BERNAE59 3 L RERE

HARCORGEOREOH T, HEitFEFELOMIEIS
A BT BATDWTIHM | ¥ —T —RICRFHT 5, *
THREEREAL LI, JVENRIZEVERT IO DOFE
THEENZ OV THIRET - 12592,

0 o [ Ry 3 P b A B2 = bl A b O2E 1L ST PO 6

O PR COBUVEE TAOEEHBE DHETDUNT wmrrrrsmrrssmeesssmessssmoesssnsersin 17

FUPEB RS 7L E ST

© HERAUATHLIVEBLTEEENDEIE e . 27
ERERFIRFBAMERE PO TERHE LR IAE R



A= ATAIGRBHREICEITHRM N
The Power of Asking Questions in Getting L2 Classrooms Activated

B
Shigenori TANAKA

Keio University

Abstract
This article focuses on the power of asking questions in L2 classroom situations.
We do not use interrogative forms simply because we want to have the answers.
The forms are used not only for the information-gathering function, but also
for the interpersonal and meaning-creating functions. Classroom activities are
guided and activated by the interplay of asking questions and answering them
between the participants. This article suggests that there are three conditions to
satisfy in order for the interplay to become pedagogically sound: (1) authenticity,
(2) meaningfulness, and (3) personalization. We then describe the forms of asking
questions and responding to them. Not all questions are answerable; some
are easy to answer and some are, otherwise. For learners to be able to handle
challenging questions, we suggest that we need to teach them a set of “responding

strategies” in the early stages of language learning.

Keywords
the Power of Asking Questions, Classroom Activation, Conditions for the Act of

Asking Questions, Responding Strategies

1. [XL®IC

FEIIINEWE R LIEB R D250 E 2 Hbihvd, HENANE (WHAT) 248 RL, %
NaEAFENHEIE (earn) THEWVIORNEHEARTZN, ZHUIZNEL THEHEBEEMEKRT D
KA RILHE Sy ThD, UL, FEFEHE CIEIRFEEED | VWO SFEER OB B =
LB END, learning by doing DR SIIAR AR THY, doing & FEET 5720 DILHE)
DHREED TODRIT T B0, ZZ TV TEREN 217 1Y =7k (project) 15914
A7 (task) |3 EELHDY, THEVIEWY (interaction) | EERIFEI TH D,

HENTIE, BROZEELT, Bl AEEDOBVRY, LEREOBVEROAF.LERD,
AR TOHNE, BHENIBVEDIZH TS5 (asking questions) | EWOITADEFRKE
HETLHILIZHD (FAEBNTORMICET2HE FHIMEIEE <D bHL0, REHRD
DX Stevens (1912) & Sanders (1966) THY, H T Tlx Morgan and Saxton (1991) /3
H5), T, EMOKEIZOWTESN, RIZEENA R REMOLMEICHOWTERL,
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FRUCHIEREE, XA T EZF DB ITIT DN TR TNETZL,

2. B

falc gz tnE, EREmmL, EnaFM7T 2, #EETV)7eb, having a question
about something (%:[f%£#>), making a question (&% 1E5), L C asking a
question (M7 5) THDH, Zid, Ax DEDERIZBWTHFNRSIETATHD,
RIRANTIE, ADE DTNV EEER OBV LI LIS FEIT A LR DN TS, 4
RITEMZRTNTHIETH U OWTHED, HEFITHEMEVIITHZEL TH WL
vy, B2, LTHDE, HEMEWIMMTHIL, HELVILODIRIEZHKTHD THD
ERIFEIZ, FMT 2N OFBITZEDHETHLHSH, Morgan and Saxton (1991) 1%, #=E
WTOZEMNZEDFEMOFRZLL T OIITEEL TWD,

the act of asking questions helps teachers keep students actively involved in
lessons;

while answering questions, students have the opportunity to openly express
their ideas and thoughts;

questioning students enables other students to hear different explanations
of the material by their peers;

asking questions helps teachers to pace their lessons and moderate student
behavior; and

questioning students helps teachers to evaluate student learning and revise

their lessons as necessary.

ZITRSNTWVAHEBIOERIL, IGEHBIZBWTHOEYTD, LNLRNRD, &iE
BIZBWTIE, HROZEELT, BEEVOEHETAHDII==r—ar (FEAUFHAAE
D ICBIT BRI OV TE 2 TR 2T IR,

I = —2ar OBITICB W TR ENRER THD, od7d, WHEDRAL
MOHEHR DXL (information gap) | NHHL AL, II=2=F —Tar PHEFEINDIDND
Tho, B - BELOEY, SUbLoOE, 38fF, FikEOEy, EHFRORNERET
_XTHEHROAL | THD,

HEHROAVEMD HT-DROONDONERMEHK T HENITAETHD, LovL, Kk
BICBITAREOKE « BEFREEZDITE, ZZTUVILFDOMEFRORL | LV &%
[ OBERE | LU TR TR ERHD, EWVIDIX, FMEWVITTHIE, KIFF#R
BT T DOETFIATONDD TIH RIS TH D, FHERITA OB EE KRB HUE, L
TO3SDOEEIZDITAZENTEII,

(1) *F APB94#EEREE (interpersonal function) : xt ABIEROTERL, #EFF, THEIZIIT
DE AT RO E
(2) 1HHINERAE (information-gathering function) : A O HkFE, HFEIZH>W

O7m



TOERESDT-O DB AT A O E
(3) BB HE (meaning-creating function) : FTLWEKSLT A5 47 & 4E
F=DDERMDT)

ZIHOMEBEIT P A TIXR2<M AIZREE L A5 T0DD, Hx TEBIEEICE 24 T
5T 5L, ERRO3ODOEEICENINAIOIZE DD, FEOx NBEIRHEREI, *
Szt ABRICBEDDH DO THY, #45 (How're you doing? 72L), & ALE (Are you
OK? 72 Y), EMX O (What do you mean by that? 72 &), K #H (Could you give
me a hand? 72 &), #% (How about a cup of tea? 72Y), #EXxn R H (What? 72&)
DINCEFEE T b TibiLd, EARNIIME O BT AIZB bR THY,
WD BRI BERIICEN TN D, ZHUE, EHROXLEVIBLEADW IS, il
FHEROAVEHD HBE THHENZDHTEAD,

BEHZBWTL, MPEEIENIZEET TR, AInEEHI2 LIk TMEL TUIL
VDD, DN ZLIZNDONENSTGELFOIT 4 B RN EEIC /D, #lxiE, Your
dress looks gorgeous. EWVVHOFERBLE, WEELL TUXIBORLAZTIELLW ! JEnHTE
R, IO THILTHHFEED D HHFEH VW TH S OIRELED THHU
WY, ZABO B NAD L TH &S, There is a bull in the street. &)
WETH, HRLIBERO), EELOD), BOORBZONIRIIZL > TEELTFOEK
£ DD, 1TABEMNERITLZODOEAENEREANTLSADYN—FNOHEHERE

KELIPRS——Z0OFUL, BROMERS, U FEZOTH,
EHT %

1. Can you open the window, please? &EZBHIT THHZETN?

2. Do you mind taking me to the station? BRIZIEILTIT- TIIRNDR 2

1. How about going swimming? ¥k&(Z7<DIEED ?

2. Why don’t you phone him personally? H/4y CHICEFHEZLIZHEHITT N ?

@5 - AL

1. Can I help you with that? Zil, FEWELLID?

2. Would you like me to take you to the library? KEAFETHRI-EFkE#ENLELx
I ?

1. Would you mind if I borrowed your CD? CD &0 THW\WHNTT 2

2. Would it be all right for me to leave 20 minutes early today? 4 H, 2073713)>
DEF>THINEDRNTLEI N ?

BEMT - KD

1. Can I remind you about the meeting at 2 p.m.? 2FFORFE, X TWET LA,

2. Will you try to remember to call him tonight? 4%, RIZEETH2DOERZ TN
TLIEE W A,




FEMA RO D
1. Can you explain that in detail? HoEFELGEL TWEEITERFAN?
2. Would you be more specific? ERANZIZEINDZEIZ/2HTLEIN ?

—HTO»DIZ, ZNbOEHRDLLIZIE, can/ will / would / could 72X DREFE FHH
HOBBENFNE ENTODN, 1 ZEAENEALIN-RBLTHD, ZHUTE R SCORE
LoTWDHN, HEEERICIE, WbhWD yesno DEZERDOLERMENILY, [zl
720, I ZELTUELW SV EEOIT R ERERBLT 5O THD, BMUTEDI1T4
B OZFR L5 NBILRHERE ) & 72T 283 TED,

[% U £ #& E (information-gathering function) | 1%, FIZ, & o i Bk HE
THDHN, yesmo DEZEHFFTI2HD, Aor B TRINAZEH 260D, X512 5W1H
(who, what, when, where, why, how) (ZOW T HARD DL DN H D, I FLEMN
biUX, ZNoO—EHOE R TOIVEHINENTONDTIEA), Fio, B, HiE, %
5, MR EHRINEOFE BT, EROMNSW IR, BRI EERRA)E
R334, yesmo, Aor B, $»25Z 5W1H OERIZEL THEROR M THONDTEAIL,
OB DNZIE, FEREITAZEL TEEIEBOMNEZEVHL T,

35 B OB WA R AE (meaning-creating function) | 1%, FERIAH /=728 a2
L, ZNICE-STH TR EO RN EENDLEVILDOTHD, EilkERHI VI
FHORBMIIESICI T Y 72D, FBIITE, bivbhoBEEZILT, RODEWVHAIER
BENHLDTHD, HOHFEEIZOW R LEEIHIET IR, BV —F - /=
AFar & BOTFHNDNEIPPREMICEEZD, ZNHEMEVOEREEZ 54T,
AL WD EED, TSRO ERIZ /D80 ETHD, M OE KA REEIX
HE - FHOT B ATHDN, HEEHE B THANRIEBIOBIRIZ /22,

3. HEEREEERICKTI2EMOES

DLk, SRR ETUVO NGRS NTIISES E@Z 055, Lovl, EiEHTFDOE
B ClE, SRBSUIEDINCEE DN THDTHAH0, £7, RO EY T LEE
ZIGFEVOXEICERAL, SRENBREOH ST, 2L T, Z<DfEHE T, #hh
1T, BEOBWCAEMICKRETEMZL, FIUCK L TEENRBEZDEVOIBEVED MR HE
BIND, FEHE BTN SCOBIFNENIZEZOWTIE, 5 ifim & K m O
HNOBLETHNENDD, Z2THE, REEIZERLZY, —FTOWRIE, ikl
BT 70 BB D N 2+ 43785 L, B RWEBEVEYOSZAIH T3 EITH M5
MHDHENIZETH D,

EaRkoi@y, RIS OFFEHE OB CIX BRI SC 2T BIF 282, ZO/EY )
EEZFIZEHLREIND, ZL T, EAEZRD-OIZEMMPEFRICATOND, B2,
PLFOVER — & I OBEVEWE B THIE,

(1) Are you a student? --- Yes, I am. I'm a student.

