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Formulaic Competence in Second Language Development
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Abstract
A language has been traditionally viewed as a set of lexicon together with a
grammar. However, the adequacy of this view has been questioned. Pawley
and Syder (1983) point out that this lexicon-plus-grammar view misses the
formulaic nature of language. A language is a composite of free expressions and
formulas (Jespersen, 1933). Free expressions are rule-based: Expressions are
freely produced according to a set of grammatical rules. In contrast, formulas are
convention-based: Formulaic expressions are recursively used as chunks (also
called “ready-made expressions,” or “prefabricated routines”). In the context of
second language teaching, Lewis (1993) proposes that formulas are taken as
pragmatically useful lexical items or “large vocabularies.” In recent years, the
advantages of formulaic sequences have been discussed in the field of second
language development in terms of processing advantages and manipulation of
information (Wray, 2000). However, most language learners do not yet enjoy the
benefits of formulaicity (Wray, 2000; Yorio, 1980). This paper addresses the issue
of how to learn formulas to develop formulaic competence, arguing the need for
distinguishing the stock view and the flow view. We also argue that the large-
vocabulary view (Lewis, 1993) should be elaborated with the concept “formulaic

network.”
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1. [FCHIC

EAREFRICHIERITIKSADIEARILOIL DD H D, RHMEETFOHRNT,
Taylor (2004) 1, SEEOEMMZEGL, ZOEESNIZSEEEI WINPT FiE=
R+ SHE I BLOT F LA THD LR ~TND, EHERB LD, EHEDhLER
REDZLTHY, TOFEHEEFET ADILBITHIRBIOZLED, FIZIXTSII726 1%
T HEEANTAAFEICB O THARNREARI THD, EARIT, BE2E XTI,
YTDHNE>TODHDT, [MhEF OB, [MGAMEPPLRVERHIZLNZ D, B
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ZI1E, BAGETITHERAIEZHIBIC, [RETTAEFEAILSION 1 ZEZ TV,
FEIRAIZIE OB A TR EE COD W IZBR DB DLV IR L3, FA-HIX, [
HEEA LV EO A Z TR OB E 72T T, &R OKEbERTLE0, &5
(ZIETHFOEEEZME L& R EICTKCARIME>TWD, [THEEA NI SOOI
[ZIBE 72003, Z00S H ARGEZ DY TR THEI O REZIZIID L,

Fro~—IHEDEEFEAT AT (Otto Jespersen [1860-1943]) 1%, E:EIC
I LAIED 2 >OEIE 2 BY, [MEE 11X “How do you do?” DX 57 “formulas’t, %+
LClAlE 13T gave the boy a lump of sugar.” ([give + 4 i+ 45 D1H4]) 1>
72 “free expressions” & DL LA~ TV D (Jespersen, 1933, p. 18), ZHUIEFEDH
NIHVEIFLF VWY TRRILTHD, Divbiid, ZI T free expressions [ HHFKIL ],
formulas ZMEHFREL LIEFO20, HHEFBEIE, HBEISU TEOHRE SLEIES TE
DHENLRBELOZEZVY, —FF, EHEIUL, <O A% PEDIRUESZETERIENE
BUEL7ZH D&,

B OSEERES RE) o stz W, [BHFEBE—— “formulaic sequences” (Wray,
2000) EREENDZEN L N——OD B TR HED 531 TV 5 (Conklin & Schmitt, 2008;
Ellis, 2012; Jiang & Nebrasova, 2007; Lewis, 1993; Riggenbach,1991; Schmitt,
2004; Wray, 2002), #ilx1¥, Lewis(1993)I%, JiEOREERGH LH S0 FEHE D
FEERBIA L, B SEEFEEOREL, SUEMICMLIED K TH, BRMED
DIZ W (BRARICRERT 23D 703D) OB ZNENIZ L& FRTHL T D, Conklin and Schmitt
(2008) 1%, #H _FREOTFEF LREEGE AU, HARBEL ST LEEZEHI TRV
BEOELONERELLTUODNEITEL, FEE LS TH RS IZE> ThRERIZ, 1B
FHU T TFRENALEE_E DR S (processing advantage) | D3abHILHZEERLTUND,

EHERBOBENE _SEEHEOHTHL AL, HEFHTHAEIN TWDEE X T
Xy, LinL, Ellis(2012) 1%, EHERBUIFE —SEEGOMREZER THLIIL1 DL
T, FEEIIREESE O LH7 B M formulaicity) 27202 )MES TEW b~ 2
CERBICBIAEARBEOBHEOL TN LIEERHL T\, #HZ “How are you? &
7> “Give me a break.”DIH72 WAL OLOITR ATV, LocL, SEFEE A YK
DITDE, BIRIZEOFE TR T MRS, LT, EHARBE BTEICHESTHIER
RNEVETHERDERNZEED KD EVO D Ellis O Thd,

B SHEEEONTTIE, [32=07 97 - T7R—F R ERITeSTALY, 20
T7ua—F T, AEVTIRRENILY, #EES T /XA (Why don’t you ... ? ZE DIEAZE
BB LIz I R) 2 HH T HEIAICE DR DD, LinL, EONo7fi8kngE
ESN T2 nbb T, FEFIIEARIEZ) EMNIR2ETHRNEVD DN
CEREGMEOM A THD, DOF), BHERBUIEETHY, EEOEETHLZEOHEE
PEFFRHS L TODITHD DT, ZOBERILTNLNENSZETHD, T, 97
FURIBRARBNIZE CHIENTEDD, TR ARR TOEETHD,

15 A RBULTER ST (formula) | 72 E0> [ F0 304H] (stock expression) | DU [ ZAGE
(idiom) |72 8 EMEITH, D EEMITDI->THOThH, EHFRHEOMFICEIETL TN
WDDNDOPDIRNEVYFEEFE N LN, ZIUTEGEHENICE S THRICThD, EEE, KF
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AT HRDE, 20233, THGEXZENABNMTTHIL, BRXDLIRNIEZZ TN,
ZLTC, HELTWLFE AL, AGERZARGLT 50, RENHTEEOHE, £
NERZTHKENIRD FTIEHRBEZZALTUODD2OTHD, TOREE, Z<D%*
B, TARZLOD, ThEIEENTARERNEEE TOEOREE THD, b
BERRERIBL TELOEFEHAMEE RAZTRT OIS DBHL0, BEHERBOTHF NI
DNWTIE, #HAMbFEEFEL2FRILE 2 FE2IAL TR, MEHARBLOKRN RS
RMEHERBLZHZ D) EVIFARITRNEVD DORBLRD LH TH D,

SET, ERAFRHEINL, EEELENEELICEEEIR (language resources) D3
DOEEMRTHEEZEZ D, 22T, iEFmECEme Rk, 1BHERBmE R
HIENMETHD, LFELOHE FiEHEMEICIB VTS, formulas 72&7> formulaic
sequences VO S I, FOMFEHERPTFILOR G- TNDD, TBHEFH
HEFMTHLIN NZOWTOHGRIBLENHLHDIT TIH R, £2C, EHEI D Z2#
TEMICER T DUENRHHENODPEZ DEZTHY, AR TIEZOHERKEZH N THI,
PIF, & ERELT, (1) BHFH O (types of formulas), (2) AbvZELT
D18 FE (the stock view of formulas), ZLT(3) 7r—tL THIEHZET (the flow
view of formulas; formulaic sequences) D3 DIZIER L 7zikima110, 723, AbvrilL
TOBEMARIUL, EE)F_TIONEVORTEIL, £L T, 7r—LL TOEMRIIL,
TEHRBL) LMLV BEIEPE T 28D Th D,

