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A new way of activating English classrooms
through the use of “kyokasho” designed for high school students

FA Hh s
Shigenori TANAKA

Keio University

Abstract
“A communicative way” is a widespread phrase across the nation. It is on every
language teacher’s lips in Japan, and yet it still remains to be an unpracticed
motto. Of the hindering factors conceivable when it comes to putting the motto
into action in classroom situations, “kyokasho,” or a textbook officially authorized
by government, ranks among the highest. Schools must use “kyokasho.” For
most teachers, it is the target of teaching and the criterion of assessment.
There are some who claim that “kyokasho” is nothing but a means of teaching
English, but even they are still looking for effective ways of using “kyokasho”
for communicative purposes. This paper proposes a new communicative way of
using a textbook with a detailed description of what to teach and how to teach
it. The assumption is that every lesson provides a unique semantic world G.e., a
story), and the world should be given to students as a whole. On the basis of their
understanding the text, students can approach it from different angles: Overview,
Language in Text, Content Construction, and Discussion & Presentation.
This paper claims that “kyokasho” can be used communicatively in a way that

activates classrooms authentically, meaningfully, and personally.
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MIND MAP : AMERICA CULTURAL DIVERSITY AND REALITY
IDEALLY

Diversity creates
> Freedom prejudice

America
\ discrimination

cultural diversity
the fight for freedom
Freedom, a freedom for all men and women,
This is the founding principle.
All men are created equal.

This is what Thomas Jefferson said in the Declaration of Independence. (e =2

violence nonviolence

THE DARK SIDE OF AMERICA

By the President of the United States of America:

A Proclamation.
© Slavery in the United States Whereas, on the twenty-second day of September, in the year of our Lord
1776-1865 (the 13th Amendment to the one thousand eight hundred and sixty-two, a proclamation was issued by
o . N the President of the United States, containing, among other things, the
United States Constitution) following, to wit:

°The Emanclpatlon Proclamatlon "That on the first day of January, in the year of our Lord one thousand eight
an executive order issued by U.S. President hundred and sixty-three, all persons held as slaves within any State or
Abraham Lincoln on january :I_Y 1863’ during the designated part of a State, the people whereof shall then be in rebellion
American Civil War. against the United States, shall be then, thenceforward, and forever free

© Raclal Discrimination

[originally hand-written document]
even In 1960s, .... and even today

THE GETTYSBURG ADDRESS - TEXT

......... It is rather for us to be here dedicated to the
great task remaining before us — that from these
honored dead we take increased devotion to that
cause for which they gave the last full measure of
devotion - that we here highly resolve that these dead
shall not have died in vain - that this nation, under
God, shall have @ new birth of freedom - and
that government of the people, by the people, for the
people, shall not perish from the earth.

ZIZTDOATAR|ZIX The Gettysburg Address 23& £ TWD, ARIRTHLEFDO—EEAF]
HASNTEY, 2ERLTRLEINIOZESKRIITIT 2 5252 LR TED, F,
LR DATARTHRAS Martin Luther King, Jr. DHFUIAGRONEF LV Z L TEBVE
WChbH, £z, freedom DEBIEL B EERI T N THDHIEZRT DIZ Barack
Obama OBELATEFHOKED VDT EHHEATLDOHLNEAD,
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"I HAVE A DREAM," A 17-MINUTE PUBLIC SPEECH BY

MARTIN LUTHER KING, JR. DELIVERED ON AUGUST MARTIN LUTHER KING, JR.
28, 1963 | HAVE A DREAM

Let Freedom Ring
When we let freedom ring, when we let it ring from

“I have a dream that my four children will one day live in a nation where every village and every hamlet, from every state and
they will not be judged by the color of their skin but by the content of every city, we ‘!V“I be able to speed up that day when
their character.” all of God's children, black men and white men,

Jews and Gentiles, Protestants and Catholics, will
be able to join hands and sing in the words of the
old Negro spiritual, "Free at last! free at last! thank
God Almighty, we are free at last!“

Even now .......

OBAMA INAUGURAL ADDRESS
(2009)

= Let it be said by our children's children that when we were tested we
refused to let this journey end, that we did not turn back nor did we
falter; and with eyes fixed on the horizon and God's grace upon us, we

carried forth that great gift of freedom and deiivered it

safely to future generations.

Obama i freedom %, A LFITDT A HIZESTD “a great gift” EFEATZDS, LA
TOAZARIZALNDICEEEL, BELENIFETLEWVERETL200L0
%9, LT, KiEDT—~Ths Mason-Dixon line LI THHNERTIEITZD
Overview CIIMHETHD,
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EVEN TODAY, RACIAL DISCRIMINATION OR

RACISM PERVADES THE U.S. MASON-DIXON LINE

August 4, 2008

Majority of Americans Say Raclsm Agalnst Blacks Widespread

More than three-quarters of blacks say racism agalnst blacks Is widespread
by Jeffrey M. Jones

PRINCETON, NJ - A recent USA Today/Gallup poll finds most
Americans saying racism is widespread against blacks in the
United States. This includes a slim majority of whites (51%), a
slightly higher 59% of Hispanics, and the vast majority of
blacks (78%).

‘I "‘\ .
- Mason-Dixon line

]

[PRO-VISION English Course I New Edition] &7 >
i, 2012, p. 80.

412 THRAREREFYIIICEHOTHED
RIZ Overview Tl —#aBL Tl e ZE TEMRO KB ZAH T WV DD D, 22
TIHAEENR O BRI R RIS TED LD, EFRE RT3 Ly
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(0 ®
AR I MTE)“:'TO /= Sl Ay MASON-DIXON MEMORY - TEXT

Recently | heard some sad news. I hurried home
A black student was not allowed to play golf with a letter about the trip
ata club and showed it to my mother.
because of his skin color. Seeing the cost, however,
This brought back she shook her head.
my own childhood memories We did not have enough money.
from 32 years ago. After feeling sad for a few seconds,
I was a poor black boy of 13 years, | decided to pay for the trip myself.
living with my mother and father For the next eight weeks,

in a black area of New York. I sold candies

One day,
my teacher announced a trip to Washington, D.C.

and delivered newspapers.
Three days before the deadline,
I had made just enough money.

® ®@

| got on the train. "
I was the only black in our group. a teacher said,
Our hotel was not far “Clifton, could | see you for a moment?”
from the Lincoln Memorial. Frank turned pale.
My roommate was Frank.
Leaning out of our window

One of our water balloons

and dropping water balloons on tourists, had hit a lady and her dog the night before.

we quickly made friends with each other. “Clifton,”
At the Lincoln Memorial, the teacher began,
i O (G R (B i “do you know about the Mason-Dixon line?”
from Lincoln’s speech at Gettysburg: ¥ :
“No,” | said,
“....this nation, wondering what this had to do with
under God, dropping water balloons.

shall have a new birth of freedom..-
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MASON-DIXON MEMORY - TEXT

“Before the Civil War,”
the teacher explained,
“the Mason-Dixon line was
the line between Pennsylvania and Maryland,
the line between the free and slave states.
Today,
the Mason-Dixon line is a kind of invisible border
between the North and the South.
‘When you cross that invisible line
into Maryland,
things change.
We are going to Glen Echo Park ...
It's in Maryland,
and black people can't go in.”

MASON-DIXON MEMORY - TEXT

“What's the matter?”
Frank asked.
“They don’t let me go to Glen Echo Park tonight.”
“Because of the water balloon?”
he asked.
“No,"
| answered,
“because I'm black.”
“Well, that’s a relief!”
Frank said,
and then he laughed.
He was relieved to have escaped punishment.
“I thought it was serious.”
| stared at him.

MASON-DIXON MEMORY - TEXT

In the end,

eleven white boys decided not to go.
They wanted to go to that park

as much as | did,

but they knew

that there was something even more important.
That night,

another teacher came to our room,

holding an envelope.

“Boys,”

he shouted.
“I've just bought 13 tickets to go the Senators-Tigers game.
Anybody want to go?"
There were shouts of happiness.

@

MASON-DIXON MEMORY - TEXT

MASON-DIXON MEMORY - TEXT

“You mean | can't go to the park,”
I asked,
“because I'm black?”
She nodded slowly.
“I'm sorry, Clifton,”
she said,
taking my hand.
Back in my room,
I began to cry.
I was very sad.
That was not only
because | could not go to the park.
For the first time in my ,
| was learning
what it felt like to be black.

MASON-DIXON MEMORY - TEXT

“Itis serious.
They don't let black people go into the park.
I can’t go with you!”
I shouted.
“Then | won't go, either.”
Frank smiled.
1 will never forget that moment.
Later the room was filled with boys
listening to Frank.
“They don't allow black people in the park,
so I'm staying with Clifton.”
“Me, too,”
a second boy said.
“I'll stand by you, Clifton,”
a third agreed.

MASON-DIXON MEMORY - TEXT

On the way to the ball park,

'we made a short stop at the Lincoln Memorial.
For one long moment,

I stared at the statue of Lincoln

in the warm yellow light,

recalling that line.
“This nation,

under God,

shall have a new birth of freedom.”
In his life,

Lincoln said

that freedom is not free.

@

MASON-DIXON MEMORY - TEXT

Every time
the color of people’s skin keeps them out of a park or a golf club,
the fight for freedom begins ag:
Sometimes people fight with fists and guns,
but very often
the most effective “weapon” is
a simple act of love and courage.

When | hear those words
from Lincoln's speech,
| always remember
my eleven white friends.