No, I'm not. I'm not a student.

O o9 m



(2) Do you like playing soccer? --- No, I don’t. I don’t like playing soccer.
Yes, I do. I like playing soccer.
(3) What did you eat for today’s breakfast? --- I ate broiled salmon, miso soup
and a bowl of rice.

I TOEEISEDERICA KRN H LD Tlidew, EERZEE, ERzET
MTBERC, TOERMOINELE LJ%E#IJLJT?“Z)%E%Wm@%&ﬁﬁttfﬁbﬂ\éﬁ E9D
Thbd, BEIORMIIEIHDHRED, HEITOT=DIZF M END FSFEITAEITION,
TOLTERWERTHZLE, BEIOHLOBEIT#Z BT HIEI2720, MO7=DIZH
BN THHHREZL TWDEONEHRETHILICEND, AEEOBVEVICBWTCREME
ITOBRIT, BRETRESRMENE) LLTU FO32EF T HIENTELEELITE XD,

(1) BIRTHDHZL : authenticity
(2) HEWTHDHZLE : meaningfulness
(8) BpDIELEL T ZADIEMNTESDILE : personalization

FT, HAEIORMIIARTHLIENROOLND, AR THLHZEDOHEIKLELTIRAR)
BHD, HIRTHHZEIIAY THHIETHY, FDI L% authenticity EVHEFETHRKEL
LCWD, NEARZLVEVITBTIORKTHY, BiFL5 TIEAkNRaia=r—13
ATEIVZZR, LIei- T, HEERBLLHGHEEY authentic THHILAS, HlA
MZ1TOBRICITEE THD,

authenticity 1ZAMEFMELFE DL, UL, authentic ZeFKBLLIEEI THILITI W
EVIOLDOTHR, T TAEWRTHDHZE (meaningfulness) EWVIOSRABMELRD, 2
Z TV ) meaningful IZ1% comprehensible (Bifi# FIRE T 5) £\ H T &L interesting (Hill
Wz5<)D2oONEEND, RAMIZ meaningful THDHEREFZ, 1HHE - BUFRIC
meaningful TR T IIXRLR, LNWHZETHS, V<5 authentic TH meaningful
TRITNIEHBTEE) SR FHE v, #5957 5, meaningfulness I
authenticity DA THY, ZOHKIEL THEEET D,

authentic ¢ meaningful THAHIENEVRD DIEARSLIETHD, FiUuTE-, AfE%E
RDLKUCSHE, FHREE ST 2R E K THH D, BLrl, ENEZITTIEE+42

W27, AR HEOBRDIRHE TRWEEI ThLZ LN RDOLND, T72b5, [H
FDZEELTELR HZENTED | EWHE AL (personalization) 2378 /& § & B L72D
DTHDH, ZZ TV HE MU EIF=Z T 7 AMED ZETHY, H 53&DL Y/ R (relevance)
DRI T IANPERNZ LTI T VT4 HH-Z DD ThD,

MK U2 208, BRIZBEEZHSHE A ER ORI T 2 ETHIREMICEE ThD,
LinL, FRZEITHIBROSMEEL T, authentic T, meaningful ¢, %L T personal T
HHTENBEINRTILRDRR, LI DORZITORMK THD,

ST, ET3-OEEICEDHZZETT-H, (1) D Are you a student? HEHlNHA
fEZAS CTHEEDLNTZHEE, authenticity, meaningfulness, personalization ¢ 35&44:
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DOWFRbLFEET, BRaDOHLEEMANRLTFIE25, (2)1F, BEfShcAEn
Yo N —H D EIPDOIERB KT TODGEIIXZ I TOSM &M= Al et nH D
DS, FERRICFE R TINEIDIEENNREINIT LT IANTIELNDINICLD, XA
T Y NEEEE TR — B O R Z BT M T > COBEWI I T 7 AN TR T R R En5

, FOLTEa T IANOLYIBES - CREDNIZGE1E, RO BITITERLA
b\o (BNTAEEDETZTFISE DA LN TSN, ttixé’}@% \ZZZCO3EM A T3 %
7223, IRE LN ENIEGECTRELTERNEWVIYA, OIS RRAL LW AT REMED
HT<5,

4. BREXDAATERZDLEA

ZEIE R ANE LN, ZIUIRETHEE LT IUL, BT 0HOL%E
ZIKWE D, BEZTIpWbDRE, IREOATGITHRE « BRBBEALNED, SRS
BEOHEFNFFENORSRTIUE, TSR OR BWRE A KRBV E I3
HIEFTERNWEAD, BEWVWNWZEEHEFETEZADILLEDALEZMD LTI HIND
DA communication strategies Td D, LA F TIXFFERICOWTE LT 575, £
ZEOPHBRIZ, communication strategies & H R L7=$gEAITHLIENHDHENI DN
R TChD,

AN DERERDDITIE, M XEAWD, MHFETIHEZIE ST yes/no HDHW T
SBWI1H ([ZOWTOIFRORMEZRD DG E R HD, EIE I yes/no 7= AFa X, WH
JEAF gL REMEIND, SHSLOETHLLDOD, HFNLOE X ZERET, IEN
R RBEAITHEFEREFI L LB DB 55, #1213 Do I look a fool? 1TFEANTITE FITEDS,
HRBNZIE AV 220 D70 8 | bW TeNEE & E T DIEREM ST ThH D, ZZTORmAIL,
ZAhH authentic C meaningful C personal 72 R4 58812, AFEITWANWALER
V2T DEE RIS DAL T2 T, ISEDWRZIRT 57280 DG J7Hs (responding
strategies) ZH (Z DT DM ENRNHHENIZETHD, ZIZ TV responding strategies
X _EFE® communication strategies ®—fEE A2 2L TED,

4.1 yes/mo 5ERIX

yes 7> no &IV HEM O LR THD, #HifilE, yes/no 7=AF a3 X O
DIEVFH T2 TL, ZNBICx T 2B O H 28T E T 57259, Z<D5GAE,
yes/no 7 TAF L A THIUL, yes H>no TEZDHEVIONPIARLELBI2IND, LLTIE%E
DOHFITHD,

(1) A:1Is Taro happy?
B: Yes, he is. / No, he isn’t.

(2) A: Do you know my mail address?
B: Yes, I do.

(3) A:Did I hurt your feelings?
B: No, you didn’t.
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L7L, Is Taro happy? EVWOERIZX LT yes 725 Yes, he is., no 725 No, he is not.
CINBETHE T LGN ET L, EZICIEBERRIBVERO N AE LN EWV) FTEE
MR HD, F£iz, Did I hurt your feelings? (ZxfLC No, you didn’t. 2V )ISEIE3CIE
INZRIEWNTIERW D, HTFORFFLARE 95725, No. That's OK. 72E L& LTz
WEZIATHD, I THHERDIE, responding strategies (i HHE) THDH, EHD
%, B =FORNZMDFEMNITHERNII R TR THY, TRERIEIEED | L) T
LT, IWETDHILFZARITHMTIIZRV, TREBIZEEEEED ) RN bFE Tl
BT S AR T2 T ED LW REV S TH R RO LN R0 Thh, LI T
DI RKBLZEST, ZTHOLIEWERBLITCE5ZE23, EFLO authentic/meaningful/
personal ChHIEDGMEHT=TZEIZDRDBHDTHS,

Yeah, I guess Taro is happy. (OA, THZEEHL)

Well, I don’t think Taro is happy. (SEH7-&LIZE b7

Well, I'm afraid Taro is not happy. (FE&7eh5, ZHL 720
I guess so. (7=.5A43)

I doubt it. (ZALFEEDLY )

I'm not sure. (L<bHNH7R0Y)

Don’t ask me. (772 C)

—%IZ, yes/mo ZRDDERFNIHKL T, yes THHIELHIIE, no THHZLLHD, F
72, EBLEBNZRWEALHETEAD, RIZ yes 72LLThH, 855 « IBIEO AT — g
VERBILIEWEVODOREEFEDLETHD, THVSTKRFFLERILTIHZODOLLTD
JO7RERBEEEDL /=N —IZE O HTENEDOBVRDIZITROHILD,

N ES e

That’s great. (ZiUZV ) / Of course. (b HAA) [ Yeah. (£957242) / Sure. (W42
Z) ! You better believe it. (iZ%572A72L)/ Uh-huh. (£9)/ OK. (W &) / You
bet. (b HAAE, £572E) /1 think so. (EHEH7242)

o D/RYx—3 =]

Uh-uh. (\»%X°)/ Can’t do it. (fE#E72L) / Probably not. (7=.5A5735X) / Impossible.
(HY 2720 ™)/ By no means. (#ax720 )/ No way. (728)

lyes &6 no EHE 22V EA]

Yes and no. (RRIAIZEVA A THEHY /) —THH D)/ Sort of. (EHEARETNR)/
More or less. (£&72)/ In a sense. (b5 E M TiX42)/ It [all] depends. (A IZL0IT
D7232)/ It’s up to you. (BH727=K % CT¥)/ Let me think about it. (Hx-o&EZSH
)

IBIFT RTERBRT v 7L CHEELZ RADER TRADIENTED, THLEEX
BPafoZeT, FlzE, TFOLREFENEENTREEIZRDITT THD,
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A: Takeshi, are you going camping this weekend?

B: It all depends.

A: Tt all depends on what?

B: It all depends on who’s coming, where the site is and what time we’re coming back.