2. BRXRBEOEE

7, HARBOFEBEIZOW TR TV, EAERBLO-TYH, ZOSHHHEIAILAEL,
EREEL TS, UL, EHERBEZDETOIHL 0L, 88 1E, HFratEzrs
77 nEE, EBHEBREZT X AIRA TS, £IT, E9V)FEAEN e
MEVIZEREN, FEIZSHER P EMNERSN TS (Aijmer, 1996), EH 1L, EHERHA
DR Z RIS DB EL T, UUTFERAEDTHHEEZ TN,

O HEREEH EREEHAF v 7) : Why don’t you ...? (~L7=6E95T9 %), Could
you..2(~LTW7=7ZIiF£9 ), Don't forget to.. (~FTHDEEINRNED
1Z), You are supposed to ... (FiIx~THZLIT70>TWDITTE), T agree to a
certain point, but ... (HHEZAFTIIERTT R, ~)7iRE,

@ WIEERBL(LTEEAT v 7): Give me a break. (WO WIIEIZLAL), Here we
go. (&, °5%—), Forward march. (Fi~1#®), Way to go.(\\\ & —), You
must be kidding. (ZTCRTLLD), Tdidit. (Ro72—) 7L,

@ SUERMCEB (W SCEAT v 7): had it not been for ... (bLHDEE~N72-
7-72%5), nothing is more A than B(B XX A7t D1 72\Y), it goes without
saying that ... (~72DILFHETH/RY), in such a way as to... (~T5HLH7%
FiET) e,

@ A#ENEETF 7« take up (Y EiF%), give off (R %% 4%), add up to
v (I2INZ5), put up with ... (~IZA~Z7iven) el
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® ElFE R (BIFIEHAF ¥ 7) in the end (& HIIE), as a result (it 5 &
L CI¥), in other words (S W#: 2 #11X), by and large #L ), to be more
specific (b B/RMIZE9L), among other things (EVbi)) 72 L,

® BhalRE @FE AT v 7): beat around the bush (FIVKE WK A T3), call
a spade a spade (I IZKETRF VAT 5), speak ill of - (~DHEOEF9)
S

D BRFAREFEEFEHF v 7) : clean as a whistle (XL TEHE D), poor
as a church mouse (E CHELLTC), silent as a clam( M EDI COZHAIL
), quiet as a mouse (ETHWFRHT)72L (a great deal of X° a slice of 72X %%
BICHTHRGEL IS T AZLNTE D),

ATE FA B (ATEFE v 27) : with respect to-- (~IZBILCiX), in spite
of- (~IZH)Hp5F), in terms of--- (~IZOWTIL), in light of--- (~IZ
BT 7RE,

@ # -+ /% = : Too many cooks spoil the broth. (JREEZ <L TR ILIIZDIESD), An
early bird catches a worm. (F-iZ X3 =3CD7#), You're barking up the wrong
tree. (BFIEWE) 72 L,

ODHEREF B (functional expression) IZMKFEH T2 HEE DN T8 &M LE
T 57 BRICRHSTHEARIHOZ L2, ZHUFata=hT7 47 « 77 e—F Ol
FID121272 > TV, BT 4 (Austin, 1962) ZsE %, IRKHRIZH W ANSNT
WD, T~L TV T LI TEEDHIEE o T &N o - R B (BERETE
Fro )%, TNFENEET D 72060 Rn5hAZ EICRET D1 EWV) HIDT=DIZ
I LD TEDBRERBIL AT ENTED, L, EARBUIMAERIIZ T TlIzn,
ZZTVOHQDNIIEEAT v21%, XFEY, HEMICHIZTHAT ETHlEDLILHREY
LAIDZEEN), TEEHRD | RN THETA NI LRI THH, O EAT v 21T,
SOEETHEARILL TN TEIZb 0% 7, if it had not been for ...X° had it not
been for ... IMEEEBETE T ORFEV A EL THEOF DI TS,

L ED32i2z, @ajEGIFyer 7, @rRlEIEHRTF Y7, @&&EERF Y7, @
WRFAEATF v 7, @uiEsAEHATF Y 70355, ZiLbi, ShafRoE T, ik
KBILLTUVMEHERHIZENZ LD, E6IZ, EREESOBEORRLEHMFEL, hbl
DO LTI L AT EMNTE A,

3. RMYYELTOERERR

EREHEAZ LLOBICHEL TS, ZOEETIIVAMIBE 2V, 28 EEERDIT,
TeIZUARL TE DO TIHRL, AEWRIRYIN —I2EHENITETHD, VAMNDEE
T, HEOFEETWIRLIE, BIHETHIELEROXSER ) PRENTZITBE /20,
A B HEELE IO IEE O HEO BRO Xy N — 7 R0 BRI, EHARBICZE N
THRILZEDR N R D, T7bb, FEREFIFIMEHAERI RN —7 12T T
NHHDTHD, ZIZTIE, TOEMEFIELT, HERTHICETHEAEREZPLIZLT,
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BEHERB AN —2ZREINIE DN ERFIRL THIZW (K1Z ),

YATAREERDD What do you think I should ...?
(— [E9 L7zHwvn? | What would you think if I ...?
Do you have any ideas about how I can ...?
Why don'tyou ...?
REYTS 547 B MFICRET S Don't you think you should ...?
[~LTHZBHES ? It might be better to ...
Why don't we ...?

\ ¥4 7 C. HGb é‘&)f-/ Let’s ...
[~L &9 & Perhaps we should ...

‘ R 5B & %5

Bl © suggest, propose, advise

%43 - suggestion, proposal, advice, idea

(#2551 7 BT % W% |
- T OEEZWE 3 5 : I'lltell you what., I've got something to tell you., Hey, listen.
- HFORSZIEL 2255 GEERICA %) : 1don't know how you feel but ..., You may feel
it absurd, but ..., I'm sure you like this idea.
CREEFEITT S LD IMET - Go ahead., Try it., Give it a try.
1 RERBEORYENT—Y

FPMHERTD LV -ThH, (A) HFRICIEILELIV D - RERDD, (BT~
L7EBEIMN I ERETDH, ZLT, (C) —#EII~LRVW SR ETHENIZODZAT R
Ezbh, THUCESTEAERAEZEVIELZZ L TR NI — I EAER T DN TED, L
ML, TNETTEATDTHD, 2ERD, FIZISREZYAT BOGE, WERVIHRER
WE I EZRTEVHED, THEOEEZBE L, ZLUTTHFEORIGE N E LIRS | #75
WCAS TV DN NDTHD, Fo, MEIMIERETLHEVOIGE, [~T250
IXEITTh, HIES TR TIHAEIHMLOBE BT INADZERHDHEA), T
72bb, [EEOWLEL | THEFORIGON ) TR EZNE | TFEITERT IR T HIEH
BaER T =L UK ZERMETHD, £L T, LRy NI —T i d i,
UUFOINRET, MINERETHENTAIC EHOTMNEEV T 2N TED,

EEOML : Hey, listen. (7az, Hx-old)

FFORRZENE - Well, you may feel it absurd, (bxoEBRET TWDEEINMLL
WTFE)

#£4 : but why don’t you ask Naomi to lend you some money? (A5 E
L CNEFHA THIZHEIDR)

