen to this CD.
“Tommy, can you hear me?” "Yes, I can hear you.”
verb | Iheard [could hear] my father snoring in the other room.
f2 My grandmother doesn’t/can’t hear very well.
noun | His hearing is poor. He is hard of hearing.
He sounded very urgent on the phone.
How does this sound to you?
f3 |verb | That sounds like a gunshot.
It sounds as if he isn’t satisfied with his success.
noun | by [from] the sound of it [things]

Her voice had a suspicious sound.
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BAERRN7 I0—FICE IV -EFaBROEN

A Cognitive-Semantics Approach to Teaching English Phrasal
Verbs

A
Shun MORIMOTO
BN F LR AT 1 T IR R LR

Keio University, Graduate School of Media and Governance

Abstract
Although phrasal verbs are one of the most productive categories in English and
frequently used in everyday conversation, they have been notoriously regarded
as one of the trouble spots many learners face in learning English. It has been
argued that difficulty can be attributed to factors as to semantic transparency,
syntactic irregularity, and polysemous nature of phrasal verbs. The present
paper argues that insights can be drawn from the field of cognitive semantics for
facilitating the acquisition of phrasal verbs, making use of the key concepts as to
the core meaning, image-schema and schema-blending. In addition, focus will be
put on the semantic attributes of the subject and the object of phrasal verbs, and
the linguistically covert space in which the object is located. Based on the

semantic analysis, procedures for teaching phrasal verbs will be presented.

Keywords

Phrasal Verbs, Core Meaning, Image-schema, Schema-blending

1. (XIS

AENFA LGB CB W TR APENR S 5B 73 —D—->THY (Bolinger, 1971), H
R CHBEILHEDNDLOTHLN, FRHIZLOE SiEFEH > TEE MG
TIHR#EEL SN T (Cornell, 1985; Side, 1990) , ZAUIFA)EN Gl NAE S5 5 M AR AR BREf:
MBI AHRAIMEE VST TN Z, SR ETORGBEHE CRARNRIEENMTbR
TIRoTZLITER T 5B 2 bND, AR TIE, RBEEWmOMAZSHL, FEE
DB Z T3 D0, V)5 | ZENTEELNTRDTD DFFELER AT 5,
BARZ2 MBI EL T hold in & O keep in ZHWY EiF 5,

2. BHABKRRNT TO—FIZL50MFADRRA

21 AMFAOE,T
BN E AR B DLL T D6 D DAA T\ T HIENTED,
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=

slow down

@© A B + @5

)
© B BhFal + [l #1) count on someone
@ H BhyFal + EiIFa 4 [ #1) put up with something
@ thEhFa + %) take off your shoes
®© At BhFal + fif & #1) take her to the supermarket
© AthBhEa] -+ @G 4 fiE %) give back the money to her

AFe Tl ) B 2 [ B R & RG2S OO & — D O#F L L THERET 20D | ThHETERR
L, ZNB62DZATD5H, @OMEhE + REIFIE S AL -> TGEimatToZeed %, 2
DEAT DAJE G Z HY LT HBLHR L LT, AEEE Ao TEEIRZR B E 5T,
ZLUTHEE B Lo Tl EhER] + Rl Fr & Ath B a4 B Fe O Rk —Eh 5l O £ A 1 He < 44 7l 3
EH D HIFETH D), ZEMFAOLEER TH LD —0 b THREETHHZLNZEITH
N5, OIZEL TE@D XA 7 IZHIER MO DIE A EFIEL THRADZEN AR TH DT
0, AfaTiIARDR,

BRH B S DB A ZDE, LTI 45DEZA T I EETHIENTED
(A Fp - 442 - BRI, 2006)

O RIFITRENRAEIZZS @ come, go, run, turn, fall, etc.

@ FIFFECEINIIRAEIZSE S bring, put, let, get, etc.

@ ElFAcEREIN-IREEZ(AEFT 5 hold, keep, stay, remain, etc.

@ #FATRSINTZEERZITY, Bl TRINIIRREIZ/2S (F75) (take, break, etc.