ZZ T Are you going camping this weekend? (Z%tLC, yes 7> no 2>DOWF Tl
BV DL FERERB/RTE, KFEOTRE | OB ZIIR2VIZKOWOIEHALNTHD,
It all depends. &MU DHZET, FHFIT It all depends on what? LW T 7 a0 ZREN
EZL, ZRUCH L TMENIGZ LI ETDHEIAIL I — 2 al 3 AETHDOTHD,

42 WH £/
yes/no A7 DM CIZT TR, UUTDEH7%: WH F5ThhE5 WH 7= 2F 30 X
DL HD,

WH % : what, who, when, where, whose, why, how, how many, how long ... .

PITFIEWbps 5W1H 1B 4 5B RfTh b,

Who is the right person for this task? (ZOFEIZIZHEN RS-0/ NTZ5900?)
What do you want to eat for supper? (¥ &Iz 721 ?)

When did you sleep last night? (RERIIIRFZE=D ?)

Where’s the trash can? (A XEZTT 1 ?)

Why did you call me last night? (72A THER, BEELTEX/ZD?)

How did you do that? (£9°oTENELIZD ?)

Whwd 5W1H O SC TR N7=354, who & what #1iZ when & where (2B
HERNIFEZMH>LDOTHH-O LI E Z LTV, —F, how & why 13& 2 FHiZ%
NS DT-DEE LG AN ILD D, ZIUTH ARFEOSEETHRILZETHS,

(1) A: Who did it?
B: John.
(2) A: When were you born?
B:In 1995. 1 was born in 1995. I'm thirteen years old.
(3) A: Why do you want to go to India?
B: Because I like the place. I heard a lot about India. I'm interested in their
way of life.
(4) A: How can we save the lake?
B: That’s a difficult question. I don’t know the answer. But I think there is

something we can do.
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Chuska (1995) 1%, ?ﬁ%f“@ﬁ%fﬁﬁ%ﬁbﬁ‘%ékﬁ‘, R CTE XKW D THIUE, 4
TR HZ LI WA R L, FEEARR RN HHZEICE LT,
T THBEROVINEH G THD, FFICHE _SHTFHEOLEITL, SIS EIC
I DLZENTEENDD, ZIHLICF BN RIEE MO T2 DITH N E D F TN ETH
%, flz1¥, When did you come to Japan? (H K(U%%%f:@ ?) LM NT, T34
Hi172& 3 70X Three years ago. &z 1UiEE\V Y, How do you make an origami? (#719
ML EIXCHTHEDD 2) LD NS A, ZHUTEZAORLTHLY, £ZT, LLFO
JONUEETHOHE1 DI IETHS,

It’s hard to explain. Gill$ 5D, LT LVVR)
OK. Look. Like this. You see? (DA, HTT, ZARHEL, D72 ?)

— RSB THZ DT THLY WH &R SCORMIZKLTE, L TFOXH57a R B2 B E
L TR T 2515 OB TS Z R TEHIOICL TR, AfB S DREEDIALOH
#% (conversational management) 21792 N TEXDHINNTRDHITT THD,

I don’t understand your question. (ERNEfFETETEEA)

Could you be more specific? (BEKIYICE ZIXEINIZETLEID)

I don’t know how to answer it. (E9E 2 TRV DbV EREA)

Sorry, I don’t like to answer it. (ZHAREIV, EHExT<HVEHA)

Let me think about it. (352 SHTZEWY)

I don’t have the answer. (B &ZFHADHE TR

I don’t know. (&#7a)

That’s a good question. I'll think about it. (WWYER T4, HEXTHET)

ZZTORm ML, responding strategies &L CINHDRILETLFEFE OO BEPE T
WAL THELIED, HEBNTOHMORKM D AEELOBVEVE LOTEHE LS E55 2T,
BURERERDEVDZETHD,

BRI LISE DI F B REL THESZEITEARZ RN, 2O L THELRDLD
DRBUIE T ATV, SREIICIREES LV I THD, BIZIE, LU FDOIOITILEE
MSCTH, EHEMRE 2 2 HIFRF LW HEREEER L EMEEND L ORH 5,

Who do you think you're talking to? (FEEEEL TWAEESTHWDBATE )
Who do you think I am? (fEERAFEZEESTODHATE )

Are you kidding? (JUFETLXD !)

So what? (7ZBAfl7eA72 1)

Any complaints? ({a[223CA)8% ?! )

LinL, EFRFEEMIITHDN, M THLINIRIUKGFET DHEREL, MFITED
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KT BHNTARILETHIWT 2 LD, Who do you think I am? &EXGATAATIZ, You're
Mr. Tanaka. LSS T AUZEIRELITEET D20 DD N7, FORNEGIRILHY
7RfIBric L%, F7-, Why is she going out with that guy? (fk7z, 72A THARMEAT
EEoTVBATE | AN B RS o TVBIBILAE 2) 0 XS A T
DN, EUBLIRNEWVIR O EFA LIV ‘@ﬁ‘ﬂéwk&bfﬁb\i};}—é\{)%éﬁ FHIEES
L AME ORI T B, RILHIBHIT ISR EE T BT, IEEDEDO
FILOL /SN — % BN L TR ER DD,

5. O2az=4—2aVREITHITHHM A

R EEEICIN ST Tl asa=r— s a WEE 1) O EHR Z3E & 22 Rk
IZBWTER T THL2, FEHIL, [958 U blaia=r—ar 3658 L ~DY 7 o
LB DL “read and react” THHEFEREL TS, TIVANERite, ZIBMHNDOYT
T2 arEITHIEVIETHDN, [ala=lr—a 35§ Tld“and react” OEHEEZF
TRETEXIDPETHD, ZIT react DEFRIVBLENNE L5, EHIL, Z5EF
®HiLIE (1) reporting, (2)summarizing (paraphrasing), (3)commenting ®3-272&
EZTWD, FHE(fact) LE A (opinion) EWIHZENBWZIE, reporting GRIE) 1T IEARY
12 “fact statement” U271, commenting (T AL FEIR5) 1L “opinion statement”
VT B, ZITUVOFELEITIANNCED NI LB ANY), KRS, [K5E
fR7eE DB AN T HIETHY, REELL CIEI#E | W7l (B - ) 55k o
FEV N AED, summarizing X, EANTZANEEIFEATEDNEOIE 2 NDFEATT % X
BL7-FEVCTHY, HAOBLREVOLDONERLTDD, TI7AMINARERZEILN
IEMRICE T fact & opinion O (BlE) LFHEOITHZELNTED, commenting I
TIANMIOWTENKL I ERBLT D174 THY, FEBIHIRFEV THD,

EFX, AT IANXFEES S ETLERED reacting 1I AR RIZEE XD, FLT,
reporting, summarizing, commenting 179720 FHEfHEL CHRMERITNTDEIL
L, THGECR¥EEZT 5 ETAENRTIETHHEE XD, reporting DO OFXMIEL, 24
SR, TIAMIZOWT yesmo, Aor B, 5WI1H OERDIE TIThi, FhIIkd 2%
DT I AN BT D720 DR M Z#RMET 5, summarizing 72O OFEHHHD, (i
FETHD), BEREFTNIIEDD, VI EEREIE IR > TR E IR R 2 TR
M9 25Z&T, AEMEIX summarizing O %27 57217 CT72<, summarizing % J 7
BImODFEMEIGHZEIT/D, I commenting L, XiETH-0H0MLHD
17259, FIBRIZFEST-Z L3Ny, BRI, BN ENADILIGTE-TebE
YT HNE L, il x OFBIEFTNTHZET, AFMED commenting EVVHIFELEEHST-F7E
ITAZATOWMNEAED T 2N TED,

6. HhHYIC

PR CRFEZ R T DERTIE, BENORM N g LD, FMEITEMERETHITHT
BOHN, T OEREITIT, xT}\Fa'sEJMFAéHu, MR RE, BORARMSRED & Eh,
SAEDFERM, FETRIBEZRFER], A T BARRLTo 0 ORI E 2 LN TR T
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DRV, SHICERIE, TRER OB ZEZ B EVIIT A2 IR 3522, authentic/
meaningful/personal 72180 B &A= 3 KO 72 3651 (FTEI AV N) 230C, Ei
WIS T B 2B T ZENEETRIC &> TORRERE 72D, SRR IERICKTL TUSED
HHLZFEZ R ThHD, DRI, &M (responding strategies) & AN H (AT
TELZEE, EROISIREIHICBNTOMESLETHLLFREC, FahE TS
BIZB W THIFETHD,

IIa=lr—ar VOB EL W, AR ENEMEIEY, TnERMTHE0
MTRZRTZEITEETHD, MEAER, BEEREREORKEIZBWTE, TTh
%7 (What is it?) | [ 23 T& 572> (What can we do about it?) | [{iJ %2 3 %/ (What
should we do about it?) J D3 DDRWAKDIEZSER MWL THND, #E T,
FE B, B E>THAEICESTH RERHI (reward) 267257,

& 3k
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INERTHDZRZUVEE CTAEBHBEDOHEHICOT

The Features of Learning-centered English Lessons
at Public Elementary Schools

TLrEHNIT
Mitsue ALLEN-TAMAI
HILIFFEA T

Aoyama Gakuin University

Abstract
The Ministry of Education, Culture, Sports, Science, and Technology will initiate
its rollout of a weekly class called “Foreign Language Activity” for all fifth and
sixth graders from the 2011 school year. Since its primary object is not to teach
a language (English), explicit intentions to develop students’ language skills are
not provided in its curriculum and lessons. The classes, therefore, are conducted
without clear learning goals. The aim of this paper is to examine the possibility
to teach English to public elementary school children and to discuss the common
features of classroom activities which promote students’ learning. Based on the
experience of teaching English to upper graders at public elementary schools, the
researcher found some common features of learning-centered classroom activities:
The students deepened their learning (1) when they were engaged in routinized
activities, (2) when they were exposed to comprehensible input, (3) when they
were told challenging stories which made them think deeply about their life, and
(4) when literacy skills were also taught along with skills to understand spoken

language.