The kind of love they showed me
will win against hatred every time.
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EDIEENEATHIZENTED, EBROEETIE, FATAT A=A —IZHEAAD TTF
AN T v 7L THBY, ZAUCAERED reading aloud THU7z, KR FEL CAERE
DITHDIE, [FEOFWNDBEMFE TN EXIITEDH T D1 EVI 1A THD, @ THEEN
PRARIAN EEL R U A X022 & AT T, Bl BB O MR AT o7, FiAED TOLIEE
T, DA M HARGEDDWITRGE T AND EEED RIS TLD, Bz
XL T LBV THD,

@ | BhmoaA b @ TEADFEIL
§L bR .__@ I hurried home
% &

with a letter about the trip

and showed it to my mother.
Seeing the cost, however,

she shook her head.

[EOLTHEAI?JEVIFRMITE > TAEREIL, FEITTHXED “T was a poor black
boy of 13 years” LBHi#E-S1F, she shook her head (Z#i< “We did not have enough
money.” Z T 925, ENNTZDEEI72AT 1 EVIFEAITEIND,

TRANE BRI R R T, DR OMEREZITOERIREC, UKL T 72 &
BHINEBRY, BEMEE S5, #512, Cultural Diversity and Reality D% A L
DATARPARIL DN E BT B E RS, KElZ, LTO2o%5%2, TDON1
DB TRENZR T 28V O EE 52 5,

(1) In this story, I like the part where ... because ...
(2) My favorite expression in this story is ... because ...

4.2 Language in Text

FEETE TIY, SEEOHGERSUEEZ TS ME D5, task-handling D729 D language
resources NLETHD, HIEITAMAICBEELZE THRSONRIVL, UES EFEO K
FEOHTOMEE RDHDME, Language in Text O AL, ZD2OoDXWNZEAFEE
T ETRAIRTHD, EVHDIE, Language in Text (TFESIZ, [THFAMNAERTILE
FEIEVOBLRDDRESE, SOE, MEEREE PS5 EVIBLRTIENG THD,

SOEIZUT VT A BNECHRTIUE, 8 EoAMIZRSI2 Thd, Lnl, ED
RS RBIIFELRWL, SUEN KU TEE IR, SUEICIT VT 4% 5.2 57291,
Grammar in Text &V RIS H T20ERHD, LLNIE, 12O EKFFHITHHA,
A Mason-Dixon Memory |% doing DN ZHINTEY, ZIICHEH LIRS %2ITo7,
TEXR AT TS doing 1L FOEEBN THD,

I was a poor black boy of 13 years, living with my mother and father in a black
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area of New York.

Seeing the cost, however, she shook her head.

After feeling sad for a few seconds, I decided to pay for the trip myself.

Feeling very happy on the day of the trip, I got on the train.

Leaning out of our window and dropping water balloons on tourists, we quickly
made friends with each other.

“No,” I said, wondering what this had to do with dropping water balloons.

We are going to Glen Echo Park ...

“I'm sorry, Clifton,” she said, taking my hand.

For the first time in my life, I was learning what it felt like to be black.

Later the room was filled with boys listening to Frank.

“They don’t allow black people in the park, so I'm staying with Clifton.”

That night, another teacher came to our room, holding an envelope.

For one long moment, I stared at the statue of Lincoln in the warm yellow light,
recalling that line.

ZZTIEEITIE O doing &45 FE LD doing NMEAEL TWAAR, FHARIFFICRELZL
THFNITILEERHH LT, TRFERM THeH) | WBIIES I DORA L NEDR, 7
FIRESLOSEITIE, LU DXt AN 7o,

[ 5K L doing D]
doing

fi « T EECRELNIATALUIN AL, HARVEIINTRI AR T

TOWSTZEBAN®HHZ LT, Feeling very happy on the day of the trip, I got on the
train. DXH72 R ELZ FERRTE IR HZ LN ATREE 72D,

Language in Text OIEEZEL T, SUENIVIERMT, W GEA (GBI
) AR T2 LA IR S B2 e TENIE, OO SUEFEE ~DOEKE &
DBIEIZENBIEAD, FFEIEB LT ANOFHA ), BEGFICER LTS ANOH &
Ji, TUA s TARIMNIER LT R AD R SR ESES ERATREMEN B 2D ID,

Fo, FBETFEICBWTH, BEEHEELREEBEOXZT 5L, TXFANAERK
THRBELVIBIENOREED R T AE, FHREEREO Ry N — 7 CHEEEZFESIE
MTED, 1FNITH, KeRYITAF(RBIF) 28 #3572 07, AIEFOME WA IZER
T 57280, FEARBFOMHENGITHER T 5708 NANARAREMENE 2 bivd,

4# LT, Language in Text ® Language ([ZIZFREEL &V, T 72bb, il
A, RARES AR, WEE, BURIR SN2 E SCEDOT X AN AT I T MO A~
SECHIZRARDD, TR AMIES TUXEBROM AL TH (FROMN) ITIERSEHIET,

017 m



FEBDITTET T SCEAEKR 172 E IO B R CX 89,

4.3 Content Construction

I ZEGETe L WITT A121E, YR, NAERME (content comprehension) 238 £i15, L
ML, [F32=4—2a F3E ITB W TT “reading comprehension” 7217 T72< “read
and react” OBLEP NI THD, T2 T react ITFATZLDIZK L COVT 7L ar %115
LVOZETHY, FDOtH121F reporting, summarizing / paraphrasing, commenting
D3ONREFEND, reporting [TT7FANDNEEZZOEEFRETHENHIEDT, ZiudHiE
H72FETHD, FEDPILTWEHELRE T HEVIERIZIUT fact-statement DI
ThbD, —J7, commenting IFFtATZH DK DE AW RAEZ R D174 THY, Zh
IZ opinion-statement ® M TH 5, %L T, summarizing / paraphrasing |37 % Ak
NEDEK) « SVRZ THHEVIERIZE T fact-statement THHAY, EDIHTHE
s BV X AT ONICHAFOEBIE G T 550 ) ERIZI VT opinion-statement
HTHdHD,

ST, ZZCTRRETHEIILL ED3 5% E{b L7z Content Construction Th 5,
NAEDO AR T3, TRADOKER ] Ths, A DATED Content Construction %
1THZ2EbHD, BETIIZ N —FTREIELTUESITZV, £, reporting BI72 0 1H
ZH3—F 257280 Content Construction sheet ZZ N HE L, T i AREICEAL
THBEMARIED,

®

CONTENT CONSTRUCTION SHEET-1 CONTENT CONSTRUCTION SHEET-2

B St: rylb eilns.:hC I:.to" was a .POOI;)PIJIaﬁk e OI i Now the long awaited trip starts:

years and he lived with his parents in a black area o Although he was the only black student in the group, he was very
( ): ( ) and got on the ( ).

One day, the teacher announced the students about The hotel they stayed

Location:
Clifton’s.

Clifton and Frank made friends with each other through
He got excited and hurried home. He showed the letter to his
mother.

Mother's reaction:

WIZ, reporting, summarizing / paraphrasing, commenting % & A7 IGEIEL T
TN—T T HLTTHRANDNEM R AZITOED, ZOHEDLIOIE, BHMKREZH
BL, oS8 bEEmARKIC, 21— NTF XAt TN A |
FTKEVIIEDORHS, LLTIE, EERIEEDBEYV L Content Construction @ E
BB ThHD,
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ZHUTAEREA H MRS HEL TEVH L EY Th D, nEflisoTI/IANTORES
1ok, FFIEEN authentic (2725, F=, TV (27K —Ta){FETHLH-
W, HEEICEFERE RS COAEEDRHEZRE B W THEIRT 22N EILND, 2L
TEDOEBRVBIGETEH OB DITITRNR DLV ZENHD,

4.4 Discussion & Presentation

45 H D %1% Discussion & Presentation Tihb, 7FARDONEDOHFIZIZIZFEAE Y
THEELTERTDILONE TN TS, TOREIZE B LT-# s (discussion) %7 /L—
THTITV, TNEHENTIHE (presentation) THENIEDTHD, I TIFAEHEN
HULIZ2oC, BB CREDRNWEIED FIEERN T 5, 2Oy ar Okl
DI D D chairing GEFHEIT) ThHhD, HlNX, EDODI—REHEHT 5,
[Fx7— (chair) DUL— VOB X HRERICHD, Thbb, @EET20 21311
L DI —TITHEVIBDTHD, T 5&, chairing card ELCIIMEAE TS, 254D
IIATHIUE, 25D —REHAEL, TOWIMA chairing card THY, FEVITTF
ANPBEDE T U AEFLLTE I — R Thb, ZNEFHICAN, EEICIROI—RE2HEI
D, K114 OB FHEITEE T AN R ED,

®

DISCUSSION & PRESENTATION

N—RONEET X TEWMRE LSRR, B hOMEIT), Siirzml
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SWHOFIBRIZ/2H72T T, BENTITONLNELTRNLEL TR T 5286 TED,
ZITON—E, F=7 —RHDOEFLEDRR (I —RICEPNTZNE) ITE->TITEIT5&
VOLDTHD, TELATAR30(chairing (1)) £32(chairing (2)) TiX, 7FALDOHFNG
G2 DE T AMEREL, O ELEENFHTDLNIEDTHD,

@

OK, now, everyone. Let’s start. Let me introduce
8 5 N " 5 “What's the matter?” Frank asked.

myseiinl R Iica iingihis “They don't let me go to Glen Echo Park tonight.”

discussion and presentation session. Today, we “Because of the water balloon?” he asked.

are going to talk about “A Mason-Dixon “No,” | answered, “because I'm black.”

5 . “Well, that's a relief!” Frank said, and then he laughed. He was relieved to have
Memory.” As you remember, we've already read escaped punishment *I thought it was serious.”

the whole story more than once. However, let us | started at him. “It is serious. They don't let black people go into the park. | can't go
. with you!” | shouted.

take a look at the passage we focus on once again. “Then | won't go, either.” Frank smiled.

1 will never forget that moment.

Later the room was filled with boys listening to Frank.