AFETH hold in K& N keep in 13 EFE@D XA FEEIND, LTZ3> Tl 1L H
Fil in TREINTRELRFFT DI EVIOEWDSITE G T 5,

22 37

— I TN T X GBS G o T A RE Gt G4 m i Ee) 2 FF > DITxfL,
a3t Gl DA BT T, aMET oAU RE L IR R B RE A D LA T h D,
HET 5L, BEOEWRITENNE DLOREALIND DL > TREH (M85 (X, Y) 1)
ICIREESNDHENIZ L2725, Bz 185 break 2 BREAK (X, Y)EWW)EI% AL LTt 2
7234, BREAK (He, Y)?® Y IHIZ the vase 3¥7-354, He broke the vase.DJX9IZ
[(FEfA) BEL 72 ) L) EMRIZ/RY, Y IE78 his promise D354 1% He broke his promise.
DINTT FIHE) W~ T2 18725, ZDIHIZ, break 1T HRELTESR R EEDEEA 72
HOZERDHN, NIINH—ED AR filiinsZ 48U T, break 234D FIREWTI721%
LR DR (core) ZIRTFT 2, a7 IXZOME ESURNBINLL TEY, ZHHSUIRAYFH
# (contextual modulation) #8252 L1280, SUIRICH A7 L7255 (sense) BEFNDHE
WODHH AT (1990) D EET D537 HiwThH D,

YL EOMGmYE REEZ, TE 7 AMEmMEEHR]TIX, hold Oa7 %1 H /3 DZEMN
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(HAVE Z2[f]) (2 —FIC B S 2 TR, keep DT & H 3D EZAIZ, HEAE W B
D JEFIRLTWD, F, Wi Oa T iU\T@IJﬁ&LT%T;kiJVC%é (Zhzar KA
EFESY) , hold & keep 1& HAVE ZERINIC KR AU 5 s CHAAL TWH23, IR 74

— DL R W D —DMEN T DA bl d, LIzhio T, Bz iz s —
DOIEFZ T LT Please keep the change. .l 59&MBEIVITE-> TR T FEWV &)
BRIZRDDIZ% L, Please hold the change. b3 5L B#VEDLOMEF>TNOT TS
W ERBARIRERICIR > TLED,

/, /,‘_FIUT._\\ \\‘
X HOLD X KEEP
hold a7 X=X keep DI T7HERX
(X HOLDY) (X KEEPY)

RTE L, 220/ OZEMBMRE R RTHIEN T HMEETH DT80, BhFLFHEZ
O TRTE (X, Y) | OIDNCBEEMINC LR T2 28N A RETH D, iz 1X an apple
in the box ®#4, IN (apple, box) WA TR TIENTFRETHY, in ir)‘/:f’i’
ORI ESE LV EWR DI EZERE 15, Y BIZITHA G T BRI
7o BE iAo 72 =Rt 22 (B : box, building) 75‘]\675‘ izt Look at the glrl
running in the rain.<° There is a grasshopper in the grass. 352, X9 L IR
BRMAEL R VERMOEIVES (B S, 1990 132 0 22 [ % 5 £ 4 BE ) 22 [
quasi-physical space EFEATVWD), Y HHIZIZESIZ He fell in love.X° We are in
trouble. D IO A S T2 WG R 7R 22 IS A D, UL, BB 22 ) o OG22
MOFNOEATY, Ya2Hb ZRITOZEFELTRALT, ZOPIC X ZfrESELe
b\D 721k (spatialization) B§EE% in 23 RFHOZEITIZEDVIT2W, L2235 T, in D)
TN LR T HIENTE, ROLH2a T A TR T ZENARETHS,

Y

@

inDa3I7EHX
(XINY)
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23 BAXBMEBICLI0HFDRAS

BN O E ML, ATE TR EE k ORTE T o277 2K, W ORI Z#E ([
BLA) SEAHZLIZIVESFET LI LN FRETH D, B121% I held in my anger.&\ ) B,
WDIHZ hold & in DT HXAEMAGDOLEILZLOEL TRRTDHIENTED, ZITHE
SNTWDIINZ, ZOXNBEFETHD I8 HODZEMNIZZVZ (—RFIZ) B2 T2l
IHEREDER S ND,