Keywords

Learning-centered, Learner-centered, English at Elementary Schools

1. SEFEESORFORE

FR2BHEE KV EE DRI NFIIZIBNT, @ R E U 1R O TAMERES
B BAUERE ELTHEESND, FrEEREEEEmRIC OV TIE, 2FEOBITHIENIRH
PRDHINTNDDT, SEET TITTHRIO/NALT, [3555/ — NS SMEFEEE)
PERESITND CERRUAEFEANL/)N « AT DE B RO + MR DL A
CLERRAAE), 2009), FEFEOFHEMSTORELZS, FRR24EE LD 3G,/ —
ROEEESHES fE S ENT20, SCHFRHAEIE 9455/ — MaEiE S BRI 2 B iE
L7 CER228E9 A 7H, FiotHi#uEIcLD)
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1.1 SEEEESHEEEHFDEL

VA« 770 (EEEIGEGE) LU CORGEOEEMENHE I, 7OTREETII/NEAE
R T DAL I GE B DN E-TC0D, —F, AARTIIFEGEHE OMMARY, F7-
REREDD, MEORBRELRBEZORVEAPENTNDENDI 25570, £
SAEREEENO HIE, THEFEAZEL T, SESsUbI oW TERBRAICEMRAZ RS, TE
MANZaS 2=l —2ar B XA ETHREE DB RZKY, SEFEOS FREARRN KB
WENBLEERND, a3a=r—Tal B IORMERED | THY, aIa=r—Ta ke
N T ENRERERESH, EAETITON TS IIEEEHE | L1370 e D
HIFBDRRESN TS, AL T AT 7 Xy DXL F oW T- e AL LI E LT/ N
KEED, TR ERLL T, FISLRWIEE DI, LyAV T T EERLIZEWIEE
ZHIW, [9GEE/—NTT7 A7 7 Xy MO SCFREASILTODICL 0 b LT, BT
WXFEET — 2R LORERRZLRVRD, [HEREFEOREIL | &L THEmSI TV,
PEFEO S REBREA M I TIEENIIRZICHEENIERDN DD THD, SEHEEE T
RNT, SEFEEZELCEDI I pasa=r—2a AT RER DRIBE L BT\ DO THH,
ZOIOREHNT T TIZ20MFE <V TS, FHFREF X FRAULLEINTODR,
DIZH D RHEDT O TR WELIRTIE, §E/METITOIL TV A X e 5B 5 E & E it
THZEITH LN TH A,

1.2 2UFERDEL-EEHE

FEEHBE O TCIL, aRa= T T REBIRENRETRERY, T ETOBEMEE
FEOT Fu—FIIFEEEFEOT S a—F o TRbbi, FEESSUERETEA%E
BRI TS, FEEBE PRI 2= —2a ONEWZEE, SHEZEELTY
RINTHE A REF LV E X ST D> TET- (Celce-Murcia, 2001; F1iR, 2009 72X
),

FELERBELIGEAFT BN THaIa = — v al {BE2 ER LD ONE 4 T
THEY, [FEFE/ —FICh LR REEEARBRIICHEME CELIDICE, BT -2 )%
MERWN R EEBORSEREBNEEN TS, L, EEORETIE, FFETFL
255 () : When is your birthday? It’s July 10th.) 3 ALT 72 &0 1180 TE A S,
REEE T HOICMER S EEM RN B SN %I, TELR T TREEERBRIYE
HEVIHED F 1Tl - TD, TS, B ERIEO1I > ThHIE—T 44V H L -
AR 5 CTHY, THMEGEZBL Caia=r—Tal B I0FEMEF TS L
EE VRV EDOTHD, FERHIE, TELRLTRFEEZLTWAOT, FiEEHELT
A2 = —arEL TSN DINTRZ DB LA, FELTEHEO NNLHTLS
YEEEIE, OB, BERDPLELNRARLIZE WIZNIETITR, ZOLI 72 EA
DKL ThH, FELTEHMEATOVAIFOHFIZHGEIZ A>TV, DFD, FEEZED
2 E 350 intake 1ZAE 25T (Ellis, 1993, 1997), L= TEEAITA LW
T 5 language ownership AR 52 L8720,

T, EEDNELRITRDTEE, —RTELTLGED LN TNDIIRITATY, 1%
RIS TN RNWZETHD, Cameron(2001) 1%, learner-centered (5238 H1.0»)
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IZxfL, learning-centered (UML) LV FHEAMY, [FON OEEMEEZFTNTND,
Peti, FEBTBHITIIRERFAREERHHEHE, TLTEOREEMEEZ) FIREITT| X
HL, BCOONHKEDOEH ChLEMATH, —AFEEEZPLELRET, 7L
TEHHEELZINLTNDN, EDITZEAL TFRIAEERL TEHT, HICIEETHIRE
LTWDEWSNEREIEBI OB (A ROZE03 5, ZOMMILE PO TATHEICH
NTLD,

AT, BRI ERB AR L 2D, AN/NERORFERREORZEITIB W
THELTEBIFE DI RF I EEBRTLIENTELDONIONWTER, ZORFRIZD
WG D,

2. WAEAE

VTR IS A H K0 HUE N DA N/ N THFEH 2 B L LR AR LA 72,
F—2I s TU—F T DR THREBHA B E21T> VD, LA T I BIOEM I TE
FHOIZITHFL, A—N7REDOLVEY LR EFIBOFITH ALY Z B TR IR ET
EERZRL TS,

Ko LT THIEENT, ETHEIEOA N/ N TITbEL DO THhD, ZOHTA
IR CIXFHIE) F7- BERE I BB CEIC B A TRY, /NERTIXFERI2FELY, F
7o 2R CIRERR L SAE FE L0 TR RGR IR | 23 b E o7, &R TR A B 22 ) 138 #h )
B INFRR O BRI | T2 O A ZE ) NS EE | INVERCC O S5E
BIRE DR EAEVIZIVAHA TWD, FRCERGEHE IITHRANLNTEY, Fr—r3L
{LORETAEIRPUTKEIGE L, FELTBA21 MR L XV TV, FEEICL AT
== al BN EH IO HIENEETHHEE 2, THEADLIE 1R OFFEDO R %
FhaL TWD, OEMZBEL TS TFETZ& 12 bE L — &M - BEtE0HHFEE
M« FRMII2=7r—2a O BERICE S EZEN TS,

AW THE AT 57 — XX FRISENSI TN (1) 1 EiGH), (2) #EREZIITD
NI FRAULL DT 4 A v ay, (3) 77 A CBL- IR OfTENE 22, BLOV4) 7
BEOT U — e B O TR EIN ORI L D THD,

3. RV IZEITIEREXED

SEEOMEEIT (D) meEfkae, (2) BBHRE, Q) ITERREKENRHLIE W DILTVD,
AN EFEIS B CIIBIERRED B O AR KEED T DI TNAHA, EE A ARGELZFET
A CRRAAE) L7 T AR MR TIC, HFECata=r—ay (i) LT idze b
EVIRIMEAETDOITEEL, EFEOREITIZ DI REEEF L EO MR L O
Bl THBURIC RS 775,

FITELAORETIISHEOREMEITIERAL, HEELHEL TEEZHN T 5 8=E
FAEERRL, FORRITRELRMTLITLBIT TS, BRI EIREHIZ O
TIRRDHHNZ, HEEORETHFEUEE CHRERMES X DIFIMLE/R22 IOV TE
RERRTIRED,

019 m



(1) HFEhH-oTom bR 27 — B FEBIE AT D,

AR L 72N AN NFR TIET V7 7y hO LR A TEX B ENTHRZ DAL TND
D, AXEREN, FAXRIWNRE RN ET B RO RS XA L TR E B
Y, XFEReFIEITEFSHELET TERAE LT TOCLFI#ELS, Pizidzo
oD FE BRI T 27 EH BB 0D, NP D H L LF AR A I > TW
TERRHETZLE 2D,

VAT —HBEEN->Th, /INEREBPE CII U RS SRR AE 1 DB S I+ 45
D, ML E TSEICE CHAIERKYITHD, V=T AV TR DOREDT-DIZT IV
77Xy hO TR B HRRIREE I DFELR DO KEITHLNE, F—FEEICBNT
1%, IE<GROHLNTNAEZATHY (Ehri, Nune, Willows, Schuster, Yaghoub-Zadeh,
& Shanahan, 2001; Adams, 1990 72 & [R), FARAZRRELIZFEICENTH
FIREDHE 215 TV 5 (Allen-Tamai, 2000),

(2) XAREREIZL, A=V TEiEE525,

[EEDHAHR (meaningful context) | D7RWEZATIIA Y D F FBEFH 1TV 7=
20, ZHUETFELOFER BT TIF L, A TOFEFEETICOVTEZHIETHY,
FEBEHBE BV, BHRITERE #2522 B LT Focus on Forms O#FFRZIEIC
RV, NAEEHD Focus on Meaning DEFHENHIAL TETo, FRITFELDOFEEEIL,
AT NENDFEMEE GHTLC, IBREBR T DAY SFENREE N 2 2+ 3 =
SETWRWD, BRABGLANL RO TERELBMRL TD, B THREENS
FINNRTNEAYE, 1T ANVRHFEL LV TEELZHZTCVKE, TELEBIZEST
I, BEWEZRHTZENTET, 2o TSN EHLID, 12DV LARNE
IVREHIRA AT =T 72 TlE, FELIZEDII RO ETEREMEHSNTNDD
MEBTER, FEBICESTUIAY =V DNENKYI2DTH D,

3.1 FEOIL—T11iE

SRR ESEDDITH LR EOME A ENDLZEL KU THY, FrITRE
LTy TR AR A m D DL, AR THERIORE THE L HENRLILNEETHD,
IEEZ L —T AL E DR RIIREL2DOHD, 1 DILFEHE THLREITKL TTHLD,
KEECEDLNDIE RPN EINTEM CE/< T, FUEBZMIRTZEIZLY, SbitT
WDRFEZ IR X ICHRET D2 LN TE, FEETORELZIT AN, TIUTENL T
2%, Flo, BEEITINFROFALE, SAIIIEGEE THERDTERTH, FLE
FaEDiR9 LT, 2D classroom English <° teacher talk 83 ZENTED,

[Fr—21] V=T 0 ALSNTTEENC LS THELDL T 4 R A E 5051
EEDITATHE, BHEOMDIZFRROIIZTEHE, AR OHEEZIT,
Hello, hello, hello, what’s your name?
Hello, hello, hello.
My name is GEAIZY TONIREN A 5 OARTEZSD).
Hello, (4 ToHN7=IRED4 ). Hello, (4 ThN7-RED4 R . Hello.