%5« Just give it a try. (P> TIHAL)
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Thob, HARBOAN ZOUN-RE T, HARIAPBENLCT D02 THD,
HIVOEDHIE R THD, XIS | 2R TEORBELERLENZbORNTEA
EThD, PIZIXTEEX oMV ZIE, Wow!, What?!, Gee!, Oh, my God!, Oh,
dear! Z2ENHMA)THD, BlEE AN —NIRBHTLONRIHLIFEFHIZEENZ D, H
ARNIZZEE D720 (emotionless) 72 & A A JGE T (enigmatic) ETEARSNDHIELHD
FOER, BEoMKFHZE DEERBAZFZROLG THEIZLLMNETHA), £IT, %
XORBDAN V5 FFoTNDLIENROLNDDIFTIED, ZZITHLL T DI REIERDL
2y T =75 AER T HERBLNZE N0 (K2).,

i Rk
Wow! / Oh, dear! What a surprise! / Incredible!
Gee! / What?! / That's unbelievable!
(] £3

ry FT—=2
HFEICZAD RO &V HIRMICE X 25
Are you surprised? Wow! It's a small world. a bolt from the blue
Isn’t it amazing? What a coincidence! jump out of one’s skin

M2 BRERR(ES)DRINT—

HEICHAT 5, QCoVLIEXITHAETLbh | B 1590, IGETHLEX
ZEERBT2H0DE LT What a surprise! ZZ5HICLL T O X7 F0S0H)03 5D,

That’s amazing. ZAUZ#E 72 / Oh, I'm really surprised. $d, A4 ITENBo7-
/ I'm shocked. (8><VW L7z / This is a nice surprise. 93LLV#E X742 / Incredible.
&7/ That’s unbelievable. Zi1> T{EUH4172\0 ) / Unbelievable. 9% TL X5 /I can’t
believe it. L THURWTE, FLHNRN

HFZENPETENTIEW 2 JERWVNT DR EZDNDD, TOHEIE, RO
LRI IAH)ITH D,

Are you surprised? U 7= ? / Does that surprise you? ZiLEWTOo<OLTZ?
/ Is this a surprise? #2x, #XTLXS? /Isnt it amazing? 2ANTILRN? /
Can you believe it? ZiL>TEUHND ?

F7-, FIUME LW TYH, [HEICFHEREZATHESTZLEDO D - TP
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HZH7=501%, Wow! It’s a small world. THh5d, What a coincidence! LV ) F 1
FtdH 5D, We met again at an unexpected place. It’s not just a coincidence. That
must be a fate. ZZENFIIGITTHILARWGIFT CHAELL, ZHILEOMIRC 2720,
Xo LML | EVIERENTHD, SHIZ, BWLWO L2 F R G5
LB, HRAREBZOTHEHT v 7o W0nANADHD, HARGEICIIEROFERE | LV DFWN
FTFBBN, ZTHITYT-AIEEEIL, a bolt from the blue AV out of the blue M2->
THD, PR THLRNEZATERID, RoKDTHENRMTORITLLNZD, £
ZC, The chairman’s resignation came as a bolt from the blue! (%[ E DFHEILHE
RKOFERETZ -T2 10D ETZL, The fight started out of the blue. [ OIEHE T ZE 4N iE
ol 1eVHZETHD, BLLWSTHADO BE RS> TH) —EIADEWRIMBHH3,
HEETIL do a double take EVIE W AT D, He did a double take when he saw
his fiancée in a restaurant with another man. X%, 747 BRBO B ML Xk
FATWHDEREBELT, ASDRAZEESTZILWDZETHD, BERIFEENTEV DN
jump out of one’s skin T, She nearly jumped out of her skin when a strange man
put his head through the window! (RSB NENALIAZ FIZ AN TNDDE R T
LIIFERNFEEENT) T T DOHITH D, THEWTEEL -7 L% Words fail me! &)
REV TN DDD, ZDIDNT, EX 1 2RELTIEROEMEIE HIZEDOE TRy —
JMELThLE, SRR TEEORBIZTHZENAREL2D, ZDMERERI Ry T —
I DRI T D,

4, JO—ELLTOBERKRR

UL, AbyZELCOEBARBIZT TR, HHAERRNZRDLOIZE 50Tt
%:f«%%iﬁ@rﬁiF7mﬁkbf@'l;%rﬁﬁi%fm&b\o%zﬁfa@éo OFY, BHHIZSFEERD
ETHERC, HARANEIVOEEZRI-TNCERTLL002ETHD, ZZTWIHE
FNLIoXNLTRNE, FRICSUIE N —=o IR 7Y A RIS THIEL A REL
BT T ThD,

Wray (2000) & Wray and Parkins (2000) 1%, 1HHAZRBLOBEEICE B L= 6651972
Eima L TW\D, j(é’f< X, SR EoRSEaia=r—Tay FORSRIZSTEND,
SREABLOB ALIL, EARIUL, TNAERBIEESNET Y I THHIEND, 1
I%#ﬁﬁifékb\?ﬂxl\ﬁﬁb‘o ZLTC, MATR2=r—alBWN T, FELTRER
& FENBFTHIORSERREMHIZLT, CVEDNHIBICET ATHEMED S5,

HEEL, FEENIGEEE S TERITILVOBLEAD, EAEIITE, UTo4-50
HEH & flE (&E) 8H5591289,

O EHFRIUIHHELL, HLENWEZRBT DO Tho (expressive optimization)
© EHERBUIFFERBLOM AN TEE S 2T 5 (constructional easiness).

@ MBEHIRBUIRBLOWNEZ A Ci#E 3 28)%% 7 5 (navigational function),

@ EHARBEOHEEN T LB T—varZenF =TV T e o AF LD

(formulaic chaining) .
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OIIMEAERBOF R LL T RIIEEMIN TODLDTHD, 22T, EHITOQLOLD
ZTOMANTIMNATZ, LUTF T, £ W TRIHICHAL TS,

4.1 EBERRHOZERR

F9, EHARBIIEWASECRITIOICKRE CHD, TNEJi5E T expressive
optimization” EFEFON=WN, B ZITFENM D E L THH- TR L =R b AR BT 50
WZIESTHFERA, HONREITENET JEVIOEHERZEXIR, BEETHD, OFD,
ZORBL, HENFELFOBNEIMETD L T—FDEOLNWKRIATHLLVDZLTH
%o TEH I BHHNINEIS T AEEANTAFHICEINLITHIZT LS ETHY, G
T HGIE T2 CTRGHET 25 E Thiibivd, RICEDEHANREWHEZmLT, £
AR ZEH LTV ZELOATANRKRELRD, LTHEHEBHEWIZKEFFD TRV L7720
FTIEEAE, BERIFTELL0H LRV (ELTHEMNIZHIELWVY), BARRELH
L7220, BAICIS UIAFICRALRINREZ 52000 L, FLIENEDFFET
%b\?\_é (Lewis, 1993),