“They don't allow black people in the park, so I'm staying with Clifton.”

“Me, too,” a second boy said. “I'll stand by you, Clifton,” a third agreed.

In the end, eleven white boys decided not to go. They wanted to go to that park as
much as | did, but they knew that there was something even more important.

CHAIRING (2) CONVERSATION BETWEEN CLIFTON AND FRANK

Hi, my name is [ 1. I'll ask two of you to
actout. Letmeask Mr.[ JandMr.[ ]to
stand up and act the roles of Clifton and Frank.
Mr.[ ],and Mr.[ ], could you play the

small roles of Aand B? AndMiss[ ],

could you be the narrator, please? Now, are you
ready? Let's start.

: “What's the matter?”
“They don't let me go to Glen Echo Park tonight.”
“Because of the water balloon?”
“No... because I'm black.”
“Well, that's a reliefl” *I thought it was serious.”
“Itis serious. They don't let black people g0 into the park. | can’t go with you!”
“Then | won't go, either.”
“They don't allow black people in the park, so 'm staying with Clifton.”
“Me, too.”
“I'll stand by you, Clifton.”

PE‘.‘!‘:‘."Q.“!\QI‘Q?‘

* Narrator: In the end, eleven white boys decided not to go. They wanted to go to that
park as much as | did, but they knew that there was something even more
important.

¢ [What’s the matter?] [They don’t ....|

]

WA= D AT AR 35 (chairing (3) ) £36 (chairing (4)) T, ZTDOHEHLIZFELNHHT
B RERSNTT D, A Mason-Dixon Memory ® Tl NDAFETZHIZARIZIT
<EVbHH-EREZ2 {2 (“something even more important”) N3&HAHZ LIRS,
DHHFITTXFANTIEFESIL TR, £ZT, [ZIUTEIDZEN BFED1DERD,
ZLTC, TAVITIENGES THIZDHT &V SUMBED 528035, 11 AR HE iRl
L THEVD TIERWVDN LV ZLICEIRL - S A B 52N TED, LinL, KEHD
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BIFR T, ZZTIEFRLICRETDHZELEATAR3T (chairing (5)) THLNZ T D,
®

CHAIRING (3) CHAIRING (4)
Thank you. This is, | think, the most impressive Hi, my name is [ ]. Let’s us move on to the second question.
passage in the story. Oh, my name is [ 1
I'll take over. Now we have two questions. Questlon [2] : Is it necessary for all of the white kids

to decide not to go to the park and stay with Clifton?

Questlon [1] : This passage says, “They knew that In America, kids are taught: I'm different. You're
there was something even more important.” What different. And we are all different. If so, people
is “something even more important” to them? The should have different opinions and take different actions.
“something” might be different according to the What do you think about this?

children who were there. Try to describe their
possible ideas about “something even more important.”

@

CHAIRING (5)

Let me take over. My name is [ ]. Because of
the time limitation, we will focus on question 1 only.

Now, we're a group of 25. So let us make five groups
of five people. You make five groups as you like. I'll

give you one minute.

OK, time's up.

F72ATAR87 (chairing (5)) EA7AR38 (chairing (6)) TiL, 52DF —7T0h i
Tilwma T HILaHT, EBICN—T 3T EiEim ORI OV TR 95, AF7AR39
(chairing (7)) T/ V—7 Diimax %\, HERIBLZEEEITD,

CHAIRING (6) CHAIRING (7)
I'm your chair now. I'm [ 1. Now, | want All right. My name is [ ]. Time's up. | think all of you are ready to
you to talk about the first question. The goal of your make a presentation in class. Decide who is going to make a
discussion is to the reach the group opinion about presentation. The person selected makes a presentation about his or

her group opinion in 3 minutes. Those of you who have been selected,
please stand up. Let us decide the order of presentation — which group
comes first.

question 1. Let’s have an active discussion. You have
15 minutes.

<<15 minutes passed>>
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Z L TAZ74K40 (chairing(8)) 2 A7AK41 (chairing(9)) CHKI N —TDREIIHD,
AT7AK42 (chairing(10)) TTZA4—RFXwr¥wial#{7v, A7A4F43 (chairing(11))
Thyiarahins,

@)

All right, now, from now on, I'll be your chair. My name is [ 1. The first Thank you for your presentation. My name is [ ]. How about the third
presenter group, please come forward. You have 3 minutes. Now, let's presenter group? Are you ready to start? OK, let's get started.
listen to their presentation carefully.
<<the third presentation>>

<< >>
the first presentation Thank you. Let’s move on. The fourth presenter group, get started.

Thank you very much. Give them a big hand. Let's <<the fourth presentation>>
move on to the second presenter group. You can start
whenever you are ready. You have 3 minutes. OK, thank you very much. Now the last group makes a presentation

<<the second presentation>> <<the fifth presentation>>

@ ®

OK, now, let's move on to the feedback session. First of all, I'd like to ask Thank you. My name is [ 1. Now, the five groups have made their
Mr.[ ] to make an overall comment on our presentations. presentations. And we've had a short feedback session. This is our first
time to give a presentation in class, and | think we've done a good job.
Time is running out, but if you have any last questions, please raise your
hand. No questions? All right, then, | think that's about it. We now close
this session.

T's comment

Thank you very much. I'm sure you have a lot of questions, but
unfortunately, we don’'t have much time left. So I'd like to take 3
questions. Please make sure you have a question to whom and about
what.

ZDINT, ZOBy ar TIEAEENEEIOH LI TRENGETe, chairing cards
ITEIEELTHE ARV D THD, I—REfb2WTHEHFEITIMTALIITRHZE, TR
V7 Car Ml BEINA DI EMTEDIDNTRDIENBIETHD,

5. &hYIc

FEEHEB TROONDDIIREDTEMALTHD, [FEENLFE, KL, HxD1E0-
-G a2 FE O B O BA LS RT RS, [REFFFETIITHEVIDIE, 1
ZHINELIZGE, FTLWREOTREMENHS SND ATREMER B D, RERDR00 55 5E
TITZEZED BN BRI NIZEZ ZTIRDR, RiETRETIRRKOERIT, (9
SCRAGR ) VO TERDIZZEAZ A NI D L Z FTREIC T HEVH LTS, SRR,
FEREEVOSENE S O CEMIN, EEOTEFEICKTIEBRDEDOTZTEOHY L
IMBIEDWTLED, LML, [REIFTFFETITHIZEIBNEBERO TR, 29 TERS,
HREL SN2 = —al IGE | 2890 TEE T ThD, ARIEZED1>D
R THD,
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St

AR TN L EERFEHONFITEE D FHEPTEBREFROKTN) TITo74% %
FHLITHER LIZL D THhD, TIICERREOMEL 5 2 TR AL AT
OB EELIZV,

SE 3k

Jones, J. M. (2008, August 4). Majority of Americans Say Racism Against Blacks
Widespread. Gallup News.
Available:
http://www.gallup.com/poll/109258/majority-americans-say-racism-against-blacks-
widespread. aspx
[2012, October 11]

R SEat - 7TV BT - AR - FEAHE 2005, TSRO ANET— B LIZHKGEH
B O OFELFA— ECF —J] U—YLHIAR.

JR O S - B S#M 2012, TPRO-VISION English Course I New Edition) &7 filJE.
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BAANGRERZBFEEDRENICERIEFHIEDREE

The Development of Grammatical Features in
English Compositions of Japanese High School Students

FrBEIR
Ryoji MURAKOSHI
PAINRALFRR S 75 AL T2 737
Kanagawa Prefectural Institute of Language and Culture Studies

Abstract
This study reports on the usage patterns and development of grammatical
competence of one group of EFL writers in Japan. Data was collected from a
longitudinal examination of the incidence of attempts with grammatical features in
English compositions by Japanese high school students. First, “criterial features”
— language properties that discriminate the levels of CEFR — and the target
grammatical items found in English textbooks authorized for use in junior high
schools were collected and listed. These items were then electronically extracted
and sorted out based on Item Response Theory (IRT) from the longitudinal sets of
compositions. The results show quantitative and qualitative development in the
subjects’ successful attempts with the grammatical items. However, almost all
items were items that were designated as criterial features at the A2 level of CEFR
or items featured in junior high-school textbooks, namely, features taught in the
earlier stages of English education in Japan. This makes it difficult to discriminate
the levels of the learners in question. These findings highlight the necessity for
CEFR-J, a Japanese version of CEFR, to provide practitioners, learners, examiners
and publishers with a more precise and powerful list of criterial features, which
would be helpful in planning curricula, designing activities and forming realistic
expectations for the development of grammatical competence as the number of

productive writing activities is increased.