020 m



F2 AORETHTONEZS EIL, HODOAREZNSRFTES1OT, LR
“louder.” £ E- T, RERFETEALILEE R, NRVIFMEZ/H->T, #HIEITISH
WCRERFTHOOAFZSOEIOELED, SEIFTNITISLT, Z7AOFRMARLX
EFFVbDLRST, UL, EbIn A% BRIOREDR), [RICIEEIZKIT T,
DOUWII S BITEOLFEZET T, REQRFTETHELLITEIRNS, HOoDAHRIEZS -
Teo ZOHORFEEKZ 1%, HAIZLTS BT 1In A LV SLETZ 57D TLEIA
CIRABZ IR AT,

[7r—22] V=T 4 ALSNTIEENZ Lo THERAT O HEFE D 2 D1
HEZL—T AT DZECEST, BRI A BTN IR DA E JGEA T2
ENTED, WIFIN—=T 4 AMELTeT VT 7 Xy MEBEICH D TR RN B G L7 fER
XOFITHD,
* Put your alphabet cards and chart on your desk.
Shuffle your cards and place the letters in order.
Listen carefully and place the letters in order.
What letter comes before (after) d?
Put away those cards and clear your desks.
Check your answer.
What'’s this? How do you spell it?

S R R S

3.2 Comprehensible Input (BBfZRIRERLA > Tvh) 10T A

AT IR TE, BBESEERLT R, 779y 23 A T Y RO BOMERE S
HliT, TOEOREREMEZRE, FEHEOSDOEBEIVDLEHLWL XLDA Ty e b
HREZEFZ (Krashen, 1977), BEEEZ@LC, FEEDEM CEHA/ T v
REICRETDZLFIRUITHY, ZZICESHHAN BESHEE oI TE28 %
FFOMBEMENTTLD,

o, WEOLA, ZLOFEE PP RIICHRERIICH RFEO ML FFH G T
WIRWE, HEEDA L Ty e B2 DRk 2 R LRNE LD, FlziE, (1)R&E
DY FARAIEE S E22E, (2) SHELHVIRLIZY, HFIAZENIIEELZY, Bz
1 L5708, Y7 teacher talk {528, (3) WUy = AF ¥ —2 LT 5L,
(4) FFICHEREE72L1%, small steps TIHEHE 52 COKIENREITHD, Fiz, ZhEH
72 AARGEDOME RHIXZ 7 AEE IZH D0 DL IEFICRERPETHY, SEHEBENT 7O %
BCHEDICELLOZFEAMEATHED, FICEXRNPLRELEL ORI N
(ERANCYANAR

[r—23] $ERFEOHMES L L IUT D Y = AT v — 3 B2 BT 2 151
RFEEDIREIIXLT, [HAEOAICH>THoiatAd | LWHTEE 2§ DR L
FEEDIERILTHLN, RPN IO, TOLEIY=AF ¥ —TFELTHN
FARONE MR TEDINILTND, ZORFFELBITFEMIBITED, el (ER) S
FEBLRUTINTHGFITE- T,
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T:  Everyone, look around the classroom. (#=E%1U~<V flE])
You can see many animal pictures. (#&% 13 >%59)
Go and touch a picture. Touch a picture. (FEHIZIFTEASTZFETEVNITV A
Fo—Z LIS, ATt 230, FEEIZELSORIHD, bEORFFIZbED)
OK. Now, I say, “a white bear.” (HEEDIREZIET SHVEL, FORBITALD)
Ared cat. (ROFaDR-T, FFIZRED)
All right. Can you do this? Yes? I know you can. It’s easy. You know
names of animals and colors. I think you are ready now. Right? (ZdDJ&5HIZ
FEBDPUEN RS TIARTY, BHARRGE, BHECTIMfEbNs5EEE, £-Ho
TWSHITICH TLAHEGEEZFEOMNT D, ZOEE, TRICKEDIT T, +ELELOD
affective filter 2MEL/RDIDNTFENNT 2T HIEDUETHD, )

[7r—24] FELTbOY RAFRETEHT 27200V at b « AN—=U—FTVU 7 OfE
ZITHLYaf v« A=Y =T UL T ICOWTIAZIMA T, EF T FELNYE &
BEF SO T RKREDFEFELB W CTHMET IR ETAZEN K- EEY, FETIT
R E DAN=Y) =TV T HREBANAT o TN D, FEBITFEDONEE I > TVDHDT,
B H 5 Rk (meaningful context) D THFEEJIKZ&IZ/2D, AN—U—TV T %
LTW5E, FELBHITRFETHWTWDIETRDICEIZEIFEDO NAEZHRL TV D,
FEBTHITE 555 (558) THWTWTH, NEZEET5LXI, SRS ORI,
DFEN~FE | LHFESNZ2OINO O S ZE (mentalese : A ZY—R) &l > THfREL T
HOTIXRWNEE 2 BTV (Cameron, 20015 p. 40), Z?mentalese ] Z &6k T
DEREZEN, AT YOBENOT HLHRREHEGREICI, KO EEY
BRELEE 2D,

LinL, Ab—=U—=FV IV RA= 7 D %EAIEL, BORBZRmEE X o3k
SEOM, FNETTIXBEOIEGELZENTONITE R, 22T, FEbREL, Fk4
EFELETHATHVaA b« ANV =TV 7 LWIOEHZED TND, Vafrh - X
F—=Y—=F V7 HOFERITITTKSA DKL, FloF ¥R M E N RANTI A
NTEY, FELLLET THRETREIENTELII LRLTND,

ZITIE, TBBERNSIT, NEEHRIIELEBLWSARBIEHIAITHITZRD,
SANTOSZRSGH CTHEALIZSED, E0®%REDIDNTFELTZHLOMFIT A>T
7207 (intake) IZDOWTHRE T2, RETHEMLZEFIX TROLILEDTHD,

Grandpa: Grandma, grandma, where are you?

Grandma: I'm here, grandpa. What’s the matter?

Grandpa: Come here quickly and look at this turnip.

Grandma: Oh, my! Oh, my! What a big turnip!

Grandpa: I want to pull it out. Can you help me?

Grandma: Sure, I'll help you.
DL EDOBGEEE BNV IEMEIZE 2 D80T o T2, MOMEEEZEY, ROLHIRIEHE)
~EFL, SN THCRES ) OFBZ TR AT, S35 CIROIDIZIREITHEV DT 7=,
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T:  You know the story of ‘Momotaro’, right? So, the old woman came back
from the river and she wanted to show the big peach to the old man. Ready?
(P AF ¥ —TRFEL I T DI T)

Ss:  Grandpa, grandpa, where are you?

I'm here, grandma. What’s the matter?
Come here quickly and look at this turnip. #?, look at this peach.
Oh, my! Oh, my! What a big peach!
Iwantto 4, (1A |>TTWHD ?
T: I want to cut it.
Ss: I want to cut it. Can you help me?
Sure, I'll help you.

PlEndoiz, WEITSIRNS B 72BN E > TWDRGEOBEWEAEEL, Z0HIchb

BT, BHERLEIAEAINEZ, RFICHFEEMLIZETND, fld TIYoyy 7 E50

KRIDfERAET, ROIIITRNTT,

T:  Excellent. How about the story of ‘Jack and the Beanstalk’? Jack’s mother
threw those magic beans the night before. When Jack woke up, he saw a
giant beanstalk growing up to the sky. So, he called his mother.

(VAT ¥ — TR T HIMET)
Ss: Mother, mother, where are you?
I'm here, Jack. What’s the matter?
Come here quickly and look at H~, EORK, H~A tree?
T: Beanstalk.
Ss: Look at this beanstalk.
Oh, my! Oh, my! What a big beanstalk!
I want to climb up. (772D H3% %5) Can you help me?
Sure, I'll help you.

ZZThH, WEITEBLETF v 7OBEWREBREL, HIEAHE Y ICANEZ T, XARICH-

TERFEEONTZ TG, RZICIREITITRE RERWT, EENREWEEDbS T

ELE 1 NIBRRO IS RIEEN 21T o7,

T:  Sato(pseudo name) -kun, Sato-kun, where are you?

Sato: I'm here, grandmother. &7 | (LD IR & KEV)

I'm here, Mrs. Allen. What’s the matter?

T:  Come here quickly and look at this picture.

Sato: (BEORNIHTET, LAEDFF> TV D% RO)
Oh, my! Oh, my! What a strong boy!

T:  What is this story? {fOWFETZLES 2

ZOBBICKILT, ZLOFEBELR SRR & 2Tz, FERICL CTOTEBIETHRA

ER IDBHID 1070 WEEN Tho7203, REDOEP HITETHLEL, HONRFEATR

BEEA B 4y ORI E % S (personalization), #iEAE H DDLU THEHT5E0)
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language ownership 15 T\ EERK LT,

3.3 HEOEMEFELT BEZZROIFHRN—U—TIIEFALT)

WOHNL, Ayb—IMoEmWEEEfE, AN—)—TV /7 TIREOEEZZFIEL-
HENCTHD, NRVELWNARZE THEGECTHMLZ BT, FELEBITHARETIEHL,
LonEx, BOWOBREIR~, NEALLUISEERSETEE L,

[/r—=5] [The Giving Treel Zff 7=

VAT DREBDFDWFETHS [The Giving Treel ZHFETHIKZLICkD, FEHT-
HIXFHE, KANIOWTESE R LI THD, AARGEICHIREN, ZL<DT7 7 & FFDO5G
TIEHDHN, FFEOBEDLILF- LG LR RHME DT WA R DD, ATHR
FECAN=) =TV T a T DT ONWTHRANIERE LA, REITABRMG DL RICBGLIZES
WZHE ASTW e, oGBS DRRNE, MELRICAN V=TV 7 %2R, WA
DORESLID D INEITAEZLHE T2 AT, 552 L WD H/INS72 5 CIHERS S 7= b
HRRHIRN | LI e ) 7 8 B ARGE CRUVLMIBUR L Tz, RIS T 2013 % %%
ZUTREBEBOBATHLN, FFETAL T M2 T TWICL 0 bb T, L3 Y5E
FNTEEE L QN2 e bnD, (Lo FEEH)

k FHENZWEITFHESTRIZEITHW WA, FARKUIEEE T, O&Witk
Hor-, ZHUSHLUTRIFELY, ZZFTLTHRILIEWATE L BT,

* ZOWEEX, RATIEHZ TNA R AP IS TOMBERATE LS TZEE2# 2 T
SNTEWRED ISR N LELT, ETHRULN-12TT, EAERTLZIT U274 T,
BTN FEAELINTD RS THIoLRTET, hbRneIirbbhorzity, 5k
ENRFSTNDIEFTE N2 NN EINN/e5T=DT, ol TF, 3%
TOVOMIEED IO O TERFEXL DI b ONEETZNERWEL,