ZZCHERILEGEL L COFRELIE R B ORI OV T EIZ S TR EZV, 5

:iaﬁ&l,f@y%ségﬁé BIDEHARBROMZER, #h, KEEOREFRELET LIS
LTW5, Ziid Lewis(1993), Willis(1990), Wray (2000) S H@ 2 F o EiifE D L
ITHD, LinL, HiElE, 4%, #HR@EFHELL b T\, ZOZLEEEL L
THEARIOERZHELMLERDHD, JaENIEEEL THEH Té@@:’%‘/- a7 i
HHD, FIUMMATHINEVIRIEN TS, HHRILEESLTOIGEIIE, FHHEO
SUBIIEBE DN INDY, REEDO SRR LN ET ZE TSR THD, L, 5‘%5;:75>2:0)J:9
fibikod, TNNEGETHHIRY, FEEILISGEIIFAE T THAY, B, H5E
DFERERKIRIZFIHT5THAIL, ﬁf@%%%Enéﬁ%@Tﬁfﬁ/ﬂ)f’FUﬁ iﬁ'%?ﬁ@
SLEIZED THAI VO ZETHD, MBIFEHARBLED, E&L, RESKEEELTE
HARBSCEIEZRBTHEARINOZTaEY - a7 IZEENDHEE 2D, Could you
please .2 |Z{KFE T DB R GERGERE S DS H WD A7 B HE B TH D, AR P T
FEEAN, JEEEAEOANDL, FEIBETIORBZFY, EBICHEIZ LR ATEAIEE
ZHiDH, EVHDIE, Could you please ..? MANZEFHFIZL TUILWEEIZZDE XA
B2 DI EBE7R RN THD, WIS, ZORIUIFFERE CREL-RILN,
A2 == ar ORI ZEND, HRFDOANNLFLTHEIZ LN TSNS, b
HAMEBRZRBOHTH, %13 a bolt from the blue bW o7 FKHLIZ/25L, FeiEELL
D NI S THIRDOLRNENIZENRNIZE 2 HIVD, 4L a bolt from the blue
DIALADIRNRBLTHY, —MILLIZKWRBLEDHTHD,

4.2 RBEEAHILTODI=HDOE

WIZ, HHRBUIET WD R | 23R4T 2720, HEETORBIOMA L TEE
FIZLTNDEWVIZN R o5, EHRBL B KIS NS D SERZR R 2T LT R BT
HOHN, FHUITER SN T Yo7 THY, EEZELRNT, REZITIBRICESIC
EHZEMTED, THEIFE T “constructional easiness” EFFNZVY, HEHE, TL
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T DRERIHILTHINT, TN TREAZR AT 5L TRIIDPHAIL TR T ARDHEND
ZLThA,

#il% R CH X9, nothing is more important than ... (~IF& KUt DIT72\),
you're supposed to ... (FlL~TBHZLiZ/2>T %), Why don’t you..?(~L7=5HEH
TIN) REFEHRETHD, ZNHORBDE AL THEEO 2252109
ZETHD, BlzE, iz 4MZ 9 (air out the bedding) | ZEIZBLAHDHEE,
FICHHHAZEIMNCT L5 2 42T 5121%, Why don’t you air out the bedding? &
97249, ZOH4E, Why don't you .2 IZIBRHEHR (T AT RH) T, £HIZ air
out the bedding ZI1LHIAA TWVD, KBLETOEZEIL, Why don’t you...? & air
out the bedding D &K THD, £z, MHHAZIMITTIFE R LI LTV IES
VW2 E$ 5, nothing is more important than ... EWHIEHFRIE - Ciu, =
AUZ airing out the bedding #1252 & T, Nothing is more important than airing
out the bedding. £V )HFERIAH K E235, 2D Why don’t you ...? <° nothing is more
important than .. /ZfEWVBEFOLVERHEI THY, ZNOEBRETHZET, STEMD
DHRREBREAEVHTZENTELD THD,

DUBMER G5 2 THED, TRICRDDIIRE RO L0RT, ZOBEARARE LS
WEWET D, WANWARIGERBINAIREIZD, ZZTHEARBIET LT DIOITED
TENTED, ZONEEHGEIZTIUE It’s not so much the price of the product that
bothers me as its quality. £725, EINNI T UL ANATRENEH%I2HDD, LLTF TR TH
£,

the price of the product bothers me its quality
It’s not so much ( ) that ( ) as ( ).

AU UEHMETZDY, It's not so much ... as .. OEHARBUCBHR A FIO that H3FHA
AENTFETHD, ZOWXOIGHELT, TRIEROIZSHRTZNIEZ DN -EnHZE (the
fact that you lied) Tid7e<, BEEBHNOTINRWENSTLE (the fact that you don’t
earn money) 72D EWVIIRIIBIRD IR IT A ENTEA,

It’s not so much the fact that you lied that is a problem as the fact that you

don’t earn money.
it seems that ... (~THDIIITEZ2) R what counts is... (KEIZRZELIT~7), it

is convenient for A to ... (~TD5DIX A IZES>THEANRLN) LI TVHRKF DAL
LCoOEHEBICE END,
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43 RBEORIhOFES—4—

HHERIZIL, BEORNEREILZ I —2—LLCO@EndH5d, 2L, =0
FF“navigational function” EFENZVY,  filZ1E, M0ESEH5ELTEDORFIZ Yeah,
that’s it. That’s what I want to say. 72&7>, Well, let me clarify my point. 72& %71
ez T, RBDOFNE H ) THETHILENTEDEVIEDTHD,

fti 12 & As far as I'm concerned, I have something to tell you, I'm not saying
(I don’t like the idea), What I'm trying to say is ..., let me put it this way,
technically speaking 72 &6 S FEO RN A FIIE S DO HIEHRBUCE b, —i
Ak N7cLZAHT, technically speaking Z 2L IE, [ONELLERIL, BHEICE
ZILJEVIERIZARY, FEOMNEEXLEMADRDHS, i?’_, HDHBMEIZONWTERRLT
U C, In other words, he’s a real go-getter. (WML, HIIAYOLCDFTLNHT
ETT) DIHIZ in other words Zfi2Z & THATT DA ELD EIFHIENTED, OF
0, REOWNZNELT Ty 7 DIH72b DL TEMERBUIMET 2072025, HilZIT,
LUFE R TH I,

My position about the issue is not clear. Well, let me put it this way. I basically

agree with Mr. Hall’s proposal, but I'm not altogether happy about the details.
(DR ’E@L“C@ﬂ@iiﬁ EAMETIIHVEE A, EWVID, DFED, ZHOWHTETT,
EARPIIIAR— VKO RBIZE R TT N, TOFEMIZRE2mITEL TV
FTIERNEVHZETT)

[HDEEIZ DN TO A ONEGITIFSED L TR EWNH T EE IR R TH D,
well, let me put it this way 322 TIIfELIL TG, ZORBAEZELERELZIET, KRIC
SOEADOEZ (LT 4R A) BN TED, ZL T, Ibasically agree with ... <> but I'm not
altogether (happy about)... WS BEHTF ¥ 72E ST, SWVTEWIEERBLTHIK
NEGRARDZENTED,

44 ERRBEHELREIL

BRARHEO L, 1BHAERHAOEH formulaic chaining) 28 S FEAF VAL T 5HE
VIOBLE AR AL EXIC, K TES, ZOZLTEARRO#EH TRIT TV ETHD,
TP T —2ar RO FRIERCLWIL, I TEDDIIENTELHEHE (ZF /L)
Thd, KB, EVRARI—ARE T, LI HREOB A S BB 52878
BB, AAETHHLNIZLE, HOREOTBTH (W] : RO TARENTHIZLD
TR BEDSLHDENGZETHD, ZLT, ZITHEATAREE, —#HOFALTEOHEE
DR DS RO LIRS TN ENS Gl D, BT CH2 0 14
EHICLT, AOBEATL—LERL, %% D7L—ATEIVIEARANHDNLD
EBIRLTREEL,
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RFEFToar
HEE O

Ladies and gentlemen, may I have your attention, please?
E=y i GROXA)

I'd like to start the meeting.

Shall we start now?
H ORI

Let me introduce myself. I'm ...