Keywords
CEFR, CEFR-J, Japanese High School Students, English Composition,
Criterial Features, Item Response Theory (IRT)

1. HROER

MZ T RFETITHIZE R AR LT D 1 LV T CHBEBRGIAL I M B2 T0D, &
SRR O F R R B RE AN PR 24 FE S T M S D CUE RN, 2009), ZDZ &
BT 2E%miTo0b T iU, AR T2REBOE LB, AEOHEME 5T 5
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RITHKIGL CLEIZERH DN, KVEERIEIE, BEORNTEMLER T NFEFEEMED
ZETHY, ZNNAIREICIRD IR ELGEICIVM T 2L Th A, [HFEELED 1LV
L, TCIAE —=F U I IRENZ BODNEDNRDD, FEiEEEZE, TRhbbIAMT 17
HOFRELMETHD, MEFRANTOIAT 7 OREBRIFEIL, SUEEEERUEL
TENEWVOBUGD=— bbb > Th, ZOREDIHES T ARRIZHILTESER TS, b5
AhFEEFST- R L EENTDHIHED HEIIVTHDORE2, 1EE) BRSO FHm 2 RERE
DINIPDZDIO7RIEENE, PO RESLCIREDOHLIND, —HOEFK LIS TITEK
WINDHIENIL DD, —F, FFEOEHEAZREMMEDLOELAVC A%, 13X
AL TELPELEWVIOIEENE, HEAEATOILTWAEITHS (B, 2012a), 70
LIAT A TIEENL, SEEARREE DD OMELL TIRbNDZENZNENIZETH
b, TN RECTEEHINDIUEREBIE, AEORNTERERICENIDNERYA L
2o TCWDDIEAI ), WHTHIEH A 28 E LRV T H R E/EXOMELY 52 bl
IKf, EFEITEDIOHRUEH A ZB B TELIIITRoTNDDTEAIDN, AMFFETIE, R
ARNEBRAEDIEFEFEED, 14ER, 26K, 3ERFICE VB HEIELORN TS
TWLIHEHH O®EEEIZEDIORBRELEAD RONDDET N, EORRND, EDX
IRFRE N EN ORI TH S %, Common European Framework of Reference
for Languages: Learning, Teaching, Assessment (L, CEFR) (Council of Europe,
2001) D6 2DHESI L~V R D HFEIZ BT 5 FEHERFE (criterial features) ZFH -~ T\ 5
English Profile (English Profile, n.d.) &, H A&k CEFR T# 5ICEFR-J| (CEFR-J,
n.d.) OIS EZ TELET D,

2. EZITHAR

SRR 204 FE B 234 FE O BB R (BEBF L, 2012) 1235175 CEFR-J R EIZEEL,
Negishi, et al. (2012) 1%, HANFELEFOIFEGESITOWT, 80% LL L2 CEFR @
kL UL (A1, A2) T, F#kL UL (B1, B2) IZEEL TWAHE1320% AKiii, E#ko CL
L (C1, C2HUZDWTURIZEAEWRNEIRRTNDG, ZDZENL AR ANDIEFEGE %
JOREIZL <3 3572912, CEFR-J TiX A1%23212, A2, Bl, B22EnEn2->
WL T DN DT LTWD, EBIC, TEAEDIEERE T AMDOFERLLT, h
EIEDOKDY T FALL LD ALITEL TOZRWAERENET%, mi24E4ETH50% b
W=ZEDBbh, AID TFOL~YLTHD Pre-A1DFREDLEMIZE KL TS, Zhbm
LAV EIZDWTE, SERCL6E LD B 194 o/ Nl BT (Nt , 2008) D% D E—EFL
LTCW5, ZOITTH/NEMIFCIE, FL-ULTEESN TS & 555 | [ SUE#E |
[REBLG] DRSITWZ, BRI CIE, FERICOVWTE, HE - @&E - 550 RGE
HRENSD T —Z|ZHS - the CEFR-J Wordlist 234 TIZEE RSN TED, L~L
B DIHEL TR DSBS « FEIERE O S REFHE (criterial features) (DWW ThH, 5%
x5 THAD (Negishi, et al., 2012),

— %, CEFR IZ % -5 < English Profile TlZ, # > 7 Uw Y 3 E # € (Cambridge
ESOL Examinations) |23} 5% /EX D=3 —/32F —4 (Cambridge Learner Corpus:
CLC) b, BL-YVVIREDIELRDFEFHZAMEL, RLTWDER, 4% 07T —
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ZOHEINCEY, BEELHVIHDELTND, £z, TANDFRESH A7 OIS GEFF
PEICRB S HZLICE ML, ZRZENDOML L THRBED D v VSRR DIESTNDRL
%, HL-ULD CLC 7 —X DB TO AR LM A 78D T D (Hawkins & Filipovié,
2012),

% ® English Profile |28 2 HERFEZ FLICLTZTH BYUAN ST, KFEVEADH
ECT —2ICHBIL T D SRR EA L, O LRI 20~ T 98 (R %
2012) TiX, TAELOER Y —/LELTO criterial features O AJREMEDNVRIZEILTNOD,
FNOOFEMERFEN T AELL TSI TODINENTET T, #LUWER 2R
EL TS TWDGEDOFTOHY J7, AT DENRE DHBLEEOR N, BHA TN
LELIA RO BARDIRE, ZETREEENHLEBRGTND,

EIRVFEAEDOIRFEFEHFED, ANFEAZRICENCHHEEXDZR)T, EEIZEDLD
TR SCETEH %2 H OEEIRL TE S TWNDEN 2250, [RIEEOTE H VAR FHW TR~ 7258
(K8, 2012b) TlX, EOTXTHFFKLL, 2FERFFH L UEFHTHY, EHILIZF
FL, ANFERBROW KR REWERDNDIFEREO R SGEHEBIZOWTE, 2k
IS TODEITNRIRNEWNSI Z e DT,

3. HAEAE
3.1 FTHURE

AL CTHER LT —21%, MRINBEOANSLEEFROAEE2094 0, ZNE1FAE,
29, SHAEDIILDIZE WA R EELTHD, #5HH D GTEC for STUDENTS
(Basic) Dh—4 /) g, 14F15383.3 (V—7 12 7'145.0, UA=27150.9, 717+
»787.4), 2FHF417.0 V—F427'151.8, UA=2"161.8, 74T 4-2'103.4), 34K
435.2 (U%—?x‘/71618 YA=27'163.5, 74T 427'109.9) T, EEEHS AT
DOWERE L, 1BE PO EEEEMLN-TER, BHROF #E(2012b) D 4Bk #2334
DT —HNb, 90?%%? WZEo TLENDIFED A D FANEL T —FREAH>TNRNH D,
RS ZFEER DD 7220 D (205E AR ZFRINL TWND, FEVEXHZ AT DR Y 71X, 14ERTFL
OKREZe N, 2FRFIZNETOERAETRERVIK ST, SFEREERAEITT VA NEfE
N RETHS T, TNLN405H D timed essay Thd, 2094 DFNELDORGE
B NSO FEEFERX, TnTh, 14KF19,7847E 7 94. 738, 24-K529,9635E
143.455, 34EWF23,5465E 112. T35 Th -7,

3.2 XEEBOYRNTYTER

A RETHOEEE ORPUEEL, AAF%ETIE, £7, Hawkins and Filipovié
(2012) THE/REFU TS English Profile O JEHERHE (criterial features) 48THEIZ, 6
A DOHFFRIREBRED, KL yA K=" TH—F 2o TNDHTRTD
SEIEHE 45IE HEMAT-0b, TNENOBEBHEEZELDT, 6T, FTEREFF
TIEHARA=MIPTTBLO0, FFEEORFMMZIZRICT, #x OHEI DN THAESE

TITBRRAFIICOWTIE, 2R ENELD TIHA T OLLE, TORME, 8THHAI
DWT, FEITHZ8IZLTz (Appendix Z2), EL T, FNEFNDHE N, HEXD
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BHOTLEFI CHIELEAIN TWDD, FolefEHIN TRV EF =21, 1/0
D2UET —HEAT VYR —NIASI LTz, 6D AT —#%, HHISE B (Item
Response Theory: IRT) & W \2IH H 3 #rY 7~ Téh%H RASCAL (Assessment Systems
Corporation) T/HOMTL, YL BHEMBEZNENDFET, DI >TnDE
WZ D SUETE H OFFE ERFE D i a3 27z, RIRFZ, OO SEHE R FROE
DFAETFRINTB DD ET D20, BMIEHREDSHES T N\ALOREEToT,

4. R
41 SCEBMHETEDOROOGEERDHE
41.1 RASCAL IZ&BRHHER1 : BR1E

FUHIZ, BRIEDT —ZITOWT, CEEB O S E LB E 045y fi %,
RASCAL OH J157 —42 (K1) B2 A, SCETEH AILFLPHIZ /AL TWODHDIZ
T, BEERE OO3AR LS E OIRWELPH IR > TODZENR DD o7, SHIZFEMIZ AT
Wk, K1OFERDO TS NIEMENRD 5D FRE (ENDH18F H D 1) DIE B #5 &
(ZESHfi) 28 -0.6C, TALLL FOEES, FEICHBRE OF N ANROLINT, T72bb,
WSS -0.6LL FOIEE Y, Ykl HEM PSRRI AL QA SHEER ThhZE
MHEEREND,

ITEN By PERSON DISTRIBUTION WAP
Muaters of
1S PERSINS Items / Pecole
40 5 5
38 0 0
-3 6 |seRasssaas 0 i
34 0 0
2 -1l |BRRRnas 1 20
« -30 222 0 19
" 23 | 0
26 |manamens 0 16
2 24 |sassrasassy 2 2
27 |sesaaeeg 0/ 18
3+ 10 'mmnn 1 16
L 18 |mses 1 ”
22 10 B 2 9
2] -1.4 |22 1 6
n 112 |m 1 ‘4
" 1.0 1 0
Q8 0 1
frir 26 2 1
s 04 4 0
L Q.2 1 0
« 090 0 0
02 0 0
Bt 04 4 0
] 0¢ 3 0
232 08 2 0
2s22222. 1.0 L) 0
2222 1.2 2 0
1.4 0 0
16 0 0
i 14 2 0
20 0 0
iz 2.2 5 0
4 0 0
26 0 0
s2pzrzrzszrazeaes 28 0 0
« 30 0 0
32 0 0
14 0 0
36 0 0
38 0 0
40 0 0
. . . . PO AN . . . .
2015 10§ § W 15 D
Percent of Percent of
Itoms Examinens

X1 HE#ZEEANIET HHEBEE DS 0 (EHR1E)

wIZ, ©H>— 2D RASCAL X115 —4%(F1)ZHWT, RiROSH TROLNZIEA
WS -0.6LL FOHES S ARSI H ORFEEIT 72, 2 1Tl T H # 5 & (Difficulty :
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G285 B) ONRZSCEIR B (Item : L)) XY —FENTEY (FIZTIEEHE), ¥
5% -0.60L FOSTEIEA X, Ttem No. 48725 F 5D No. 56 E T 52N TS,
L7e23o T, ZRBI6HEHE D, AMFFEOHERE OLMPAFEANHE AL THD (2289