77 [ myanger | 8 N

I HELD IN
[F#£1Z The teacher kept Fred in after school for punishment.iZ, MEAENT7L o

Z R R WD ZE TN (ZO A 1T F) IV ESE 5 | LRI TE 5, 22 Tha@ham o &
it keep & in WHEDOTHREEL, SCIRMFHIEZ R HZ LI LTRSS,

(

Fred

The teacher
KEPT IN

BAFCELE LV RRAIIEREIE, AND SRR ERE DN TS T2 ) EGE O kR 4 72 &
BREZHET D ETHTHLN, BT L HREEITFE AR, FEHF T IZLTHLN
Rl U7 NN TR T REZ: A B A Bh Gl 2 R L S CLED FTREME N B D 72
O THD, Bl %;’2%‘1 hold in ZFE ULIZE#%IZ, ["DLORBFLD T R ZFFo T
TIEVI X EE 267854, Please hold in my bag for a minute. L CLEHIZENE
AbND, ZOWE, r%ﬁ%?#ﬁ 5? HAVE ZENIC (in) /30 2 — IOl & 2 TH<
(hold)J?:l/ ORI S, ARG OBlLE O F EEET-T 2813720, OFD, £

DOFEFE, HAVE ZEMNICIN D HZEN AIREZR S DX T HOLD IN 52803 Al HE
T&)é&b\jﬂinﬁ%ﬁif, ZnaIE AR A LEEHL TLEI EE 2 DD,

D L7 E F LD MBI OWMFERNALIZHF Z 0T D7D 12T, %ﬂﬁ”ﬁﬁﬁéhé

MW HEG] (T AT ) T T 52NN B LD, BARRNCITFRES HAUGREICE D LD

O 100 W



TR BRI B MEAFF L ORI NS OB T A A B b S DT L
725, 6T, MENFEOSE, BIREMIEINAERINTELL CERBLIN W (EFL
SNV BB EEL A BNS, #1Z1E He held in his anger. D34, #%53%%0% hold L
LT FE RS TODN, ZORDNREZIT in SHT=DD féhfn@wlm&/%
E R DO RO Z2 4l (spatialization) B EEN B 7 & L CRIEBNFINCHLAIA EN A IR0
T%%%%hékw%%%%ifba_@ipkwf%nq@;W@%mﬁﬁbofmét
BZDHIENTED, ZOWE, BOIXHEHRIZE SO LOFIZBIZOLNLHLD THHTZH
IN (his anger, MIND) LRk 52 L3 TE D, L7213 -TC, hold in (2% <JgiE % >
<LOFNZ > (—HRFAID) BEZ TR LW MBI BN H D L3035, BRTIE, &
b2 WZEEN (X, Y) DY 3E D X722/ Th D703 THIBAEIIC Gl 352 823,
EN A DOEFEEL, MG OBEILZMA D ARt 2O TWDHZEIE B AL
720N 1, Y DZEBIN S FALENWEHIZHOWTE, ZH0NHBHTHOR IS EOR
FIEOBLE ORISR NEN) L, ZEHIEL TERECIHRIIZERILTDIZTITHEIIC
HAIGH -BLENTHHEN) BB 2 LD,

24 hold in & keep in DEEXRIL—L

PUF, TE Z#ARSeFnfEs ] & O Collins COBUILD Phrasal Verbs Dictionary |2t &
SN TWBHM%EEL T, Dhold in & keep in D FFEML ONHRIFEEL TED LIkt
IR HND DD, QB WFEMLE DSBS, SFEEN2 in ORI THD
AL TS,

HOLD IN o Hi 5
(1a) In some cultures, men are expected to hold in their emotions.
(2a) Women are expected to hold in their anger.
(3a) She wanted to cry but held in the tears.
(4a) Depression can be traced to holding in anger.
(5a) Go ahead and cry. Don’t holdit in.
(6a) I didn't know anybody personally that was killed that day, but I couldn't
hold my emotion in.
(7a) The teacher held Fred in after school for punishment.