I'll chair today’s meeting.
DD HHE IR RS

The purpose of today’s meeting is to discuss ...

We are here today to talk about ...

The main topic on the agenda for today is ...
R a<0iRd

As I said earlier ...

Let me repeat the main points of our discussion so far.
FEEEEZ D

Can we move on to the next issue?

Do you mind if I change the subject?
TLOFEEIZRD

To return to our main topic ...

Going back to our first concern ...
AR A iR

It seems that there has been perhaps a misunderstanding.

Let us clarify some misunderstanding here.
YRS

To summarize, we seem to agree that ...

To recap the main conclusions of our discussion ...
FRERITXF U TR RN R T 5

Does anyone object to this proposal?

Are there any objections?
HRHRea A MERDD

Do you have any questions or comments?

Has anyone got anything further he wishes to say?
kxS

That’s all for today, thank you.

This concludes our business for today.

Our time is almost up.
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ZO—HDOERTL —AMTin>o THEAERBREZMEIZE, ZANMEHRBLEEH VO E
Thd, IHIZFZIE, BIZIXFEEAZEZH 1 E0D 7L — A28V T, Do you mind if T
change the subject? A FA NV THREARINT 545G L, Time is running out. We
have to move on to the next topic. CELHZ IR~ TARN —MIGEEZ E O M B AR~
HRUBRNTLLEDHY), WTNERSDIDIRDUCE S TR ESTZD, FISE DI
FIZRDT-0T 5,

INFETHEET 5 I BIZ1X Could you please ...? 72 &2>, T'd appreciate it if you
could .. 2 OHERBIE R BN HY, TEHEIOREREIZL>TENENRRDEND T
FELATONTEED, BHEROBEENSEAT VAR T DO BT RIT T
oIS, oW RATRALIZEEE, FEROEHARBLLVS R 542 T, HHERD
DEEH N S FRTEBIOTALOTEIEMIZ 2L\ BT EEND,

5. BbHYIC

ST, DIRPUCE I EH R A RN, FHTHIENTELIE EVOONEHREL
FO—fREIREFRIED, A TOEMmEELT, bbb, BHERHENZLUTOLS
W8 BRI EFR T DI LN TELD,

EARBNEIILL T OADEITHITENTEL I THS,

O WIMHEICENZRITHREV N ZRIRTED,

@ HEARHAOMEZFHL TRRAAEVH L3 TED,

@ EEBOWMNLEHFEHLZFIESHILNTED,

@ BEHEHRAEFEIET, T BT ar ORISR EERITIZLN TED,

ZOEBRBNEZONDIEIZEST, FHO BENHMEICRD720 TR, ERES %
WE T 27 AD BRI FAPEN R2 TLDIET Th D,

MR MR HEA D& 2 E 2R TIBHERBICER LI, 4 TIEI<NE
DHIDE Ao TWBL, FEBEETHLZNLEZEIY P72 013B L7200, LL,
M, HEOBEKRZFSIDICEHRRZFEINEA THS THIEHERRIITIERS
RNEVIZETHD, FEDORAME, AbyZE L COEMARIAL7o—L L COEMAE
BUCEHR 35628, 2L C, EHRBZAN 7T HBICIHERNICRBELZ T 2 5D TlEkL,
MEHFRBR AT —7 L THZDEVIZE, ZLTIEMARREZ 70— THEHT 551
X, TOMERIREZ AR THIENRETHD, EELDDHILNTED,

ZE Xk
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NEZERLISERERR
——CBI & CLIL

Foreign Language Instruction Integrating Language Teaching
and Content Teaching: CBI and CLIL

TL U EHIIT
Mitsue ALLEN-TAMAI
F LA

Aoyama Gakuin University

Abstract
Foreign language instruction that integrates language teaching and content
teaching has attracted many researchers and educators. Since the term was
adopted in 1994 within the European context, Content and Language Integrated
Learning (CLIL) has been highly valued and gained recommendation from
the European Council as a must-be-adopted educational method. Meanwhile,
Content-Based Instruction (CBI) has been practiced mainly in North America
since its quintessential model — immersion program — was developed in Canada.
In this paper these two educational approaches are first explained separately and
then compared. Because both are ‘umbrella terms,” there is a variety of models in
each and they share many characteristics, but some scholars claim that they are
not synonymous. The use of content-based teaching in public schools is positively
suggested, related to the ideal competencies that should be developed in school

education, as publicized recently by MEXT.

Keywords
CBI, CLIL, English Education at Elementary School

1. HFLLWEEHEEEENEIETE

CERFFFAE 13201548 A 26 A I B R L AR B S  FR SR H L [ ICB W TH LWL
LERHEEN R TIRE - AEORERL, BERIICTERTREEY - BB &%
LTz, AFITLLTOIIb O THS CEHF A, 2015, pp. 10-11JK0EF L),

O HiZE>TWDD, i3 TED) (EBIO KNG - H88) |
FHFECE T MBI DO REOHRE, FTNOEE EIERL, EAIELNR
R 27,

@ THSTWHZL « TEXHZILZLHEIN (BB - Hlr Ty - RIS
MEZFRL, RIRGIEZRL, FITL, ZOHT B RZIRYIK> TRORER
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B RRIZ D72 T, FeffflathE LA L, BVl LR siEE
FRRL TV, IS, ENOOREMIROTZOIZHEREE T - FIW ) - KIL
715%

@ TEnIHizts - #HALEIDY, VKW AAEEEDD (NHPERE T /1) |
LROOBLVQDEE - fe 1%, EDIH7277 MM TEH ) TOL<IPEIRE DT
LEBERBEHRTHY, TN, HOORIECATEZRH T2, SHktE
BEIHEELEVORSZENLTHBIT 57, Ee AMMEICET 2%,

ZD3DDFEXHPHEN T ESN TND/ NER S FAEE R ELT-AMERERHIL S
N5 THA), IMNEEHEEZEL TOES T NEILARNZRHH - HRRIXTTHY, EnkH
T USR5 L89107250%y, QORI - fRIREES), B O FIMRIEM RO
2O HEERRBET) < flkr ) - KL, ZTLTOFERICAD S, BETEhEEDE
B CHIEWNTEDLDN, HlEmSNAIRERECTHD (R EO T2, FEHER
L TEELAV, FEMRNTELHE DB THDLN, FEFLEE I FEE,
ZHEIDOBRE, HEDDO L OIFENEIE LB -, FORELRMSETIHHFE]E
VIOREEEA L CND),

PLEDIH72REIRE ITRL, RAFTEIL, AS/NFRTITHIDICSIDLWREA T
R, WESILT AV, I—uawsN, TUT, ITUT AV TEBINERZBOTODHA
KEBERUANEBEHEEC OV THEZETAIEZEEL NS,

2. NBRERONEEHREE
2.1 Content-Based Instruction (Z#LLAB§ CBI)

Briton, Snow, and Wesche (1989, p. vii) iZ CBI % [the concurrent study of
language and subject matter, with the form and sequence of language presentation
dictated by content material | EEFRL THY, ZIVIHERO IEF LOBH A2 IE
R EIELITE D, CBLIZEBNAEZANEGE TITOZ LA RB LI EE L THY (Snow,
Met, & Genesee, 1989), “FEF L, HFFEZELU CHNEREIC, (23S HivTn
070, FIFENPNTODLONIBELERD, ZOAYE—VORNEZIELIO LR,
ZIUZKH L TR OB REZIRRD, ZomfEzElL CMEEEZES T8 26T,