(2725 TND) LHEZR TED BRI SUEIH H EWVWH 2 &7 D, 165 H OFEMIER2D L

DCTHD, 7B, BH( YNOETIE, TNENOIHEE BN EARHRECH HSUEE B

ELTHDNTWEFEEERL TV (HREICL > THRDONDFENR R DH DI DN T
&, 64t E T T REO R FEATLL TWD),

®1 BE#ZEIRCEEE (BR1F) *x REITUTIEEBELTLD,

Sor iten D Y

Scale

tem 0 ult Erree G f
4 64 0.559 L 4 3
49 15 0359 it} 41
2 T4 0.267 " 48
52 210 02N " 53
% 4.915 0209 14 55
1 % 0 156 14 10
b 20 015 4 15
B 2 49 0 154 4 "
n 491 0154 4 17
0 9 0 1680 " 82
] 0 0 166 L] i
) Sk 0169 14 5
4 01 14 86
£5 0173 14 &3
1 0 182 4 19
54 0 154 4 7
4 0.219 L) o]
8 0.223 " ¥
M 0 226 4 %
% 0 230 L} ¥
9 0 230 14 96
] 024 14 ¥
9 0.219 " 1
10 0.303 4 103
5 0.9 14 103
2 0 315 L] 104
0.315 L) 14

K2 [EATWDIEALGSNSEEE (BR145)

48 be BIEENDIRER (1) 77 #EftEE when (2)

49 —mrEFEORER (1) 50 be EhEEDBEER (2)

2 EE3NE! (1) 7 AEF(BFEWAZE  #$FEOB/EE) (2)
52 S+V(=be)+C (= &) (1) 3 FAME (2)

55 B/ (1) 54 SAFRBEEIEER (1)

1 BIXE M) 65 will (B - x%) (2)

51 —MEEhsEDEER (1) 61 can(ge#) (1)

4 S V+[that] ... (2) 56 IRTEETH (1)

(D : BRI B OX— 7 e LTI TRV, HEAAFETHIO TEEINLEB bbb D,

4.1.2 RASCAL IZ&B 0 HiER2 . BR2F

BR2EDOT —HIZOWTHIAERIS, £7, SUEHEHE O ELY5HE Oz i~
7elZAh, BRIFEOLDIZHART, REOHGMNB TS, bbb, KVEHSEORN
FPHICS 7 RLTWAZEN DD -T2, MO A TRIZIBHE L2V, HHE#SE -0.2
AR E DR B b, HEE -0.2LL TOHBITE3ITRTITHAT
HoT,
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K3 MEATWVSIEARENDEIRR (BKR2F)

49 —MEFEORER (1) 4 S V+[that] ... (2)

2 EE3INE (M) 87 mIERAOHERAAZE (*?)

48 Dbe FHFFNDIRIER (1) 71 AER (BIAWAZE - $HFE0 BRYEE) (2)
52 S+V(=be)+C(=M&&) (1) | 61 can(BEA) (1)

51 —MxEEEOBER (1) 9 ~of..(of =) :[=DD~](*?)

55 BHIE (1) 65 will (BR - %x¥k) (2)

1 EB1® (1) 78 #5758 because (2)

50 be BhFEIDBER (2) 53 S+V(=look % &)+C (= &E:) (2)

77 #EfEaa when (2)

(*1) : HfEIZFEEH OF—7 YR L THHbI TN, Y PETHD CTHREINAEBbnsb o,
(*¥?) : FEPERFADOELD (No. 87U OWTLIAETE—4 e L TOHNBY)

4.1.3 RASCAL IZ&B0HHEERS . EKR3E

EAESED T —ANSELNT, CEE B QS L WBRE DS, ER2EDLD
PHIBIZALAHBLTEY, #HREOANSAPRBOONH B HL X, SK2ED
T —HLEETHD -0.20L FTho7z, HEHIIRADERY, 255 HITHA TWD,

K4 [EATNDIEALBSNDEEE (BR3HF)

2 ERINE! (1) 77 ##tEE when (2)
E1E (1) 87 wIEFAOHARFBZE (*?)

48 be BIFEADIRER (1) 11 must(EFH) (2

52 S+V(=be)+C (= F5&:) (1) 78  $E#:E because (2)

4 S V+[that] ... (2) 31 it..to~ (3)

10 may, can, might (RTREME) (1) 81 &SR (2)

12 should(7 K/31 X) (2) 79 Eh&EE (BRRE) (2)

55 HEE (1) 80 Bh&FE(EE (2

76 e if (2) 50 be EFEDBER (2)

61 can(gE#) (1) 75 ltis ... for - to ~ (3)

7N AEHR(BFENWAZEL  B$FEOBMEE) 2) | 73 AERFEIAGAZE) (2

51 —mEIEEOBER (1) 86 RfRKAE (3)

65 will (B - Xx¥E) (2

(*1) : I E OF—F R L TN TR WD, Ui FETHIO TEEENLEE DAL 0,
(*¥?) : FEFERFADOED (No. 8T DWW T IAETE—4 v e L TOHNBHY)

5. EE
TP, BRELEHEMICR TALE, ERVERFCHE I8 >T0DEHEERSR
LOETEEIX16HE, 24EKRFCITIHE, 34FERT25IHE Thotn, TERNL2MERHIN
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JTIE, RSO FERNIA. TEEDN D143 4FE~FI LSBT 2 TOBITH b5,
FoTETCWASHEHE BIZDLT NI DR 7T Tholrn, FTEFATNREI > TNBIT
B 05T, 17HHE F13HH (K76%) NERK TFREOLD LRI Tholz, ZOIENb,
BEOKZOFREFEMT, ERITENL2EINT UL, AP EEERf> EX555E
A EFEHDIR U AL TWDEREICHY, LOBMERTEZERHT T 0 TlidZunne
TRREIND, —JF, ERDLIFERHIONT Y, Ko, FHEER112.75512420%
B TNBIZHD DB T, HoTETWAIEEH O FIE8 22 T\b, 25THH H114
THH (56%) M2FREOH D LRI Tho72 (9B 123 HILTERDDAFHE I HEBLL T D)
2%, MMZCTLIE B ZH 7> TEQNDIERN DD -T2, FEIR3FEITR->T, LK
lit ... to ~ 1Tt is ... for — to ~ TBERIRA T &V, W3O FE SUEHE H AMED L
TWb, bbAA, ZNHEDE(LIZIZZ AT DEWNZLDHELHLHTE5D, FlZIE, @iks
EOIEESCGRBE OV v /UiE argument THY, D72, TRANAA%EEE 35 should,
SRR 1IN TWNEEZLND, LnLARAG, 3FERFIZ/R->T, HEVXARIDF
BPRRETeNIS I B b A S, EEFEOER IV —ar RRshDZE
W BB 200 Liv/ewy,

FRH CIAT A T 8T DHE D, X2 ETDLLTe>TUELW | THey)
DRI, L DIEMIN AT LA ENRE TV LV FZ I, 22T, BB/
el T, XEEMICTIHEOHRAZ R CABE, £7, 1FEROEEDORNT, X%
FOEHAL T DA EEM R H DL D EL T, S+V+that i, #2677 when D2 0032 F 5N
%o 2MERFOIEHELTIE, S+V+that i, #kid when [2IZ T, AilE O AETN
L, —EMDIALAEED of (~of ... of =), #Ekii because D5ONE X HND, 34F
BEOHLOD7)TIE, BEH® S+V+that §i, #6i57 when, #2%i5 because, HijE D
AT M, B if, BRI, Ttis ... for-to~ZMAT-7To0, LOHEM
(LBEZDFEM THD, ZNHDOE BRI OV TIE, narration DYy LV CTHETAZEN
FHRESNHBEEL, RO argument 128175 should 72812, EDXHRM v
THoTHEDLNDAREME NS D259, ZOIHNTHIWTT 5L, BN eI L7223 >
T, SWEMEEE RO LB DI STLD, EWVIZENRNZEITHD,

7o, AP TSN =T X CHOEA DS, English Profile D AR L L T2
TFHENTWALOIZIER T5E, E# wh- 8013, @ESFICLA%EEMLII D A20
FEHERFEN T R CTHEIL Q5 A, BUIHTZDHDIXERT, BIH-5H0ELTit ...
to~HTVD, MUTHIUE, Y PEFHEMAL, ER3FERTIONL, FLHTA2
LUV B Z W2 E 55010725 CWNDI R/ D, ZOMEREHLIREEETHLLT,
BEBG~OIGREE 2 1-R, AARNFEEOSTERZIISUZ, SOITHEBIR LR
MEEREL, RETDIVLERNHDHTEA), EDT-9HIZiE, Negishi, et al. (2012) TH/RES
AWTCWDHIIIT, EERELEHIZ, ZOBEGE IV IERICHER TELIR BRI 2 27
RTFANOFERMETILER DD, BARANOFEHERE - SEERFBIZADETIOMN
RV ERELT. CEFR- 12, ZOIHEEMEbILUE, ER1F, 24, 3F0%
FEEBEBETO, SOICRNRIEBENEEIC/RDTEA), LT, T, AEENE D
PR C A EL (ZHFEE ) IR B DO SHR DI D72 D Z LA L T2V B D,
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6. SHOHMERE