% PAIXWTRWARZEESTTE, bbb niTRn Aoz —LBnELE,
Hrole T Lo E iRz £ L7,

% PAIXOEWARZRDIZ, KIIMTEALRH T T 200K EHE -7,

k ZOWREIL, SEOLL WSO HRNZEDEERITIRSTIE U R AT IR BNEL,

X ZOWEBEIIR LD LN THIFLWE NS TIEDNDNDE N DA 272> TLED
DT, ZIbIEL O WELRWNIIIIZ LW E o7,

¥ FACTIKER 2 L2 E DL THIZNLRNTE, ZhEbIT 5 eV ThADE
IZEENOBHNTINDVaAUNFETHELWAREEWELT., ®&EZIChLRTaAs
N OBLT WS AL — R ETT,

* The Giving Tree | L4 O HIEREREE R E D [EGE AR OB |, [THIERIRIBEAL 12D
AiNUN 4@!@5;?&5(ﬁjw\‘?)%«E“%L%@pw%fﬁﬁif%ﬁ“w Lok BWEEE L
BWET, BOOBRTHERICHESTOM, #EFBEICZITANDIY=—, KK
W 727> TLEY, ZATAEZHALL(?), LWHRIRERE, 4 OHiERke
NEOBREFRECHHERNELT., RO FALENARZIFY RN TZENH Tl
IBIIRRBLET,
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3.4 WUIRIESL—IEEBET T HAREEEMRETHEE

VAT —REEZRVANDLIEIZEST, HETIHEBOMWENILNY, SHITIEEZLY
[ NEETHIENTED, TOREL, VET—BHEDORARKTHLT VT 7D
TR BIEO DR NLT v TR FgE L, r—RA TN L=V aA b « Ab—=U—F1
P ERIER LNy T XD IR E NG D (T £, 2010),

ZITEVaA h c AU =TV T DIER TIT o720 —T 4 T HREIZ OV TR T 5,
VaAvh « A=V —FT VT DIEENT, JEFEE B TAIENTEXAIDI o IR E
2, TORME R, StedoIciiE 45, TNETHIHTLSMOHEL T 378D
T, WEITHOPEL WD EEICHOE T TFEm e REREZ 35, i language
experience approach (Ediger, 2001) EFFENDIEEIEH L CTlY, WREILFE e [EelR
BT 5281270D, ZOEMTBNTHELELIIAX SRENRROZETIHIERHD,
WOREDRIGIE, [ZICOREDHTATR Y JENI LK DFEE Y aA b « AR—I—T1
YU, FReEiiEt QW T2b O TH D,

[/r—26] AETE > TWWeigEZRtieZE THODORHAFIET 0] 1
T:  Please read the sentence number10.

Ss: No, we haven’t. No, we haven't.

S1: ~~ ! HaveN'T 7:A 72 | 5% T No, we have. 2 T5-> Tk,
[7r—A7] NETE > QO RFEE G 2L THLDRFHELFTIETS6] 2
T:  Please read the sentence number 25.

Ss: I'm a Troll. I'm big and strong. I'm going to eat you.

S1: x~»o! PmATroll. A7, ‘a>TfWTAER, EH9LT?

RKILFTHRLELTWHDINLDOHIE, ELOLEUENFHE~DREDOR DX THD, &
TE DG haven't D 't (7 —26) EAREG a(Fr—A7)IZDOWT, FHLETHSDH
SO TWEHGENRSTCNDIEIZRDE, HORTIELIEFITHD, ZORBENRHT-MD,
INHDOEFRHENFEHSNZDT TRV, HONZORVICR SN EIL, AXE
PR A Z AT TCNWAIEITRD, ZLTC, MEIVLEBLLVDIL, RENI4HEE
(TZIEDRLEDATH IR ) RATTHE (T BBERN5 ) bHDHRED L ETTe &I
a5 Thd, RABIIXFEELEOBBRNREBH R STETHHD, Tr=v IR
e EORNLT 7 W E T2 CHE B N2 BT A, [RADR®HDL, ZOXozhy 7 s
UUMBRRE CEFSRA S TR F O 2Rt E 62T, REETSKEL TEE
ZREL, ZEOLEHTLEVIORERND, BT HEEE D, BRZED Qo lz,

4. F&o

AFSLUZBNT, ANNFEROIFEDOREIIE Ve B COIRE ORI DV TR AT
X2, WX CTORELAEEZ T, [HEEORM | MBI RO 2 RO L7e
BRI &R0, FEEHBE O —REHEILOET DL, NFRFEFEOHEA LN LEEND, T
FR2VAEFEA R, SCERRMEA TlE, /NERICBIDHGERE OHY 7%, HEHELED
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OB LEHBEV AT LERa 1510472 CIEEHE LEDO O ORI #
¥rFERTHIEELT, FEENHERIEL TCEASNDNEIDITIZOWFIEDOREFIZH LD,
9\ EFERED ) 2 B LT DICH T 20T DRF 2 LU 72 F A E Tl NVFER CHRGEE L
BHZTDDIIREHENZLTHAD, FEETFEITREERFEOREICRY, FEbbiTA
ANELTOTAT U TATA— 5 WRTHEEZEZD N2 END, F-HARTIE, BRCE
SR NFEIZEL TWADT, EENTELDIZANADS%H10% 72T THATEEEZD
ANxBND, ZOIV7AMEBINRIOE AT, +ELEBETNIEGEEE ICERNZEY
T LITZ 2 H D, ETIIRADIOLI B2 FEd, 21k A X 2 D O AR
ZDIFEEFIIOTDZEMMETHLHEDBNWFEFHREFF O RETHA),

& 3k
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English Learned through Classroom Interaction
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Abstract
Interaction in a second/foreign language class is constructed with two types of
talk — talk that is “explicitly task-focused” and “talk less focused on language
learning tasks” (Hellermann, 2009, p.119). Previous research shows that this
less-task-focused talk has a strong impact on students’ learning (Slimani, 1992;
Fujii, 2008). Also, it is claimed that the features of less-task-focused talk are
closer to natural interaction than task-focused talk (Mori, 2002). In this research,
I analyzed EFL classroom interaction in Japan to investigate how less-task-
focused talk emerges in class. The findings show that less-task-focused talk is
qualitatively different from task-focused talk — the former being more natural
and authentic. Further research on less-task-focused talk will enable teachers to

provide learners with more natural and effective input.

Keywords

Classroom Interaction, Task-focused Talk, Less-task-focused Talk

1. [XL®IC

WEFEREDAL BT 2 AZEFNTNDHIL - HEEREDHIL, FEFILoT, N
IRDIRNEDIZIIE DIVRBFERHDLDTEAI, R, KEDER TASA L GEEE -
TR HHDIEN, FDRE, AL FEHINNIEGE TLL T OIIIZFEL TN ZEDFE
WICHIBRITE > TV (BLF, jugo de naranja 213, A_ALFETAL LDV a—RALN)
BERTHD),

It makes me want to dance when I say jugo de naranja. Jugo de naranja!
Jugo de naranja!
(Jugo de naranja> C=95&, WVHL7-<725D X, Jugo de naranja! Jugo

de naranja!)
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IHERBICHELRND, 2 E2REfEoTHi> TRE TN, bHIHELU EbRTD Hk
FIEN, ZORFHNTZFROR—2 « UX A« BOORERETS THLERLN T2V,
HEMDZENE « FATHPIFIIAATE, ENETOALET I ar LIXRERH5ETE -
T-DFEN, RORAHEEERA L T VN0 U5, MR, HERORENELEIZOW
72L& 575, jugo de naranja &\ O HEEITANDEEIZ, RIZICEDERBRTH7 7y
N7 DEIRBOIL, MOFEENTIRVADFERIZ2L O THD, ZOXHI, FEF - #
AC LA ETOFE « FFEPTRWALZ T ar fllh, FEHFIZESTAL /7D
FNALHT I ar PEIVIGEDHEE 2D,

2. NEBERETHLNDIIVETIAY

NEFERET, BONMEORRDALET I ar P BEDS > THERKRILTHD
%, AL T, Hellermann(2009) 235U CWAIRD2FEIHD AL X T 0 aAZER T
%o (1) il - FHEDNREI AT 3 —NALCODRED [ F RS « Th—TI AN « b—7 |
(task-focused talk, LA, TF h—2)&, (2)FZITIRATAILR « ZRT « Txp—NA
k « b—7] (less-task-focused talk, LA T, LTF h—72)TH5d, ZiZii a7 s
FRIT L CODIATIIEN OB DN, WFFEHE LS TZO2MHD AL Z T2 2 DFF
M - EFRDZD 5, Hellermann(2009) 1%, EROFMEOMIZ, FEHENSET
BRDZ A7 T A TODHRFDOFEFE LA A TUVIRWDERFDOFEFE, LWHORELS HWT
V5, Markee and Seo(2009) 1%, #5& - FERHCAHDIDOEBERIFGE B H 2EHH0%
FEEL TV, Markee(2005) 1%, A « ZARZ « h—=J LA T « ZAT « h—2, LWIIER
J5&2LC5, Slimani(1989, 1992)<° Fujii (2008) 1%, #flilck- CEtEiSh, ZDE
EIZIR> CTEIT T 20277 arvk, FESITEBLTEMBERICEITL TWA2T7
a2 OV TIRR TN,