Grabe and Stoller (1997) (% CBI OF|id1 2L T, FHEHENEBEOA L T vhaE
RTELHZEEFERL TS, WOITZDOREFREIZEWT, B SEEGICKNEEESn
LR O RE/2 A2 7 v I (comprehensible input, Krashen, 1977) J IC #9220
%< G2 HLNHEERL TS, FE01E, CBI TlEaRa=r—TarfENE2mbH o0
MR EFBET N YT D NBE2 585> TD, Swain(1985) IXF5EEAT VRS v
THIDINIA Ty MEF TIE o Tidiel, ENT2 0%z, RETMaE 525
TEMMERLLRBLIER, TORNFZEMRLE CBIFETIIFEEEARICMD ADE
REME, BOOBEXERFL D, 25T CBL T FEHR LOERAH, HEA
DFERORLCOIANEFRIZARY, BT EBEAIRDEB 250 TND,

Genesee and Lindholm-Leary (2013, pp. 5-6) i CBI 23RO LNDEHEL T, KD
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O3 OO EIR TS, Tk, SiEILHDEZRE R EZ AT LOICMEE
HTHY, NIRIBEEADMEOIELLDICTEBELEERL TN, L LRI ERE
HE T, ZEERRIEE, FHIORKE, FIALSMEORENLUIVEEL THZILN
THEY, TOROARLOERTOIAI=r—2al BNRIHT, ZEiE2528 A MEA 7
{IpoTWh, LinL, #RVFEUINEREFE AR AT 52T, SEREHE ISR
SMEOREOMEZ ANDZENFHEIZ/2D, 1D H OB THS,

2O HIZHEDIX, FELZEOFRAIFITEEDRNY, HRES, FEHTLOITEERN
BLBFR N EFE THR DI LITINEFERE ~DEEDITITRDEEZ TS, FEbEIT
SMEFEFE DAMCHE R FZE L ID0, LORNWEEEHTHAIERE L TD,

30 BV AR LRSI DO DA, FRE, FICTEbiE, HLokERe
WMEMILE, BRICR> TODHFRSCAF N EZNEFE DT HIEIZLY, B PR

FIMBEREXTH LN BT N T HEB LN TND, MBSO TEBIL,
FNI R DWOENL, BT B 7GR —F R, RS ROEE R —4f
DDA D % T — 2 Z LT DHIETHHEVDIL TS, FMERE CTHE Y
ETHIET, AEREFEBRE T COIRWE BB RA A2 e TE, R I NN
ORI AL ERERET HIENTEDLEEZ LN TND,

{5
)

L
=

2.2 Content and Language Integrated Learning (Zt LAf& CLIL)

Coyle, Hood, and Marsh (2010) {% CLIL % a dual-focused educational approach
in which an additional languagel) is used for the learning and teaching of both
content and language | E#L C\5, CLIL 3L CTHLWSEBHEILE THHEBHE
ETHRS, FRZRo TELLITHEMALZ & 1TH > TH FEARMIIZBER =8 LA EGE
FEERE L UTHBIRIETHD, ZOMGET1994F 23—y X CRASh, 20%a—
2y N TIEFRO HINAH LT/ > TETZ,

19844FE DRI FER (ZIB W TRV RIS EREBR 2R T DI RS, £
D%Ex OB E T HHEZN M S, 19904F LIFERRN E & (Z U LB EU) Tl
CLIL AEBEUHEDOREF LL THV b D LI/ o72, 20064FEDKINGFER TN T
CLIL /3 EU 2K IZB W TEASNLNIHRIETH LV E R HS 7z, (Coyle
et al., 2010, p.3), 20064, ¥ TEU IZH1F% CLIL IZ5W T DO #HE E (Eurydice,
2006) 23 &4, 2T CLIL O REZFEDITITR] M Rl 722358, CLIL O A
WX BT —hDOBEZIIHIAEXRLED ThoT-ZENRESNTND, FRIHEETIE
[This lends weight to the positive view that CLIL may be one possible means of
furthering the declared EU aim of ensuring that most people in Europe should
learn at least two foreign languages in addition to their mother tongue.] (p. 57) &
fiam T BTN D,

221 CLILIZ#1154CIZDWT
CLIL iZB W TAEREFAE BB A BB EDIITRASNTNDDN, ZTO2E B
EBZDIZHIY, 420D CIZOWTHATILERDHD, THOI content (FFHNE),
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communication (8154 BT /ERECHVFECTHHT5E55E, language LEZHLZ
THEVY), cognition (FF1Y, FREIOT mER), ZLT culture (BSULPEAR, FBIOHHR
TRELTOER) Thod, ZNENOFEHRREICBWTHR FEESHEFEPREIN,
INHDADD CRBHWIZEELH VR NLIET HI LN, CLIL #FE+ 591 TH
ECThD, FIZ CLIL L TR X7 I EE-SV\ s (Coyle et al., 2010, p. 42),

D Content matter is not only about acquiring knowledge and skills, it is
about the learner creating their own knowledge and understanding and
developing skills (personalized learning).

@ Content is related to learning and thinking (cognition). To enable the
learner to create their own interpretation of content, it must be analyzed for
its linguistic demands.

@ Thinking processes (cognition) need to be analyzed for their linguistic
demands.

@ Language needs to be learned which is related to the learning context,
to learning through that language, to reconstructing the content, and to
related cognitive processes. This language needs to be transparent and
accessible.

(® Interaction in the learning context is fundamental to learning. This has
implications when the learning context operates through the medium of
foreign language.

® The relationship between cultures and languages is complex. Intercultural
awareness 1s fundamental to CLIL.

@ CLIL is embedded in the wider educational context in which it is developed
and therefore must take account of contextual variables in order to be

effectively realized.

222 CLILIZHIT2NEEEE

FROTENN TS CLIL IZB T 28MEFEFE OB ONTE, 9D Lt
BRI, BRY R EANERE S Of A% BREL T0a CLIL T,  (FRH 8 %t
DHIOID) SMNEREEEH T L8012, AERENMEZDIDICEEFELED D, B
AN DEFNE O F BN SR EAMNERE 7 E LOB#IZ OV T, Coyle et
al. (2010) XX 112 .55 Language Triptych 2> CGRIFL TWA, ZAUTE > ThEx
RERBECHEMIN TS CLIL THbNLEHmESITL, RECHLIREELKITT S
FREREAAT T THIENTEHELTND,
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Language of learning

CLIL
Language for Linguistic Language through
learning progression learning

X1 The Language Triptych (Coyle et al., 2010, p. 36)