AEIOSHTTIE, EESERIEFERDOEN TR0 b5, 2589
2725 TVDER b NASUEIE B A2 2 TV, ZOZEND, RIEXSKELTO
FEHILI TR0, 11 UNRENVELDIFEREFF > TEHILL TV AZENFEIN
5, FIUTEL 72> T OFEEITHE ML T Db L7y, English Profile ® H T,
1 XDOESOFIETHS Mean Length of Utterance (MLU) 3% L ~LT/REN TS
(Hawkins & Filipovié, 2012), 5% OWFIETIX, ZOMEERMTEOT —H B0 1L D
EHRERAE T AL T, SHIZEAMIC B ANFEEOFGEEEBENE R THIZN
B SHR

72, ARIOSHTIE, ELEZTORWEBIZOWTEIMESTW R0 [ AR T
LE->TWAEDR, BREIHE > THRIZLODES>THESTLESTZ, EVHIERAE, F S5
BEO RN RVTEE L LRV, ZOIOREEHOHBOLNLED%ROLE
RBUTHTER DU EDRHDHIEAD,

DI, EBEOHEIZBITD, SESERLNIVOSERIEROFEEE KT 5T
AT 4 TIEENE B Z TR, AT OENIBEDOZRSHBIL, EOUERIUZELFE A LS
NDHIOVRHEHERBTDHIENTEIL, TAT 427 OFRELFTMIZBE T MO DR %
DTEXDHMH LI,

Bl

AWFZEIZERL , WAANERE R LR FBEOR R EIR DO Z KR TRELT S 20
W ., MRS RS RIS O M 3 A KIIT T — 2S5 ICEEL, JhER
W22, TGO B AR 5,

SE Xk

CEFR-J. Available: http://www.tufs.ac.jp/ts/personal/tonolab/cefr-j/index.html
[2012, September 10]

Council of Europe. (2001). Common European Framework of Reference for Languages:
Learning, teaching, assessment. Cambridge: Cambridge University Press.

English Profile. Available: http://www.englishprofile.org/ [2012, September 10]

Hawkins, J. A., & Filipovié, L. (2012). English Profile Studies 1° Criterial Features in L2
English. Cambridge: Cambridge University Press.

Negishi, M., Takada, T., & Tono, Y. (2012). A progress report on the development of the
CEFR-J. #Blhifd R (F5e3R). [/, H, |, KO—EJoEiEaia=r—Talhe
NOFEIEEDORELZOMRFE WFFERRHEEF ], pp. 391-418. BURSMERE R,
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Appendix AR THEALIZGEIERE—%

O3 .

1 (58138 31 |it ... to ~ 61 |can(BEH)

2 |s3yn gp | RS A T 62 |can (fk#)

3R ) 33 [s V O [that] ... 63 |can (3F)

4 |S V+{that] .. 34 ?C\;e?dﬁ 64 |be going 10 ...
5|2 wh BRI (RERTRE | g5 \v/Adjto .. 65 |will (B - &%)

6 |something to ... & & 36 g?:]f%irng/to 66 |have to ...

7 BENFEIC LB EBES | 37 ?ﬁoﬁgﬁ‘t”g Obliged/ 67 | Could/ Would you ...?
8 AT L 2BiEg | 385 AMoult/ good/ hard | 6g |yl you .2

9 |of ... (of ...) 39 |(..of..)’s 69 |Shall I ...?

10 |may, can, might (AT8EM) | 40 |chance to ... 70 |AEE (BIF - BRY)
11 |must (3%7) 41 [Pelieves find/ Suppose/ | 7 |k (&3 - BFIODEROEE)
12 |should (77 K34 2) 42 ?gtiﬁiﬂﬂg}’ggsgg"g?f’/ 72 | REH (B : HE)
13 ?h\ér?gt\oaj')' 43((.'s.)"s 73 | AER (HER)
14|SV Oing 44 |might (§57]) 74 | RER (BIF : RR)
15 |it ... that 45 |Jeclare/ ?gﬁfi‘”;g/ (,')eg?mber 75 It is ... for - to ~
16 [S V to ... [that] 46 |be presumed 1o ... 76 |#EfeE if

17 |F81%R{X%253 whose 47 |S is tough to ... 77 |#&#%tEE when

1g [RUARZS AT 48 |be B3 (AT - BB H) | 78 | H#%5 because

19 | wh SERISC 49 | JEBBIRER - B2 | 79 \mag (205

o0 | LEFIN E DR wh 5203 | 50 e gramosm iy 80 |Bp 5 (E38)

a1 |ould rather 51 | —REEDBAT 81 |LLaik

22 | TEOMD =R BDFMEL | 5 |54y (-be) +C (= TymH) | 82| BL

23 E‘éeerSSaged o 53 [S+V (=look) +C (= Fs7557) | 83 |Rzkts:

24 \want, like, expect+O+to ...| 54 [SAFREIHIRER 84 |ZENRE

25 |S is easy to ... 55 | EAYHE 85 IREST T

26 |of (...’s) ... 56 |IRTEESTH 86 |k

27 |may (§F7]) 57 |EEETH 87 |FTERE O REHEE
28 |must (L E M%) 58 |Z8553E! (call : &5)

29 |should (F]gET) 59 |{FhN%Ef

30 %é%@)}ﬁ;%%;ﬁé%éﬂ#%i 60 |There is(are) ...




Group Dynamic Assessment

—ERDIBFEIZE THEYE T —R /Ny )—

Group Dynamic Assessment: Appropriate Feedback
in a High School Classroom

R B R B
Kentaro OCHI
LR RINE A S —
Center for the Teaching of Foreign Languages

in General Education, Sophia University

Abstract
Dynamic Assessment (DA) (Lantolf & Poehner, 2011) is a language pedagogy based
on the concept of development within the zone of proximal development (ZPD)
(Vygotsky, 1978). DA puts emphasis not on individual feedback or on the learners,
but on the relationship between them. This paper investigates the effectiveness of
teaching prepositions under the framework of Group DA. Participants of the study
were first-year high school students in two mixed-level classes (n=43, 44) in an
all-boys’ private school in Tokyo. The study was conducted with a pretest-posttest
design using two sets of 30 multiple choice questions on the use of prepositions.
Both classes worked on the same picture-description task, whereby one student
was to describe a picture in front of the class. The experimental group received
a graduated feedback that aimed at the learners’ ZPD whereas the control
group only received random feedback. The results showed a higher increase
in the average test scores for the experimental group, although statistically
non-significant. Further tests suggested that DA might be more efficient than non-
DA feedback, and also showed that merely observing the interactions of others

may be enough for the development of learners within the ZPD.

Keywords
Sociocultural Theory, Dynamic Assessment, Zone of Proximal Development,
Teacher Feedback

1. BREEH

EDIHRABB I EL AL, OO TAEFEICT 41— I 52 I 0HE TV
WIEAD, BIRBNCHEW LS ZINA 720, AfEDFR S PR TR oleb®
BaERTDTDIELT4— Ry DO—FIZEE R D, B _SiEEGOSETIE, ka7
T4 =R\ 7T DRI TN TODN, T _RTOTF—ATERIRT 4 — Ry 7D
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F7iEIIHESL L T ey (Doughty & Varela, 1998; Lyster, 2004; Lyster & Ranta, 1997;
Lyster & Saito, 2010a, 2010b; Williams & Evans, 1998; Yang & Lyster, 2010), 15
z 1% Lyster and Saito(2010a) |ZF s 22X — 7 v MR D EH B IZED recast*@
RITENHDELTVD, TG @R TIE, 20135 E DO H 8 i H 2 H

13, BEETIEARRICHFETITHZ L LD CCFEAE, 2009, pp. 87-92), FEE ifi
DENINE B EEITOHE, #5128 T Second Language (L2) Th DBzl L
TI4— R I EFPRFIEZ 2T UG, R T7 4 — Ry 75T, 7
ZIEIZLTZ6X0DTEAID,

AT TIE 74— R w7 O FIZEIL, #2430 B PG (Sociocultural Theory ; SCT)
OIS E AWM 21T 572, SCTIZBWTAMIE, HEMNFETLIREE
B0 TIIRS, SESCHEEOE KD, BEMICHREEbo T EEND, &
ZTWVIOBINZIE, MENTHLLD, FHHRbOOW NG END, UK, 74—F
NI O—FTHD, FMI 2@ U T AR LD DT 4% mediation S
5 (Lantolf & Thorne, 2006, pp. 60-61), EfED T H#EREMEIK (Zone of Proximal
Development ; ZPD) % &% L T4 2% Dynamic Assessment (DA) 7%, ZPD % EiL
72y mediation (ZHAZNR THHNE DA LTZ, ABFFEIL Ochi(2012) D—ET,
FRIZEAT - FRTAMO SEITE S Z Y Te, BRI

1) DAZITO%HE, ITORWGH SRR « FHET AO HBUSEWIH DD,

2) WRORELNTAR L, E TR STZAEEDORHERII ),

2. RITHE
2.1 Zone of Proximal Development(ZPD) & Dynamic Assessment(DA)

DAFRY TOLEFET IV —BNIRE L ZPD 28N E RICLZMATH
b, NHEIOFEFEL ~)LiE, BLTF O % K4 (actual developmental level) & FE (T 4
5, FENTHRLEBLORBETITHEZMET HL 1L, ATHERY RS i /K ¥ (potential
developmental level) & FEIX VD[ R DR ZE R REMEZ RB T HL LI TbRD
(Lantolf & Thorne, 2006, p. 266), (FROFELE, I TIEEE EFHEREL W