NEFEREFICALGNDITE b—27 | ETLTF b—7 1L, EDLH7ebD0h, Kig
3L THE, Hellermann (2009, p.119) D EFEZ M35, Hellermann (2009) (ZL5¢&,
ITF h—2 1818, ZEEDR, M-8 E LIS, REZAZITRVMA THWDEED
REEThHD, LT, ZOR, ZEEFIX, TOXAIEZBLCHONSHEBLELEE TEDHL
9, WYIRFIETERIZFITLEHET DR % RT, —F, [LTF h—21Tl%, F8E
%, BEELMFORGEICERAMT, ZONOFEEMLLZE, BT 2L, NI 5280
AR SV F 2R T, [TF h—2 OO IH727 S EE LT LRy, TLTF h—7
TlE, I7IFAA—RDOR ARG, 772NV —L4 « a3a=F 41— OEFIHEHZENTEHRS
Nz, #Hlz1E, Hellermann(2009) Ti%, TF h—2710OFIELT, HHFEEENTAT 4
YT ZATIZEOAM T, ITAA=RDEFARO TODREDFEFFELFITL T D, FlZIT,
[“Do you like your job?” ™% %1%, “Yes, I do.” EE DR TUIIEDIELY, EWVIHIFEEET
bd, FAVEBLUCEHBELTETHIEL, WURSELTLATOIILICFEELOE#N
MW TWS, TLTF =2 10Ol TIX, ®AHFEENFIATE THERZIZ, FAT7THEL
7-EZBLTHDH“Are you _ VEMHHST, RTU—IOMHFLENRES VEIRIEEFHFITLT
W5, “Are you intelligent?” WO RIIZKL, “No, 'm not.”X°“Yes, I am.” & % 7
DL, EVNELJLZARITETHD, FHENL, T AR, *AFEEILA TN,
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HATHATD BB DR E LT, @Y7 S A EEISRSE T2 BTN,

ZD2FEIADA L BT I a HEFRDTHEE, A7 | OEFRLEEI/R>TLDHEF 2D,
AR D@D, ZLDOHA, ERPICZAZ JLWVIFERHWLNDT-OTHD, FliR (2009)
1%, ZAVETFEED B ZER T D72OIATHEBIOZ L (p. 90) EEFK ST TNWD, Fiz,
BB BRI TIBE NI BI04 1L, Z A7 L7941 X (exercise) ZLIRFLTLE
IZENRBHLN, MFIZENOEDTHS ] (p. 91) LHIBTND, ZOMHEMIX, (%7
Jar O EEICH Y TUIFEHEE D, Hl2lE, Hellermann(2009) 1%, [ZA71E0)H
FEESHAL TN, (7YY AR | O [ZRT | LA THDIERHD, Filk (2009)
&, [HA7 1%L FOINTHBL QND,

TP AXDINN, ROONTZEFFEIEXNEFEDRTNIX LG
W TZHIFNIH AT IIFES T, REERICE DLH7e S ER A 0ME
bidnL, FEEICERLNAZEILRD (p. 92)

Hellermann (2009) TSN TWDA L ZT77varwz/lbl, FEEDIE, kb
SREEAEE, OVEVEL TS —ARH5, OFY, HFEEELRKIC, YA7Ex
PP AXERF L TLEIZERDHY, EBENPMLETHD, KRSl TIE, [FA7)OEZRER
DIDNTHHEELT=,

o BN, SEEEFSEN) BIEER T DO THIEEI DL

c TEYeEEAEEICELIOETABE L EHE L SRR O
L (D, HARTA =BT 477235625 & HE 2 hE)
L72015%)

« BREERICE DI ERERRANMEDNANT, FEEICERLN
720, ZRONRDPSTEDTHHERHY, T2/ A X | OEF#EL
BLZEOHOHITENDZ L

Hellermann (2009) D #lZ 2 Hil5HE, “Do you like your job?” DX A71%, ik EFE
WY THD, BT, ZFOBDALETIa 0L, AT TH—HALTNWDT=D, [TF h—
JIELE 2D, —J7, “Are you intelligent?” DX A7L, FEEBDHN SiELFST
EIMBIITAA—=RED R NBIFR IS T RUTEY, AT ASDOT 4 —NARHEILTND, £
D=, TLTF b= 1125 25,

3. BEHITEATSILTF b—7)

Vs arTlE, BEPITEATAILIF b= IZOWTEIZHELENT5, 7,
FEFIZILTE b—27 ) BSHAAEND G EI OV TR, RIZ, ZOXHRA 2T 7=
R OEEIUMEIZ OV TEED D,

TP, FEH, TLTF b—2711%, EDIHRGH CHAAENDDIZAID, FATHI,
HAYH, BRI, KGHH, 7eERBZBN5, R THE, TLTF h—2 ) O Ak
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DEVAA—JULGL AL, J. Willis (1996; Willis & Willis, 2007) &Y, LLFoI#=27
DR DTV 28 35 (Frgid, FriiR (2009) (2X5HDTHD),

o HATHI  BERNED H DO w7 XA ZENT 5D,

« BZRT AT
- BRY L EERF AT BT D,
- TI=V T NI AT OERERFT HWEEE T D,
- VIR—h  BENTTARBRAZ AT DR EREET D,

« HRIH% IRVIRDVEL T, AR ESOHUE TR EI 21T,

BIZIE, FEMII%IER 3528, Mori(2002) Tix, LAR—MRIZITF b—27 B3R b0, 77
=7 HIZILTE b—7 IR BN T8 _TWD, F7o, BRI THEHEDT —HT
1%, VAR—RFRIZITF b—2 1 ETLTF b—7 J W& B RH%, fiak, Hellermann (2009)
D“Are you intelligent?” O HI7251E, X A7 « AV NDXAZEZLIZILTF h—7 1 35
FRIAENTZLHZ L2 D, ZDIHZ, TLTF b7 B AA N5, kx THo,

Wiz, BEPITRATAHILTF b—7 | 3B E MOV TR 5, SEfTHFE
TlE, BEPITRATHILIF M—2 10157, BFEOITEIDA 2T a ZBL Tl
BRIEOEE A RS L T0D, il - FEEFICLCTAIUE, ZOI57A 2T aidE
FEEALITRMERL DO THLHEIZ LN TWDHREN DB HT2AD, LonL, FATHFETIL,
FHEEZESTAL IR HY, BT EERLRLMESN TS, Slimani (1992)
1%, HOREICSIMUMEZ ARSI B 0Bl Uiz SR U7 5058 (HEE - CF%) 1250l
SHTZ, EOFER, ENOLDOHFELLED LT ERITHMIEANTEZ7ILTF h—2
28 EN T, Fujii(2008) %, H AR A D %412 Slimani (1992) & [FEED
FIETREEZIT0, FUL, FEFIIBEMNTEIS/ILTF b—2 128 N HeE
RO EEZH T E T DTz,

F72, 255747 (Conversation Analysis) #7288 —SiEE S THRIERIZ, #7
EFIZIRATAILTF h—7 ] OBEMMEIZEH LT, Mori(2002) Tix, #hfin
FEENHAT (TANEL T TREZHNTRAT AT « AL —H—IZ L CRETNEE S
N—TFTEZDEVIZAY) .2, TOREOSEEORFLZEHNHIIEL WD, ZZT
DholoZllE, JWBERTE | TR EHmPEHNINIZDIL, FAT4T « AE—
T —LDORIFERFCIERL, FEER NI N —T T =7 ZB T B ORI FERF Cho7- L
WARTND, DFY, ZRT « S AINVDLR—METIERL, 70 =07 HZILTF h—
TINRBH, EoT, RATA4T « AL —H—DWRWET, JWHERTE—® T 40772
SEENMERASNTZEWVHIDTHD, Wong and Waring (2010) 1%, ZOLIRHLBES RS -
=T 4T 4 —DXTR 7 A (Paradox of task authenticity) EFEA TV, ZHliAS,
T RERICA — B Ty I IRB AT EREMICHELIZEL T, RFIZ, FEEICE-T
It T I I B AT ENE, BN TCOA BT a ICNIEL TNDEEIDThH D,
FEERETOIRTOAE ST, KRKFEESEDLREAZTIar LiIhEEZSED
O R Th D,
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4, AAZUAVERVBREOHLSE

BT DL, BHIRCTAH =R TAv IR AL BT I ar PITONDERZ IR T2 LT
BELLE LD, F, FEEPEWAINALZT 7 a BT HIEOBEEMET
TWAHIFEE S H %<\ % (Long, 1996; Swain, 1985; Slimani, 1992; van Lier, 2008;
Hardman et al., 2003; Mroz et al., 2000), L2°L, FHEORIEELIECT LA E
BLT=35E, O ORENELAFREMERHD, ZI T, LT THRRGRTND
ABT 7 ar BRAREDHLSIZHOWTEED D,

4.1 HEEVSHHRZEHEOME

B DORFREETILAER LB AOREELL T, EOLTHHE L)k
MCI, FEEORFEENFEEHEOZNE LRIAEAICHLENIEDBHD, iUk, Hix
7B B (ESL B e, EFLBRED), P (NP, KF¥%) ThoThLBL AL
DB THD, 15 S50 ClIa FEEGE CHEIT T 211 251F, R B~ A MBI
WIALDH, ZOIHRI T, HEOREE RN TFEHE DXL LR R 65,
Bl x X, Fujii(2009) 1%, HARANFGEEE X RICH ARGE CRIEOERELT /R oT2BED
FEEORGELMELIZN, FEEORKGERIT DR oT2Lik~T\b, F7-, English
et al. (2002) 1%, FEANFEE KLU THRFETITOIIRELBIEL TODHY, 10AH
I NDFEFHIFHFE =D Z L T TSI TWHEIR TS (p.24),

BRERORERELYTHERIIMD, ETBEZXLNLDIE, ¥R, HMMOFRER
BAN, FEREZAT GEFT), FH, K, BENVEEMOGEEBRETHD, L1,
Waring (2009) (%, FEEE &2 D EREZE S-S DIERL T\ 5, Waring (2009)
X, BREPICRALND AR BT AEGER DA 2T a2 T Initiation-Response-
Feedback (IRF) > — 27> A (Sinclair & Coulthard, 1975) ZNERiL7- R I8 H D3
FEEDE T LR R TND, BIZIE, BLTFOII7200E00 IRF o — 272 A Th D,

[I] #ffi: DotsoThRATE?
[R] AfE: w2
[F] #A6: &S50, (FEFEDOT—HID)

Waring (2009) 1%, IRF > —2 T ZDM[EIS DRIV N DA ZT7 7 a BEITT 5
MEREDOEZ A DY IFREORGHICE BL, ZOXH7RNTIE, FEESHBICASOE
- Bz aR 720, FRICEIVIAALTEV T HZENREIC /D Lk ~Tns, IRF>—7=
VABMEVH T, RAZRWEWT = — U RN EEE OREER DAL T TODEND D THD,