713 Language of learning | Th 57, HEFFEAED D52 TUE /R FEARR 704
BRAXNERTERETHD, S TIEER—OIITEB S —IZ Lo TSNS
SEENRRY, ENETNOSBHRAOFELTE T OMENDLIENE— i E S
THIEf ST % (Goldman & Snow, 2015728, SUEDHES, EIZ L~ T T\ A& AE
L CWESEEHNL, TNEHBERNENERTHEFEICHINL, notional/functional
RHEDIZEZ TOKRERHY, Foad—rmy /N TiEEE2 CLIL #¥EF ThoHFHE Y
HEIXFHEONEFBETOFEFRBIOIZTU—RNEEEL, HRARNEDLSeE
FEERERLTCWADODE Lo BRL, TNEHRDHUERHD, ZZTIOENLTIEIW
Fiandix, <0 CLIL %3358 5 OAMERE DR KBNS TEfSh TWDHIET
2, Coyle et al.(2010) 1L [if the past tense (FlELTHEN TS CLIL ¥ CTHLE
72 =7E) has not been learned in a formal grammar class, then the CLIL class will
need to provide access to the appropriate use of the tense in that context| (p. 35) &
WA, @ E OFMEFEOR EIZB W TRV TN EM B BE 738 T B 72
4, CLIL O THALLRTIUINT 2N EENTND, DFEDFEEFIINEFEDFE
% CLIL 237217 T3, BHEOFHLHFOLELIRETHLZITTEY, BEoi3E
THANEREFE BRI TVDEE X BND, HATORBHEFIZOVTHRIE, i
IFEERENTHY, R0 LHPHEO FEBLD R 2 TET/ NP IR I BN T LT
H2E LV RERON TR ERF OF CEDIHREFEO SRR ELXERL, E0Lo7%
CLIL D 5 Z L3 ATREZR DM DWW TITIHEIZE 2 221 HUEe 720 T A),

izl Language for learning | SME XN D E5EIE, AEFECRELZEDHLEICLE
RERRESNTEY, BEOL CLIL #5720 Ik EERSIHITEI ThHhbH, 4+
EFECTRELZEMTHIENIDIL, HAMCL> THFEEEITLESTHRONWNITIH DN KRE
RIEThHD, FEREBIITNERVEZHT-OICHIFED SECANT TV —2FITOT5
MERDHD, BIZITEETIATHOINS Ipair work, cooperative group work, asking
questions, debating, chatting, enquiring, thinking, memorizing|72& DI EhE R b —
RNATHD, FRBFIMLERFTHELERLTELENDD, ZOIOREHFEZHITHO
THZET, BAWDOFREXZDHBRENTED, £, BRI 5T [describing,
evaluating, drawing conclusion |72 &R E TLATONDEEICMEREFHIZT OV T,
CLIL #3222 R HED D712, AT RPIC ST 20 E R H D,

% 2Language through learning| FFHENDEFETHHN, ZHIESELESE %L
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LoD EBNEHZE TR FE N TEHENIBZ FIZHESN TS, FEFITH
DOHREE SFEATDHIET, IVBEWFEOERERTS, CLIL IZB W TIHLWEKRE
HHZEL, HLWEEE/RLZLIRD, EERIIFOOMBETHEEENLERLLESF
REIRDT, BBEHIRLOLL THAELFHREMLH DD T, HMiXENZMOLE THIEx
HIDNCTRL, HHOMBEL TEBL CWLKIDITRETILERDHD, FEET D,
TN FRENRY R — BT 2D IEERZELH D,

2.3 CBI & CLIL OEERIZDLNT
BRI B LINEFEHE O A%Z BT CBL & CLIL 1%, HEARMREZF MU TNLTE
TCIERL, FHRE B R ‘umbrella term’ &L Tl 31T % (Cenoz, 2015, p. 13),

Content-based instruction (CBI) is an umbrella term referring to
instructional approaches that make a dual, though not necessarily equal,
commitment to language and content-learning objectives.

CLIL is an umbrella term covering a dozen or more educational approaches
(e.g., immersion, bilingual education, multilingual education, language

showers and enriched language programmes).

o, ENENFHEEE, YursJs, B, FEEOERREICLTHRARET L
NHDIW, YT NEHREE LS EHE OO Lo TS 2R LN T
W5, CBILIZBIL CTiE 2D Snow (2001) D3 ¥EE BT 5, 70/ 7 L0OF TRLNE
ZEMALIZHOIEE 51285 Total Immersion Program Téh573, CBI TIXEFIEE &
S EFE#E O ‘the quintessential model’ £&#1 TV % (Genesee & Lindholm-Leary,
2013),

G BREERTLIC EREREE LI

Total Partial Sheltered Adjunct Theme-Based Language classes with
frequent use of content for

Immersion Immersion Courses Model Courses language practice

E2 Snow O CBI M7 8% : BEHBELEZHEDOHEN)F25.L(Snow, 2001, p. 305)

Total Immersion Program TIXFHEHMNEFEIZIRVED (immerse) EV)HZET, #
ENEUNERE TN, ROLH28ODRHMMNHLH ST z—O The L2 is the
medium of instruction, @ The curriculum is the same as for L1, @ Overt support
exists for the L1, @ The programme aims for additive bilingualism, & Students
are exposed to the L2 mainly in the classroom, ® Students enter with similar
levels of L2, (@ The teachers are bilingual, ® The classroom culture is that of the
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L1. L2rL, LB SEITBOERZROZEIZLY, Swain and Lapkin
(2005, p.172) (IA~—Var T s I LG TH5FEbEOEIZEDE, O, ®, @I
EPN TS L2EW)HFE Bl% immersion language (22 %, @% Overt support needs
to be given to all home languages, ®% The classroom culture needs to recognize
the cultures of the multiple immigrant community to which the students belong.
\CER T DM EMEZEZ T,

2 T3 #t 1F T Partial Immersion, Sheltered Courses, Adjunct Model, Theme-
Based Courses &fe%, fidii, DEVRLEAFFEHOERN DN TrI70LLT,
FEABROT=D IR T T U N N T D ELALE ST TN,

CBI [A] £% 12 “umbrella term’ & S 4172 CLILIZ B W ThEk # 7o 7' w7 T AR %K 1
(Massler, Stotz, & Queisser, 2014) D XHIZ AFENS C I EEINTZ, 7, AM
XHEEE Lo CLIL T, HEIOL Y A A ERE TS ET Aob 128 B
BRENEINEBTITONLET VETEEG T, BRONIF2T L0, FHmSEF
B3 D mERCRE DA D DS, SMERERE S ORI SIFE EEHRINTWHW, FET
B XA EREEE 23 Lo CLIL T, MBFROBANE EN-T —~H Lo
(T BT VNI ENZORBEOREFRE THD, HEDOBIEINEEES THHH,
HBELO BEEZANDZETEATE, FHIbAERRICLDaI2=r—va BB ORELY
BIETDZEBALTHLHN, BOEHT —~ DMz M3 52055, KkO CHEix
BV R LANEREFEE RIS A LIZLOTHY, FH B X 2T AEl % S
L, #Hflis #R 7 E LONERERE 1A RHIE T 50D TH D,

1 Massler, Stotz, and Queisser(2014)[2&% CLIL 73%8 (p. 140)

Scheduling Characteristics Aims and assessment
Variant CLIL in Spectrum from occasional Learning aims based on subject
A subject lessons in a foreign language curriculum; assessment focuses
lessons to single or several subjects consistently on subject
taught in a foreign language knowledge and competence;

foreign language competence is
considered to a lesser extent.

Variant CLIL in Spectrum from theme-based Learning aims based on foreign
B foreign foreign language instruction language curriculum enriched
language  to projects in which aspects of  with content aims; assessment
lessons other subjects are taught and  focuses on communicative
learnt competence in the foreign

language, but may evaluate

thematic/subject knowledge.

Variant CLIL as a Fully integrated teaching and [ earning aims and assessment

C subject learning of subject and foreign  hagsed on a wholly integrated

of its language curriculum or a mix of aims from

own existing subject curricula;

reports of learner achievement.
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231 CBI&CLIL#%ES>HDETHER

A ETRTEZLIIC CBL L CLIL I3 < OB, FHEROBRE~DIGHAMNE
TWDBR, ZO20IMRAMNCE 2D T 7o —F ThHLETET HEE NS (Coyle et
al., 2010; Dalton-Puffer, Llinares, Lorenzo, & Nikula, 2014725), Dalton-Puffer
(2011) (ZF—m oS, BT AV, ZLTELOT V7 Ml CHEES TV MR 72
CLIL 77 ADFi AR DINTELD TND,

@O CLIL is about using a foreign language or a lingua franca, not a second
language (L2). That is, the language of instruction is one that students will
mainly encounter in the classroom, given that it is not regularly used in the
wider society they live in.