B0 MAE HOLDX, V)& INKX, YD BRI ETHE, IRO(Ub)H(Th)D LI
2%,

(1b) HOLD (men, their emotions) + IN (their emotions, MIND)
(2b) HOLD (women, their anger) + IN (their anger, MIND)
(3b) HOLD (she, the tears) + IN (the tears, MIND)

(4b) HOLD (HUMAN, anger) + IN (anger, MIND)

(5b) HOLD (HUMAN, it) + IN (it, MIND)

0101



(6b) HOLD (I, my emotion) + IN (my emotion, MIND)
(7b) HOLD (the teacher, Fred) + IN (Fred, 3D container)

ZZ T, hold @ EFEEL TANMAMIZMH I TEY, HREELL TWNH6) T
emotions X° anger £V o7z N DREIEEZ R T 45 oH—T77, (D TIEAN B HGE
LTHIRGIVTWAIEN 313D, IRIT, ENENDRIRBLE DI ONLZEME o T 58,
HIRAIEAE I Do F (MIND) IS E ST HNLDIZRL, AMIZIAICI3 @Yy
DRI 2 =R TTZEM &85, T4 3T, hold in SHVFF2 M) 7e 7L — A%
KT HERD IS,

1. [A] HOLD [#&1%] IN [0y

— ADNEE A LOPIC (BRI BEZXTEL
2. [A\] HOLD [A] IN [&:#]

— ABAZBEYOFIZ (—RFID) Bl SO THs<

W, ZHHDT7 L — NI R| (FahX A7) ThHD, FlzZIZLNID ATy M A LL
NDEDNANDZELHD, RIZ keep in D HBIZ LTI,

KEEP IN o A4
(1c) How did you keep your anger in?
(2¢) Most people say that it's never good to keep in your anger.
(3¢) I couldn't keep my emotion in.
(4¢) T had a mixture of feelings, I felt very sad when I found out my dad had
cancer. It shocked me, I tried to keep my sadness in but every time I was
lonely I thought of him.
(5¢) You should keep your children in. A big storm is coming.
(6c) John was kept in at school one day last week.
(7c) We'll all be kept in after school.
(8¢c) They kept her in overnight for observation.

Zheo iz KEEPKX, V)& INKX, VORI LE, ROUD)PEEDDLIIZ
8%

(1d) KEEP (you, your anger) + IN (your anger, MIND)

(2d) KEEP (HUMAN, anger) + IN (your anger, MIND)

(3d) KEEP (I, my emotion) + IN (my emotion, MIND)

(4d) KEEP (I, my sadness) + IN (my sadness, MIND)

(5d) KEEP (you, your children) + IN (your children, 3D container)
(6d) KEEP (HUMAN, John) + IN (John, 3D container)
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(7d) KEEP (HUMAN, we) + IN (we, 3D container)
(8d) KEEP (they, her) + IN (her, 3D container)

keep in (FFFERELTHABIC AZ IS —F5, B REEIRE & NIC KBS, JEE 2
H ARBTG5, hold in LFIER, TNAMLESNHOILHLOLOH (MIND) THD,
7o, BRRENAOL AL, BRI EIREE2E OB — R 2R &%, LA ED
SHTEEEEZ, keep in OMAE/2 7L —AE T 5E, RDIIITHRD,

1. [A] KEEP [&f#] IN [0

— ADESEZLOFIZ CErR V) B3 25
2. [A] KEEP [A] IN [#:4]