F7-, Waring 1%, #EZEMTIL, AL X707 aATAERLNDFHENEEIE DN
HEBIRARTND, FATEBIZHE, thFLFHEL TR, FFICL— A2 RO TS H MG
FTHAIL 7 AHRIHEL TS, L, EETIE, GETIEENAL—XITREIIUS

KLBBHEVOIDTHD, LA DI, HEZERH jbb‘fﬁ/ﬁkéﬂ64/&7ﬁ/a/ et
Rl M3 Ao, TN FEEOFRFERI LT TODEE 2D,
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42 BREN—IADREE

FEEORF RGOS L BYLIGEOL) —OOWELL TL, FEEEDRER
B E BT HLRENR—ANRELLHEVD A ThD, EETIE, A¥77varazEiT
HZl, ZLTC, HELN—ARGEDDLZ LA AEIBITZBORNT b SN0, 2
132 DHEETZ N EE7- (Hardman et al., 2003), ZOBRIZEITAZEE 0T T /7 —h
FAETIX, UTOIHREERH T,

s BHBETIEALET I arERWEEIN, FIZEORRHHDITT
(oA

« BB T Loy —DIIRbONHHD T, AEEPLITIELWE
2RO TLE), FOIHMKOR—=VIZINELED D, WOBHER
BIL CW BN B HDIT Tidzew
(2[A1% 4512 English et al. (2002, p.18) XV, FEFZIZLDHFIR,)

I, YBURTIL, A X777 47 BRREOERDAEFTPARHAW ThH T2, Z<D
R EDDDFEAY AV (BT EEROIFHEAZAN) ZHERFL TN TZEWHDTHD
(Mroz et al., 2000), ZtEliDSH7-72 82555720, Fiiz/e ik S L0 D85,
NERS T2 DI ND, Lk 2 758 Tl ST D (Mroz et al., 2000),

5. LIF THYLMNSEEBBIC2HNYBDRIUE259S 3> 0BG

TIET, BERETHOND2EEDOALET I ay, REPITBATHILTF h—
7 | DG EF R, A 277 ar BHEAREZRALZEORE, (2o Tl
oo MBIV ar T, EBHEOT —HERRL, TRETHRRCEZEAHT Iy arD
FEEH - A - FLA - S 200 — B GAA TR TELRT5, £, EE5DOT —
Z2EABAL, LTF THORNRE S BB ORDBVEDA L ZT57 a0 O BAKGI 75,
WIZ, EDIIRBR CIDLIRALZT I a  INRIVIGLNEE 2D,

51 LIF CTHYLEHINLEBE BRI OENYEBEIE59 3y - EBET—AKY -

WF—2 %, 200941 HICHEBN AL KIS TS SNZb D Th D, #EIX, HEiEH
FEARE T, AWMH A TH D (FEEHIRIEO M), R AT TEEICHTE T
LEEAE6L ThD, BHET, HRFHRFLAEXNSIEE B9 Thh, HHOFR
FHANBERE ) T 2 E 2N EL TV,

TITIE, HFEEPRT TN T T 7 O REBI T X AZIZEOA TUWZRED
T —BERENT D, ARO[ ZA7 RO ED I ThIUXTL AR —N GE oA 27
JvaryThhd, FFHENL, BT I REIBES N AR T U RS, b
B, quadruple SV o 72K EL(FBLOVANMINCRTUMIGRHEHINL W) el % A
WL 7 DORNEEZRAL ThooTe, L FDOA2T772aTlE, #HEIZIVEIC
SN FADN, © is twice as many as LWV HEBGRE B A HWTT T T A
L T2, SlEaPE8LI0Ed 048, WURSELRLIHETIRBNEEICLS
U,ITF =2 ChHEERD, (F—FHOMINFITHONTIL, [TEI 2B BEN-V,)
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F iV RN TG TR B S DI ATEDA L AT I a

01 #E: So (1.2) choose one of the (1.0) graphs (2.0) ok? (2.9) You can
02 choose an anyone. (5.5) So let’s name them one two three (.)
03 ok? (2.0) One (0.5) two (0.5) three. (2.4) So (1.0) in (0.8) graph
04 (0.9) one two or three (2.1) and then tell me (0.6) the portion
05 and the () () Ok? (3.4) You start.

06  “#4: Hm () three ah () right side?

07 #E5: Three on the right side.

08  Z/4:  The product of A:: is ah:: (1.4) hold on

09 #HE: 1Is?

10 %4 E=(0.5) o () I mean ((laughter)) that of B:: (0.5) is ah twice as
11 many as that of B?.

12 #HE: Yes.

FT, BEPNACRTUNAORBLFENT HREZATIZONVTHHAEZL TS, N
RTIMZHH3DDT T NZENZENNB3DEEFEMT (21631TH), FEHEITHLT
FIZBOHIZLERIEL TS (3220497 H) ., D%, FAICLESILOITM AL (517
H), FHEEDAET7aZBEL TS, ZOLIZRRILT, HEOF A G Bk
WCHZBITD (BDHVNE, /—hadld)Bahlk, 7I97%2HHLCHAITEF h—7] (87511
fTH) THHES 2D, LnL, BITHT, FAENBADORBATL T T77%HHL TODHGE
WCHIERLZY, 61T HOFEEEIL, FEE - ZENCk-oTiE, FE - fEmEns ik
NIRNWEEETHDHEE 2D, S FELINETHEBIIRINTWAEN, FATHITDT-
DI RS EAEREICELIHETIEBNIEN TS, £DD, sob7iTHIE, £
HHEMEVWDETLTF =2 I T 55 25, 61THOFEEICRIL, #EE, EX/REEE
KERMLL TWD (71T H) 25, A, HESHROEL S I ZEITEED N TS,
TATHOEENOEDT 4 —R 3y 22 U THIBUG L THRY, FE - FAEMEDR, 10025
1147 H D3 FHICRBETHILITETLTEY, ShBTITHDAL ZT7 a3 8 2o
DIEEFRANAT o CWDIDNCR 2D, SIDTITEDAL ZT I a AL Z, 71T
HODZ 4 =R\ NSRBI E R LTz « LIRho72i3BlEL T, 2o 4T a3
VEBARTE R T4y THY, EERAL T N AREER DD,

52 LTF THYRHIHLEBE BRI OENYBZA2502 a0 EBI55H

ZITHE, TAN—MEREICED ANTZBRICEIVESILTEF h—7 IO W TRFIL T
BB, A (2009) 1%, TA_X—bEEETHER TEHAFIL, FRTILEDHDHAF
i, BlzE, PATFOIIRL0RHLEBR RTINS,

[RIRG LB GHERDEEEFEFT THIELDL, LonERENT,
NI CELFEFEEEFTH) (p.14)
MR E DRI BN TS5 (p.15)
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ZOIIRAF/VTEHL UL, #hhix, FEE L TREFICAN —NMU 2 THRET
LAREMEDN DD EB 2 DD, FEEBHD, HIZIE, TLoERENT, SHrLd) &
T DI BAREMEDL B 2 BB, ZOLIIRILT, LTF THYeRb B85
RINVIGDAL BT a LI E DI RGE TAERHINDIZAI), KOO iEE, T
HESNDEENATEM DI L LU FIORT,

%1 LTF THYLBHINLEEBERICOENYEDSIEE

4] FEEh
1) T A4_X—hHIZHLOBL | #fifi:  Let’s move these desks to the back.
EEEETD 4 Back?
#Hfi© To the back. Over there.
2) RAT AT+ AE—H— Zhi: Can all of you hear?
DT 4 _X—hE L TWDHB 4 No. Volume up?
% (DVD 728) 2@+ 5 #h . Okay, let’s turn up the volume.

T A= AT DRNCHLOBEEZBE T 5 (51 1), T4 X—hDAF AN ERHLD
BEIRAT AT « A= —DT 4= e ld (BiH2), Lol TRz fle L T,
FRREINDLHNL, EBOLIEEELFREIEINBTEEREO % AR NTEBRS N TND,

ZOIIRIRLTITONDA L Z T a b ERBEMICORNBVGELENTRESND, Bz
X, BH20INTFEEBENTLEOFEE B TLIESW HEHEZ T 554, “Volume
up?’ DIV ARSERR T L E IR LTD, BERICHANE, “Okay, let’s turn up the
volume.” L IEMERBE LA 272 59, 20 X572 LTF b—7 1%, W RAfRE - 228
LIROTVRND, FEEICLSTUIB R CHRFELWIN T 2L DEBE 2 HND,

6. F&H

XTI, BEPICAOGND2EEOA L ZT7 7 ar05h, 82, TLTF h—2710
LR B MEIZ DWW CRHIK ZEZR ATz, BZVar 3T, ZOLRAET7
arOLOMEIZ OV T, 22 THEELRSTUIRLRW D, ITF =712
W, [LTF =71 %7 K{SATHIERWER G IR OT UIRBRWETHD, FHEH)
CHRY « T —RNANGAL BT 72 alh, BB, FEEICHERTEHRSLY S
2.5 (Fujii, 2008), A3 TlE, HELERTEILILTF h—7 180 oL 0z L, K
\IRET T DETE I T D RIREME DD, ZDOXIRAL BT a BRI DL Z T,
AR CAR2=r— T HEERLOLLTIRADLERNHLHENHZ 2 FELZV, [LTF
M= 1L, FEENFEFBLFETHEVIIy a2 G NARETEELE 2 HNHD T,
HRCA— L T oI/ EE « IRAL—RICRININ G720, 50558 A4 Lk
TEDHERNCT DZENTEDEE 2D,
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x
1) 7—20O¥EELR T OB, KEAT THOWLONTWLRE SR onFIL, MRy
UZ MO S OEWKRITZLL TIOR8 TH 2 (Schegloff, 2007; THFR, 2008%&EITLTz,
REDOHPTIE, EHEMBE O T THD),

. (EVAR) FER T35

? (BERIFF) FERR S L7235

= (mE) BEEIOE MBS TWDS

(0.4) (FEIMPNIZ L T) B 75 MBIV OFDEORHE 2 T D
®, FEIMNIZEVAR) 0.28 LN DR B W35

() (FEINICZE B FEERNAE S A AT RETHD

((laughter)) (ZEFHIN) ZDOMOERT
(REND FEPIRATBIVA « FRY « Ty—H AR « b—7 |

2) X, BRZEHAWLNTWDY, ZIUTFENRR 2B DIEFE THD,
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