, ME DT EBIHE NN AIRRIZRDL LD &Ub%no ZOBETEEITREN N
%‘éLL“Cb VHEIEB ARV, TOREORRRIZHHILARLTEY, ZPD siF2o0L
~OVE O HEBEE R LTS (Vygotsky, 1978), ZD2ODL LML TEY, ®iflE
HBEERELTHL LR, ZEXRELVLRREILZEEND ZADARBIRZNZELTY,
ZPD N eEHY L H5 (Aljaafreh & Lantolf, 1994), ™72 Lantolf and Poehner
(2004) 12XDL, T4V —1ZEDINTFEEENBIT L}if‘[\'ﬁﬁéﬁ)ﬁi‘ DFEF DR
HBEN &R D ECiRbEELEFIELE (pp. 50-51), =512 ZPD 61“task-spec1ﬁc .and
open-ended” (Wells, 1999, p. 345) THY, %?ﬂ"@%ﬁ%ﬁ JZOTVJL%QQ%‘T%-% 4k
T2, T4— I 52 HBITI3EIS, FEEDE DFEL IO DD R
U7 Cidebrevy, DA ITHEICEAL T 258 #H D ZPD #4422 57212, #hi7eiihiz1T
2D ThD,

Lantolf and Poehner (2004) i3 DA LTI #d% 528 LIFHET 2L R E KD
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IHECHLEMZ TS (p. 50), DA TIXFHmHE (8, #Hrl) 3783 IR EiE
DY, FEENEEICEmUZBICE, SEEE2EmC 8 E O ZPD % R 5 (GF
i), EDY, ZOREOFEEZFO=—XTPESI- mediation % 5-2 52 & (Hd%) 73,
R TNT 952812725 (Poehner, 2011), DA L% OT7 ARSE, S EFORE
EEENCDOTIFeL, MFEEEL THEEE OERRKOENNIN AT HILIZED, A6
MERHL, ZIICBETL-00FTEITH2EE BET S,

DA T HEARPNCITFEE LA 231X 1 TITO2Y, FOHIEICEHEEHY, TnEh
- AR (interventionist) DA, %27 (interactionist) DA LFEIENS, I A= DA Tl
W REY72H DD BIGED BI7RAYRE D~ LB ERIICER E S 4172 mediation 23 T I ES L
TD, FHlE 1258 E DA R ZEN TERWE S, RbHRA7: mediation (]
ZUE, TA? LRl Z1bbHE) b, FEEICGDLE—BEE T SHRNRbDZE 5%
TV, A DA IZH~, J0OEHERIEZ R > T, RAEICKLE/mT 22
L3 T& 5 (Lantolf, 2009; Lantolf & Thorne, 2006; Poehner, 2007), — 5z DA
1% mediation Z %f 550 T CHAME 237 E & DL~/ EDERPGREITREEL T,
52 FICBHENEL, “emergent”’ (Swain, Kinnear, & Steinman, 2010, p. 129)73%
DTh%, ZPD ZERRIIRBL RO Z DTN DAL, FEEL TRERWNEVIHT
EVE 72 fRIRE ST TS (Poehner, 2005) .,

2.2 Dynamic Assessment Z AU /=8FZE

Poehner (2005) 137 7 ZFE £ B EH IR T 521N DA 217V, Lik7 T AGEE
DE /) a—7 285 imparfait & passé composé DT DAL OWTIRALZ, FE
BRITIAIZT, 28], KPAOHEBRE LFTEHE O 1K1 T MIZHIz> T Tz, B0
1> =& RI-%IZ, FFRE XL CTEDOAN—)—% OB TRt 3 253 Bl T =,
RO AR =1 —TIIHFZEE N HD mediation IZ5- 25N T, FEOZORETOHRT
DI FEARMELL T, ZHUREIEAR DA IZ7eb0y, AR T 5057 Eo7
BRZHFIEHE D3E DRI B2 L oD mediation & 52 72, 6 MZICFHORIO I
HALlzy—V B S22 A, KRELTRIEWIZSSLO D, H 2517 mediation
IZURT LD R b D72 572, ZO BB\ T imparfait & passé composé % 555
ICHIZOTFTEEITE 2BV, 22— DI SV TWAREILE S L Tuvd (Lantolf &
Thorne, 2006; Poehner, 2005, 2008a, 2008b; Poehner & Lantolf, 2010) .,

A2 A DA O &1L T, Lantolf and Poehner (2011) (377 A &K E %kt 5L LT
BLRVEOVIF IR #R L CUD, Poehner (2009) IZHL O EIZE-T, 1xt1® DA I
“unrealistic model” (p. 473) THDHEL, 7N —TFEIRIZEZ) T D515 (Group DA) »
WETZ LU TW5, Poehner i A& 8L T/ /L —7% mediate 352 EMATHETZE LT,
77 AN TO L 1O E (B2 X FAEOBEMICEZALHEB) 73, ZOXEEICSIML T
WA ZESTH mediation ERBRIEEMERHHELTWA (p. 477), DA DT — LT —
IHNDIFFEITIBNTD, HEEICEESINLL T AEng fEEL T2 o%H
BTN RENRDHN TS (Allwright, 1988; Muranoi, 2000; Ohta, 2000), /)
TR TN AKX DA TlE, AfEZ2 — AEEORNINL T, oo
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FAanziRoE, M- H OB AERITAIEE) (TSIXETREW REDEEFOMEH
BT 21EE) AT, AENIEEIZIT) ECEN MG E, HEIXTOERLZ
mediation ZVAMIIR> TEMEIIZ G272, — A3 bo72n, BIOEENRHEDHIIC
SEBRIUTEENZ K 4 L1To72, mediation 1O RNRLD%0, &HATRNRLDE6
LL, FEASIZ mediation O TR THRERIZT Ty S aHT STz, Poehner (2009) 13
ZOPFEOFRLELT, RENEDITENT, EFENLEL TS mediation 23 & B
HINZ72 > CETCNWDIEEFERL, 77 ANTO 1R 1O EEIXEHE mediation & 5-2 5
TWHFHEFIZT TR, 77ARBOFEIIHRNTELEL TS,

3. WEAE
3.1 HETHI

ABFFETIE B ARN B E DS FE A O 25 S BI2 ARX o DA 23@ s o EICEs
F57 4—R_y 7 (T4 A mediation) EEA_Z R THLERE L -, BE OFEI
BiF5H7 40—k /3y 721% Lantolf and Thorne (2008) 239, 3 2MER-CEE, A fEx
JEEVSTEHIFIIZED, BT LHERIIITOIL TV W T 4 — R w7 &89, REEICIE,
T - FHRTAMAERHL, SERBICI S 2 Tolz, FRIT ANEZ TR, 17
T AL R, 177 A%FHIREE 0T, B705 J715 T meditation 2 52 Fth 7 ARD i1
BoOEL T, F2, AL T AN B I K MENAZ LT W TOIRZ,
REZ IO RFEOMAZFEZEZBUITVIF 252, RERICBMUTZEELBIZR
INF-DIRNEHEEREE - Fhl B2 AVER %, EOATE G2 O TR ISz,

3.2 ZEEBREmE

ARFFEIT20114E6 A 57 2T, #BNOFNLT & —H OB Iz bz,
FERBIME LS VED27FA(N = 85) DAEFETHD, 77 ATFRICIVRERITIRY
SIFHENTEY, BEHRREDORELZT-> TR, W77 A((A), (B)) DHFEL~LIC
KEIpFERTIL, #5650 H 30 GTEC for STUDENTS @ #.4% (t = 0.959, df = 83,
p = .34, ES = 01 b A EEITR o7, HHIX12 <505 DIGEDRELHE6a~VEEL,
FHIIZOIH2a <A YL TERY, RERRNICER MTON,

3.3 AR

DA H CHAETTS, Tl —ray « FAVELolz, ZOXAZO B, i
DT ENIHEE AN B HERICL, FEEICE E L7ZBRIZZET 2% mediation & 5-2. 5
L2 B, mediation i Lantolf and Poehner (2011) THWOIL-H D%, #EEKEL
PLFD92ZEM L O L7eyy, 1) 1kFED, 2)HEET X TEIE—, 3)E->TW»
LEFTOHIE—], 42— HEB DL R, 5) MiESTWAHEFTZfRR, 6) iRk
PEaE 525, VIELWEZE#HZD, TL TR REFDEZIIRDIONEHRATH, 5
BREED 77 A0 AR DA O F A THROIE RIS O DR B> TR O ~BAT
L7=DIZKIL, #HEED 7T ALFL mediation 2 HLIZH 0D, T AZEz bz,

A A DfEIE Mayer (1967, 1973) DiaARZME AL (B : K1), JERKav—L7z1—
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DhBMUCEEATT, R ABE ORI, FoRERASE, 2270, [
EWRHDEIZEH LD mediation 7352641, EHENZDOBIZOWCIT5ZL0372
SIRBFETEUT DNz, — ADKDDIEROR—=EFRL, BIOAENRR A AT ZL T2,
INDIEFTRTE T A RSN, EOIORFINEF D EDLIIZDN, FLEkL7- mediation
DFEFDIELWONEREGBL, FEEEOXIEED SLFHELETT 72 (2O HTIZ OV TiE Ochi
(2012) &Mz L),

B1 2RO THEAShEREANLDIN—D
(A boy, a dog and a frog, by M. Mayer, 1967, NY: Dial Books for Young Readers)

3.4 FEH - FRTAL

LRI DML VT, 6ffl 3 >%2F 8, 120/ 47 A7z (on, in, to,
with, at, of & above, over, around, along, through, across), ZiLHMDRE FlIL73E
THEHL CWZRBEENGERY BT, &RiEfIC S5-I WA HEL, 3300 A
DOMBEEEEPER LTz, SRS OF308E L7z, Fal - F% 7 ANLCFECMEE 6
LTz, MEMREBEMT 570002, 8, S#BREEIEELZE Lz, RiE D6
DHTEFNZOWTIL, [FRREDRAEMOBDZER DAL (N = 74) IZ60[ DAy b7
AREATVN,  SORBIFRBAGRERETH H A S 3 1y, > 0.2570°30 IF < 0.572 57RO H73 5
MRS AL, AR IEAICES THRFTE T, o m W EEE AT (Brown, 2005),
BB IR FOFROE S £, Ay T ANIIThRh T,