— AW AZEY)OFIZ (LRI RV WD

INHDOEARTL — L% hold in DHLOELERT H&, FREDJEMECAJENE O H HIEE
OVZEREIG in (2 &> CHMIREMLE ST HNHZEM A AL TWAIENRH LN, TA
MNZEREYOPIALESE D | ETABEEEZ B HOLOFIALESES I hold in &
keep in (2B T BT L — A THHZLEELDLE, WiH OEROBEWIAENFHZEBRK TS
FFADEROEWICE R T AHZE2725, 1.OT7L—ADE4E, hold M3FEF- I — 2%
BIRIZEE DD 1LV a7 b, (Ga)D I (—RFIID) FARICWSE L) LWV
FND, —F keep OV IENEEHI R WHIZERINIZEE S| ThDT20, (1e) DFID LS
2, AAEE Eo TV —EHIMAZLED TRIEWIRRELRD, ﬁ@bﬂmﬁﬁﬁ IVINR
B DYE, hold TIHIAA T TLAIENEZ —RFIICS o L BE X THLEVIEUIZ/2 5D
IZKIL, keep TIHEIE R RITHZRWIDICTERRAIICH LO.LOHIZ—EHIM B2 TR
SEVIIEIR 725, 12 Thold in, keep in = [EIEZIBEX TR DIDNTHGEE H AGES
KIS DI REL TR STZHE, WM& O 72=aT U ADEWEZHIMIZIE A HZ LB T
T2 TLEIDITHLNTH A,

3. {EWEDHEE

PLED T FEIZ, hold in & N keep in OFFEIEDRELFHET 5, W, ZZTIIE
7l keep & hold & OVZEF in D7 LCRIFUC DWW TEEENHHREEFML QDL
ZHIREL CGaz it 5,

ISTEP 1 : A0z
xf G L7 BB O MBI B E TR R T2, ZOBE, Lo ThRZE5I22o0
ATV — DB ZED D, LR HGEICT O FHEGINTEEROAT 7T
DVEFEZEAL—RIZHEDDHTENTED,
(1) John was keptin at school one day last week.
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I thought of him.

ISTEP 2 : 1:3E, HAEE, SRIEEShARV IN OERICOWTOE#E S D

HBFT keep in D IFHIEDISIREOMMEDITODhETAD, FIZ, TFEAMT
% keep in THONEZEZSE, NLEEICYBECEDIEEMERT B, BthiS, FHHED
Ho TODIFIZOWTORGREZE A LD, AERBENRZNLENEZIZ IN EnDHD)
ERIEMT, SICREISIC, AR ITIIIZITEY, BIEOBAITLOTN LD,

ISTEP 3:KEEP IN O AT L — 2O
LI E#EEE X, keep in A3H 0 2 DDA T L — A5 FBEH IR TS,

1. LAl KEEP [A] IN [#:#]

— ADBANZEYOPIZNIED
2. [A] KEEP [&f%] IN [0

— ADBEEZLOFIZEEZS

[STEP 4: I A 1 LA I I BEf7

keep & in DT XAEERL, W DG SIVERFZE DX oA A=V D7 %A
RHHNCHEMIE D, ZZTIREMARFIELT, QEG)DFIZZET D, ZOB, 3238 AJEF O
HBRE- S &S IN O ZHRTHZENEE THA,

hospital MIND
They I couldn’t
KEPT KEEP
(3) They kept her in overnight (5) I couldn't keep my
for observation. emotion In.

[STEP 5: [fl££® FIET hold in 23 A7 7|
AR Z — X [RIC7E73, keep & hold ZHE DT DEUMIL S TEROE (—
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P - RrfgetE) D3 EN D Z & TS 5, FP LI B2 BRI i - xR 52 81
£0, WEZLENIT DI LN TEDIO B RZAR T,

W, AR CTHWY BT 72 keep in & hold in 1, Bl in ZH@IEEL TALTWAD, EiT
O FEITRE OB ENI XL CTHEEORIFDE ST 5% G (] keep in, keep off, keep
out) IZHIEHTHZENATRETH D,