@ The dominant CLIL language is English, reflecting the fact that a command
of English as an additional language is increasingly regarded as a key
literacy feature worldwide.

@ CLIL also implies that teachers will normally be nonnative speakers of the
target language. They are not, in most cases, foreign language experts, but
instead content experts, because “classroom content is not so much taken
from everyday life or the general content of the target language culture but
rather from content subjects, from academic/scientific disciplines or from
the professions.”

@ This means that CLIL lessons are usually timetabled as content lessons
(e.g., biology, music, geography, mechanical engineering), while the target
language normally continues as a subject in its own right in the shape of
foreign language lessons taught by language specialists.

(® In CLIL programs typically less than 50% of the curriculum is taught in the
target language.

® Furthermore, CLIL is usually implemented once learners have already
acquired literacy skills in their first language (1), which is more often at

the secondary than the primary level.

CBI LLb RAHLIREMMUE N HEHZHBETHHZE(®), FREITHFELTHREM
ENHATHY, SEFEORETRH LU CHNCHE 2 ARSI ANEFEEM A ICE - T
HAOLNTWAHIE(@D), FFBENE - SHEOVIT—R NG RICHhDHE
VHZET, BE TP AR UBENLDOE AN (®) ThAHAENERHEEZLND, TNHOD RIT
HARDNSLNFAIR CTOEBEANEE 2 DX REIC > TLBLEZATHLHD,

HIZH912 CBI L e o bDIXEEF OF - SFEORV N THS, CLIL T
I% translanguaging &V HGE CRBLSNDAS, (KR, FHEMICEEHE OF S5k
ShEFEE R ICM 45 (Coyle et al., 2010, p.16), ZAUIAEFEDEE, #HEANE
OB, FIBHOFREERTT2DITONAIET, BIZIEE - SiECELNT-EM %
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HEoTREELTLIERET, FEEIINE L +H0ICHETE, BEZOITDIENTED,
FIEANE S CTHCERIS, EPIEFETEATD, J—T 70 LEITH —
SrMEASINIT L0, EERZSITIINOLEZRIINC, EFHEBIITOATNDD
ETHY, LIEWITHMERESERIFE X, &AERISITREDDREL50%II5MERE TITH
N5z L1725 (Georgiou, 2012),

232 CBI&CLILZRICEDETHER

Cenoz(2015) 1, AV HIVEBIO~ LTV HIVEE O I EF O H 5 Baker
DH AR — (2011, cited in Cenoz) #f HL TCBI & CLIL # ft#gi L7z, DX AR
By —13100 70 s T LERDADDIFEICL > THET LD THS, ZhbHiED the
language background of the child(Typical Type of Children), @ the language of
the classroom (Medium of Instruction), @ the linguistic aims, %L T@ the societal
and educational aims T&%, Cenoz [ZZDH AR —DFEAZIZHEVY, KD IHI1Z CBI
& CLIL O Lbiga Lz,

FTIEFEETHIFELEDONN I T IR EEZHE, CBICLIL 627 ur T A
IXZOHIRDO EEFEZE —FiBICL TWAFEBEICH L TTThNDH DO THY, VHE
EHSREL VDT ELEDTDOLOTIER, BIRL-LSE, SO -
BURHIZRENAIC I ZL OB RO FELENFETLH T, TurI8BMNT51EbE
\2EoT CBI/CLIL O FENE S35 TRRL, H =, BUSFEICRRIIIHVELDS,
2L DF-EHEICL->TE CBUCLIL TRYH OO FHBIIAERE THD, KICHRETH
AESNDZFHEICONTTHLD, %< CBUCLIL 77 ATIIEEHE O —SiBmL
HMERE TR ENMTOIL TV, RICEREHMIE, CBUCLIL O AR TLHD
N, BESHEEREZHETLIZETHD, ZHUTH LW SiEE2EG T2 TENETREE
LW S8 (SO AEIERER) 25N CLEIEVIE VN BB BLLIT 2R
b, FIRITHEH - BEWWBANOE 25E, CBUCLIL iXEHIC AFE - 528 - BURE
SR EDFEIRFIERBNC AL QUK S e EE BT DO THY, b EFEEM I
{bTB5ZLE2HBEL TRV, 2O EH- T, Cenoz(2015) 1% CBI/CLIL iZ[RIUA
BB R RO 7 0 s T A THY, ZO20 I ENRBLENDEWR RNV ERE RO
TU5,

3. ABREBROEEISA—RAILNERTOEAIZDNT

CBI/CLIL (Z[FUH D, HAWTERRDLD THHDINI DN TUIWEL IR e
TNDHEZATHDLN, ZO2OPMERD SFEEFLSIEETODIZEBEL CEXIANEREHE
EERRDZLIHLNTHD, HBRVEENERE S ERATHIET, FHEILSHED
BREFHUIBRIME NG 2 ESEN0EROFE FIETIT RS, VW RoFiEarF A
TV FEE RSS2, %), CBIUCLIL IZBWWTHEBEEITA YDA MEE > TE%RD
HALXNIROLESFEICEL, TEEEL, KIL TV,

CBI/CLIL 3 B d 4 MEREZHE O B Y, SOl -5 LW 5 Fe 8 B AE CoREL
T ERT REEY - §E71 1 O3ARIEICIEIGE T DL DO THD, HRNEEZINZ - HEHE I
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&0, WEIIESFFEE I, AN E T, BB, CHE A Il T EE
ZoND, AEFEZELT, MAEIZ7TZA IR CTRIBEZ R L TOB R TH O
MO BEE BT 5L THEIND,

LDL, NERE P CHPMES NS T EDINERER O R CZONR EH O E4 R
B4+ 20 THiE, Dalton-Puffer et al.(2014) DEF T2 CLIL #3474 22138 L
WeEZLIND, 72 ERBIEMSIE CBI E0iEWEL T CLIL iZOANEFEEE OFMETTT
OIdELDOT, QN> THRE B ELTREMBNCE ES L, #HA (B CLIL ThivldEk
)M BENHZDHETRTDINGTHD,

EFIITNE CAN/ NP @ F AR GUONERRBE OFEN TN A REHOR (L
JEBATEAV N ER AR CEIZ(TL U EH, 2010), EOIIREETEAL, FDLD
REMERBLER L0, FREBIOERENE DI LTZODIT DN

TR OB ITHET LT ETHL, REMIITIRE RO BEIRZ R IR/ 5T,
BN BI72 R BR A&, RiwSUTRIAL TS CBI/CLIL X2 H AR /NG EEE IS
BWTHRENRN R BEIE 2D B big,

Eoifz

AHFIEI IR 20 78 e PR 0 i 2EATF JE [ 9555 O 1 1 528 H B T 2N R EARTE E—/
2% CLIL IE®) ) (WF22 31 3% 526580112, Wi Zefh Rk #E 7L o EH L) OBk %
HUTbT,

i
1) additional languageli¥“An additional language is often a learner’s ‘foreign
language’, but it may also be a second language or some form of heritage or
community language. Throughout the book we will use an inclusive term ‘CLIL
vehicular language’ to refer to the language(s) used in CLIL settings.”(Coyle, Hood,
& Marsh, 2010, p. 1)
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