35 T—ASH

Group DA OZWRAWE T 5720, W7 TAOFER T ARNLEFTT AR &5 W
EIZt BEEIT -T2, MATERITANTOSEDZERCH AT FFIZHEE mediation #521)
TEEIR, FEED EF (Gain) 125228 B W THFAELT,

4, R

T RTOTANIEZTIZIVEAIN, FHl - FET AN, FRZOWTUEIRATEAE
FED RENIBRD NIz, RUTRTINTH T OT AMIEB W TAEREZHO Gain (22T
TS, EBHREEQAERB: t=7.19,df =38, p<.01; 2EB: ¢t =4.51,df=35,p <
.01), #HIFE(LEIE: t =5.82,df =38, p<.01; 2[81H: t = 2.88,df =35, p <.01)ITAH
BEENROLNZ, HBLUEEZEEZ R THN58Y, 27T AT KEIREW R PR A T
DI CH BT -2 (1E A : ¢ =0.54, df = 73.87, p = .59; 2[5 H : t = 0.702, df =
69.08, p =.49),
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&1 FH - FRTALOLEER

1[=H
AT AR T AR SE¥ZE S t-value
n M SD M SD
FBREE (A) 39 12.33 3.53 15.08 3.70 2.74  T.19%*
il #EE (B) 39 10.46 2.73 12.79 3.08 2.19  5.82%*
2la1 H
HATT AR T AR HFE t-value
n M SD M SD
FEERAE (B) 36 14.75 3.34 17.31 3.89 2.40 4.51%*
HERE (A) 39 16.36 3.68 18.18 3.79 1.82 2.88%*
E : *¥p <.01

WICEBREE, MHIBEZTNTNEET AMNIBITS Gain DT, FRiTAMIE
FDEBMEDEEFE LT, ZAVEEL TEED LT N — I SRS D0 %5y
W3 5720 Thod, K2DHHNDHINTHHIRETIE Gain 23 F (M = 2.19; 1.82) LY
LRSI =T OFE T AND AT (M = 9.32; 14.91) 1%, FHIV TR =70 —7
(M = 11.55; 18.24) L FNZFN2.23, 3.335DE VRO A EFENHH-T-(t = 2.73,
df =38, p <.01;t=23.05,df =38 p<.01), ZHICHLFERBECTIXFEHENZNE
10.99, 0975 T, AEZEIIBROLNZR-7-2(t =0.86,df = 37, p = .39 ¢t = 0.84,
df =35, p = .405),

£2 Gain BHESFTTANOREZR

1[=1H

n HFHiTAN M  SD SE¥FE t-value
FEREE (A) BelowM 19 12.84 3.18 0.99 0.86
(Gain M =2.74) Above M 20 11.85 3.94
el (B) Below M 20 11.55 2.70 2.23 2.73%*
(Gain M =2.19) Above M 19 9.32 2.38
2l H

n FRITAN M SD SEHZE t-value
FeBRAE (B) Below M 20 15.30 3.50 0.97 0.84
(Gain M =2.40) Above M 16 14.33 3.15
il (A) Below M 17 18.24 3.80 3.33 3.05%*
(Gain M =1.82) Above M 22 14.91 3.02
£ *p < .01

RRICKSTIIH A ZRBRII TADHITIT 72y, DEVER LEBFEZ L2 ED
7& Gain OBIfRATH Tz, WERHNICH AT ZAT ST AT LORIEEA VD N D72
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WHDD, HEFEL O N —T BT X TOr—R BV TE TN Gain 1Z_EFE->TWA,
LU 21T SRR (0.66, 1.29), #Efil#E (0.37, 1.86) iDL, Wb A EEIT
Rhot- (FEBREE - 1A B : ¢t =0.77, df = 38, p =.45; 2[A1 B : t = 0.92, df =35, p =.37; ¥t
HIRE - 1EIH ¢ =0.31,df =38, p=.37; 2[A1H : t =0.81, df =35, p =.42),

=3 EEXEDAHEL Gain DEAR

1alH
XFEHOF M n M SD S t-value
EEREE (A ) 10 2.30 2.50
B (A) fi 0.66 0.77
L 29 2.96 2.28
W (B ) 5 1.80 1.79
el i (B) H 0.37 0.31
L 34 2.17 2.63
2[AH
SFEE DA n M SD Sy t-value
EEREE (B ) 7 1.29 2.01
B (B) fi 1.29 0.92
ML 29 2.57 4.40
HEHIRE (A) Y 6 0.83 2.40
1.36 0.81
L 33 2.19 3.45
5. E

AL TIE DA % V- mediation (334 7 AMTIBWTAED S HE MIZTOICH
HTHY, WHEOREIIBTDLT4— RN\ I ThDHTH A mediation & 5-2 726 DI
EA_RFERTIHLIEIE, 2FBES EFESTWE, 7272, FIICHREE B Z1372< Group
DA O3 RHITHLHEITMEANTITHIM CE AR oTe, ERBELHHIIEIC G 2o
mediation D ZE LI RA7eH OLIIRIZRE D ~BEMERINTATIN, [T4 AITITID
EVHRIZTTHAHIED, REREOPHRDSTZERO—DOTHLEZZHND, ZOHE
REZITTHELURSTUIRLRVAIE, AEEHLZHERT - FH T AMNIMI) T2IT58
DTHAHENHZETHD, Aljaafreh and Lantolf (1994) 23/~ 2912, TAMIEBIT A
BRFICTY ZPD 2SEI G E1RHY, B ANMICHFIET AP 72 58 2 D 7225 P 2 T T
W, ZITORSNIZ AL BICHIED E R VNI EDNHL W REM D B D,

HAFRICIB W TN Gain £V FEST2AREDR, BRI TET AN
RED @D ST ZEB EBRZE, EEBREECHRICEH M A b7, #Etia B =T
Molz, FATTAMIBWTREMENAEREIZE, FHRTANTREN ERS83H5
DT Gain BNRELRDDIFEF LU THMTED, ATV TE, ZOEYOR RN
H7z, FEBRBECHBZED IR ST EWORE RT3, Sl L@ m 2387
—[H&LT, Lantolf and Thorne (2006) 237RIZL72491Z, T H LA TEERT (—RK 3y
NI BB DOSTERZEEDIINALET DT, BENREIZELTHRARIZEDLZE
DFHINZNEE ZHND,
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IR CE R LA FE AT o T AL ED TRWAEED NS, FRHIABEENRDLN
Teholz, HEZENRWIPLEWVWSTRIL THLES 25D TRV A, iU Lantolf
and Poehner (2011) 2377 L 725912 Group DA IZ%f 56 % EERIIT 72 F B F 721 T
<, —HIZZTAZEML TWDEEICHRIFOIR P HLHEVIFaRE—E T D, IHICE
BRICSIMUTAEFEICA A 2 — % LT BRI S NE Y TO AR, 7T AA—R)
HF EREE LRV ARSI QOB O B FEIBIC R o2 bk e, TEBEA D508
WD EBEEL, ZOWRODOZIFEZIT/RVIAICIELR N Vo728 58 HY, Lantolf
and Poehner #1177 T\ % (Ochi, 2012), — T, MEN TR AEENNZIEE
FHETHDHD, TIUTHAEITMRESNI2NEWNIZEND, HEVEE AN THAZIZSML
TR T=ZEMEZBND,

6. F&oH

DUTHHFEEELEGE LI DHDNIL, [MZ2STVRIDOIEE S > TWDHOTE, LR
VML LN, HE, HARERBRARATZHE THIUTERRN | EERRAICE D
BB T2 T 4= R\ 0552 Thb1EA5L, £ (formative assessment)
LA DNED DINEVIEEM S H DD LAV, 7273 Lantolf and Thorne (2006) (IZ& 57
R RIEEME “informal and unsystematic” (p. 349) THOAFEDRE 1 &K / 8/ NEAG 9
B2, MERIREPMTORWEELHHELTND, ZHUIxL DAIXEIZFEED
ZPD &L C, Y FEEH A -7 mediation BN 5Z5NHDT, ZOLH7RUAZ K
JHE5 (Poehner & Lantolf, 2005),

HETOHEDOEMLIIZIGTDI5, BN HL 7T v—51T\, FEHEOERICE
RIEBBE HOH LA H L1053 TELDRTIIXE W) FRICETHHMITMZ T, HEH58
LTCWAAERFERIL, REDNTELLRWEREEWD, IINEL QLR IEWV ST 4ETE
R, SDITIAEENRD DESRDIREDERIR R L, < VTFZAF 775t i)
MDRDOND, O EIZ, JFETE, ZL<OHBEIZEST, L2THHIEE HVTARY I
B)727 4 —R R\ I bosXIZBEZBZERTEXDEDOEAID, EFO ERE THLRAICA
T IDSTARBETIZEHL TH First Language (2325 R > TLE) (Lantolf & Thorne,
2006, pp. 90-94), AWFFED I AEFEL DX EFEZ T X TUAMII > TITHIDITBLFEMIC
RO LR, UL, FRNCHAFREERLOZITEZZBEL, KENRTA
RIA L ZFAIZ AN TR THRAMPAFITEL, £E/ED ZPD XS TE5D Tk
RNTEAID, AR T, TANOZYHESLERMM oS, RHNRRFFOBLERE
xR BRANRHLEOD, DU THREGE CHRIEDRELITIS BT IUTENTHD,

Eiifs
KRGS FITEWT-E5E, 2L TELOZ S 2BV =& AAHEER IS OLIVEHEN -
LET,

x
* recast LI FAEH DORIEWEZZEN N IELSE WEL THIT 27715 (Filk, 2009, p. 154),
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