4. BpYIc

PLE, BAENRGRI T 7 n—F IS SRR EN TR O PRI OV TE L, B
BRI 7R BIE R AR LT, MIENEAOFEEIZI WL, OFRER CTHLBENFILEIFIO
a7 kOWEOa7RREESELHZLE, Q20027 HANEDIHIZ@ESNDNE
X528, 2L CQMEEINEVSL MBI 7L — DR BRI T AL, FFIC, &
S W TZEE (X, Y) 10 Y OZE M ThHH)E Bk ST DI ENMEAR AR E70D,
AFE TIIAIEN I D Z A 7 O A CHLE)FE 4+ RIlFA O K BUE R AR > Ciama (T2 72720,
B DEA T 20 5T DI CIRRIIRIFE~D R AR T DM BRI TND,
F7=, AEEE O HITIIAFE TR -7 hold in X keep in L IZEIFA O R E G TR ¢
D&, Please hold on.72E D INZHFHNE DD B 5, SHIZ, He walked across the street.
DIDNCRIFN T MEETLOLH LT, AR TIRRLIZS R LS 2 WZEREE X, Y)
DIEZ IR LS LR O G IMEXRIFIOMEIZL > TR ENTREND, LTZN
ST, MENFAZIE T T2 ETCIOHERITIHSETHLRIE DO — 2L TILEDIT D
SR ECAY AN

SE#R

Bolinger, D. (1971). The phrasal verb in English. Cambridge: Harvard University Press.

Cornell, A. (1985). Realistic goals in teaching and learning phrasal verbs. International
Review of Applied Linguistics, 23(3), 269-280.

Side, R. (1990). Phrasal verbs: Sorting them out. ELT Journal, 42(2), 144-152.

F s 1990, [RBRIEWN NEEEROLROMIE] =AM

FH Hp AR - R B - BT — 2006, [EFBSRE DN HIZ O REMTRYE a7 eF v 70T HiE]
KIEEEEIE.

S B E— - I AdAR 2003, TE A Rgefnfidl] () ~xvta—KL—var.
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hold m & keep m

A, ROWMPBEDOBEW®EEZZ EL 1D,

(1) The teacher held Fred in after school for punishment.

(2) In some cultures, men are expected to hold in their emotions.
(3) John was kept in at school one day last week.

(4) It is never good to keep in your anger.

Flo, TNENDO BRIFENRE ZITIN T200%E 27030,

(1) The teacher held Fred in after school for punishment.

HHFEIZE ZICIN 9750 — ( )
(2) In some cultures, men are expected to Aold in their emotions.

HAREIZEZICIN §50 — ( )
(3) John was kept in at school one day last week.

HIREIZEZICIN §55 — ( )
(4) Tt is never good to keep in your anger.

HHEJFEIZE ZIZIN 950 — ( )
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SEE

I. hold in

hold a7 T(—KMIZ) BEZTHL in ®a7 ZEMA

M : ]
--=a AFEE RS

e \ ’ N

’ \ i ’ N

’ .- P ~_ -~ \
7 /. N N
- v
(- o
[ ;o
Vo ;1
\ AY d i
\ Se - -=7 7

N ' / d

X HOLD

-
hold in DEERIL—L:

O [AB] (A -BE) <EBHOFIZ> (—RIZ) B TRL
#13C: The teacher held Fred in after school for punishment.
@ [AD] (&%) <LoHiz> (R 832 TH<

13 : In some cultures, men are expected to hold in their emotions.

\_
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II. keep in

hold a7 T(—KMIZ) BEZTHL in ®a7 ZEMA

X KEEP

‘Y

X KEEP IN

/
keep in DEEXRIL—L:

O [AD] CA-83E) <@EHoFic> (—EHM) Bosws
53¢ John was kept in at school one day last week.

@ [AD] (%) <DoHiz> (—EHR) B2 TH<
#3C: It is never good to keep in your anger.

-
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A MOXOFEMEEZEZFELID,

. They kept her in overnight for observation.

. They held the students in after school for punishment.

. Depression can be traced to holding in anger.

. I tried to keep my sadness in but every time I was lonely I
thought of him.

A~ W N~

B. LT ORPLA SEX TLETERSEEL LD,

1. HICSOBNTIE VORI —F
Go ahead and cry. Don’t

2. ARTESTeBRODBERL TV =DIL, IKFRBTEh
How did you ?

3. BN EVIBEAETHELLBIIFEDOHIZNIERNE
You should

4, BEIIBRROTOREE % (— R WL TNET

The police are for investigation.
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